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Hazard Alert: Scald by Pressure Release

1

Incident summary
A high pressure release of a 121˚C liquid 
caused a facial scald. An ampoule within a 
thermal analyzer over-pressurized 
unexpectedly, detached from its loading 
mechanism and ultimately ruptured upon 
attempted removal.

Intended audience: Laboratory Principal Investigators and Personnel

Investigation Findings
• Routine experiment with unexpected outcome
• Unplanned change in routine practice introduced a 

new hazard (pressurized ampoule)
• New hazard was not realized

Key Takeaways
• PPE works! Lab coat, gloves and safety glasses prevented 

serious injury.
• When there is a change to routine practice – press pause and 

reassess for a change in hazard.
• Manufacturer user guides may be a useful source of safety-

related information.

Actions Taken
• Manufacturer user guides reviewed
• Procedure written to standardize process and call attention to 

potential hazard

Spray pattern

Additional Resources:
Environment, Health & Safety webpage: 
• Lab Safety Program

• Standard Operating Procedures Standard
• Standard Operating Procedures Template

• Personal Protective Equipment Program

https://live-risk.ucalgary.ca/risk/environment-health-safety
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GENERAL FACULTIES COUNCIL 
ACTION BRIEFING NOTE 

SUBJECT: Experiential Learning Plan 2020-25 

MOTION: 

That the General Faculties Council (GFC) approve the Experiential Learning Plan 2020-25, in the form provided to 
the GFC. 

PROPONENT(S) 

Leslie Reid, Vice-Provost (Teaching and Learning) 
Lisa Stowe, Director, Experiential Education, Taylor Institute for Teaching and Learning 
Erin Kaipainen, Senior Specialist, Taylor Institute for Teaching and Learning 

REQUESTED ACTION 

Proponents seek approval of the 2020-25 Experiential Learning Plan from the General Faculties Council. 

KEY CONSIDERATIONS/POINTS 

Experiential Learning (EL) is associated with enhanced student engagement, increased career readiness after 
graduation, and an improved civic consciousness (Eyler, 2009; Kuh, 2008; McRae, 2015). As industry, governments, 
postsecondary institutions grapple with critical shifts in careers and the economy, colleges and universities are under 
increasing pressure to ensure graduates begin their careers with practical experience and essential skills. The EL Plan 
documents the trend in Canadian postsecondary education toward universal access to this broad range of high impact 
EL activities including cooperative education, internships, practica, undergraduate research, service-learning and 
capstone projects, and recommends 100% of our graduate and undergraduate students in degree programs have 
access to high quality EL.   

The EL Plan includes a framework for EL at UCalgary and uses the following definition: 

Experiential Learning is learning-by-doing that bridges knowledge and experience through critical reflection. EL 
activities are intentionally designed and assessed. As such, they empower learners to enhance individual and 
collaborative skills such as complex problem solving, professional practice skills, and teamwork. Reflecting 
critically on these activities helps individuals develop higher order thinking to challenge and advance their 
perspectives. The EL process prepares students to take on roles as active citizens and thrive in an increasingly 
complex world (UCalgary Experiential Learning Working Group, 2019).  

Hands-on learning is deeply engrained in professional programs at UCalgary. Students in other disciplines have fewer 
EL opportunities through their degree programs. The EL Plan proposes a significant scaling up of EL, in line with targets 
at other leading Canadian universities.  
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Through this plan, we identify two aspirational targets for student participation in EL: by 2025, all undergraduate 
students will participate in at least two EL opportunities and all graduate students in a degree program will have the 
opportunity to participate in at least one EL opportunity. Achieving these targets will require a community approach 
that draws on the diverse strengths and expertise existing across campus. The new Office of Experiential Learning, 
housed in the Taylor Institute for Teaching and Learning, is intended to act as a central hub to connect and support EL 
practitioners, develop resources for educators, students and partners, and amplify the work already happening at 
UCalgary. By 2025, we seek to expand and enhance EL at UCalgary via pursuing three priorities: (1) Expanding capacity 
and reducing barriers; (2) Increasing student opportunities and (3) Tracking and ensuring high-quality EL. 

Key Points 

• Ontario expects all undergraduate students to participate in at least one EL activity before graduation
• Work-Integrated Learning (WIL) is a sub-category of EL activities that occur in a work or work-like setting (such

as cooperative education, internship and professional practice/practicum)
• In 2015, the Business and Higher Education Roundtable (BHER) challenged higher education institutions to

ensure 100% of undergraduate students have at least one WIL opportunity before graduation
• In 2019, Employment and Social Development Canada committed $798M to Work-Integrated Learning over 3

years
• Calgary Economic Development seeks to expand WIL programs in order to create Canada’s largest talent

accelerator, to emphasize creativity and innovation from kindergarten to university, and to grow WIL
partnerships (CED, 2018, p.16-17)

BACKGROUND 

Over the last 18 months, the Vice-Provost (Teaching and Learning), staff in the Taylor Institute for Teaching and 
Learning, and an Advisory Group have engaged the campus community in discussions about scaling up Experiential 
Learning while reviewing the focus on EL across Canada. A working group with broad campus representation also 
developed common language for EL at UCalgary including a definition, criteria, EL categories and EL activities. The 
common language for EL at UCalgary is intended to enable conversations about EL across audiences and disciplines, 
promote opportunities to students, and support reliable data collection.  

Feedback from the campus community (including several governance committees) has shaped our EL Plan and the 
embedded framework.  

ROUTING AND PERSONS CONSULTED 

Progress Body Date Approval Recommendation Discussion Information 

Academic Planning and 
Priorities Committee 

2019-10-21 X 

Teaching & Learning 
Committee 

2019-10-24 X 

General Faculties Council 2019-11-07 X 

X General Faculties Council 2019-12-12 X 

Board of Governors 2019-12-13 X 

The EL Plan was also presented to the Provost Team Meeting on October 8, Deans’ Council on October 16 and the 
Students’ Legislative Council on October 22.  
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SUPPORTING MATERIALS 

1. Experiential Learning Plan 2020-25
2. Summary of Feedback on the EL Plan
3. Slide deck, EL Plan 2020-25 
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INTRODUCTION 
 

I believe the powerful thing about experiential learning is the ownership that 
it gives the students in their own learning.  

Robin Larsen, Master of Architecture, 2019 

The plan for experiential learning (EL) at the University of Calgary (UCalgary) presented in this document 

was informed by campus consultations throughout 2018-19, an environmental scan of EL at UCalgary, and 

engagement with educational leaders in EL. This plan is intended to guide our work over the next five 

years, building on a strong foundation for EL across graduate and undergraduate programs. A bold 

commitment to EL positions UCalgary to be a leader in Canada, making learning-by-doing a cornerstone 

of the UCalgary experience. This plan provides a framework that includes a definition, criteria for EL 

experience and categories of EL that allow us to effectively describe and promote EL opportunities to 

students and partners. A common framework also allows us to measure our progress, recognize EL efforts 

and to collaborate across units and disciplines to build capacity and shift culture. The following definition 

emerged at UCalgary through broad campus consultation: 

Experiential learning (EL) is learning-by-doing that bridges knowledge and experience through 
critical reflection. EL activities are intentionally designed and assessed. As such, they empower 
learners to enhance individual and collaborative skills such as complex problem solving, 
professional practice skills, and teamwork. Reflecting critically on these activities helps individuals 
develop higher order thinking to challenge and advance their perspectives. The EL process prepares 
students to take on roles as active citizens and thrive in an increasingly complex world. 

Through this plan, we identify two aspirational targets for student participation in EL: by 2025, all 

undergraduate students will participate in at least two EL opportunities and all graduate students in a 

degree program will have the opportunity to participate in at least one EL opportunity before 

graduation. Achieving these targets will require a community approach that draws on the diverse 

strengths and expertise existing across campus. The new Office of Experiential Learning, housed in the 

Taylor Institute for Teaching and Learning, is intended to act as a central hub to connect and support EL 

practitioners, develop resources for educators, students and partners, and amplify the work already 

happening at UCalgary. By 2025, we seek to expand and enhance EL at UCalgary via pursuing three 

priorities: (1) Expanding capacity and reducing barriers; (2) Increasing student opportunities and (3) 

Tracking and ensuring high-quality EL. 

Making EL a core element of the UCalgary experience requires commitment from the entire campus 

community, and our partners. There are five key stakeholder groups that currently contribute to the EL 

landscape at UCalgary: Academic Units; Support Units; Students and Alumni; Community and Industry 

Partners; and the Office of Experiential Learning. Their collective expertise and unique strengths are 

indispensable to enhance and build anew this exciting work across campus. It is only within a community 
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approach that we can reach the goals outlined here.  

In the spirit of community, it was important that an institutional EL plan include voices from all of these 

groups. As such, data collected from consultation sessions over the last year and a half was distilled and 

clustered into major themes, from which our three key priorities emerged. These priorities are laid out in 

the following sections and direct our work ahead of us. 

 

Going forward from this plan, we commit our engagement with staff, students, community and industry 

partners, and other postsecondary institutions about EL across Canada.  
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BACKGROUND 
 

I originally came into this thinking I wanted to do rural-mixed practice. Now 
I will probably specialize in surgery. The hands on components of my degree 
program have changed my entire career plan.  

Hannah Pope, Doctor of Veterinary Medicine, 2020 

Experiential Learning (EL) has long been in our sights as an institutional focus and viewed as a valuable 

component to a student’s educational journey. This awareness is recognized in the University of Calgary’s 

(UCalgary) strategic vision, Eyes High, with emphasis on the importance of hands-on learning experiences 

and community engagement as foundational to the student experience. Eyes High (2011) identified three 

principal commitments: sharpen focus on research and scholarship; enrich the quality and breadth of 

learning; and integrate the university within the community. In 2016, UCalgary invited the campus 

community to an extensive consultation process to reenergize its strategic vision. From these 

consultations, Eyes High added two themes, student experience and campus culture, across each 

foundational pillar. Further commitment to EL emerged in the 2018-23 Academic Plan, where the 

university committed to creating a unit to help expand EL. The Office of Experiential Learning, established 

in the spring of 2018, is situated in the Taylor Institute for Teaching and Learning with the mandate to 

support, connect, and enhance EL across campus.  

At UCalgary, students have a wide variety of curricular and co-curricular EL opportunities across their 

programs of study. These opportunities exist in every academic unit and are designed to provide relevant, 

meaningful learning experiences that cultivate disciplinary excellence, critical thought, and skills 

development. Some opportunities are long-embedded in a discipline’s history, whereas others are more 

recent developments that embody active, learner-centered, and evidence-based teaching and learning 

practices. In a 2018 environmental scan, survey respondents at UCalgary described over 137 unique EL 

activities on campus, both curricular and co-curricular (Braun, Kaipainen & Usman, 2018). Each 

consultation revealed additional opportunities available to students. A comprehensive map of curricular 

and co-curricular EL opportunities would be required to understand the depth and breadth of these 

opportunities available across campus. Mapping EL at UCalgary would provide baseline data for the 

number of students currently engaged in these activities and provide a starting place of opportunities to 

communicate to students. In this plan, we categorize EL into five groups, which are further described in 

this document. In the table below, we describe examples of EL opportunities across campus using the EL 

categories.  
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Examples of EL at the University of Calgary 

Co-curricular EL Community-engaged EL 
(CEL) 

Curriculum-integrated EL Research-based EL Work-integrated Learning 
(WIL) 

International Genetically 
Engineered Machine (iGEM) 

Competition 
Competition with multi-
faculty teams using synthetic 
biology to solve real-world 
problems 

ENGL 520 - Community 
Engagement Through 

Literature 
Undergraduate English 
course connecting classroom 
and community-based 
learning in partnership with 
the Calgary Public Library  
 

Simulation learning in 
Nursing 

Students engage with 
simulation labs, high-fidelity 
manikins, and standardized 
patients to recreate real-
world nurse training 
scenarios 
 

Summer Undergraduate 
Research Experience (SURE) 

Undergraduate students 
create a summer research 
project applying disciplinary 
learning to the field of 
Veterinary Medicine 
 

ENGG Design Capstone 
Projects 

A year-long assignment 
where students seek 
solutions to industry 
challenges or create their 
own invention  
 

Service-Learning Placements 
in Education 

Opportunities to work with 
children and youth while 
applying disciplinary 
learning, earning a co-
curricular credit, and 
expanding professional 
networks 

BSEN 449 – Haskayne 
Wilderness Retreat 

A wilderness intensive 
retreat combining 
experiential outdoor 
activities, personal growth 
challenges, and ceremonies 
guided by Indigenous 
Knowledge Keepers  
 

EVDS 620 – Urban Design 
Studio 

Graduate students develop 
skills in conceptualization and 
visualization in a studio 
setting focused on 
contemporary urban design 
issues 

SOWK 664 – Field and 
Research Integration 

Seminar 
Graduate students develop 
their capacity to engage in 
research and evaluation, and 
integrate these models into 
Social Work practice 

Science Internship Program 
Students participate in 8 to 
16 consecutive months of 
paid work experience in 
their chosen field 
 

Camp LEAD 
Undergraduate program 
offering a weekend of 
community building and 
leadership development at 
an outdoor education facility 
 

CORE 583 – Community 
Development in Community 

Rehabilitation 
Students engage with 
management, practice, and 
leadership issues for 
professionals working in 
community development 

KNES 331 – Foundations of 
Coaching 

Students develop and 
practice components of an 
athletic training program, 
and enhance their work via 
peer feedback  

LAW 706 – Directed 
Research 

Supervised research project 
involving a legal topic not 
typically covered in a 
substantive or procedural 
Law course 
 

Transformative Talent 
Internship 

Graduate students 
supplement their skills by 
exploring career options and 
gaining practical hands-on 
experience to enhance their 
personal and academic 
career goals 
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In May 2018, the Vice-Provost (Teaching and Learning) and members of the newly formed EL team 

consulted with campus leaders and program administrators on expanding EL across the institution. In 

September of that year, the Experiential Learning Working Group (ELWG) was formed to develop 

recommendations on common language for EL, including a definition, criteria and a list of recognized 

activities. In April 2019, this common language was brought to members of the campus community in a 

facilitated retreat focused on building a vision and priorities for EL at UCalgary and generating feedback 

on the ELWG’s work. These diverse consultations had two significant impacts: the creation of a framework 

for EL at UCalgary (Appendix A) and the drafting of this institutional plan for EL. Delegates at the retreat 

repeatedly advocated that amplifying EL requires a culture shift, guided by an institutional plan to identify, 

communicate, and support the diverse EL work happening across campus.  

The benefits of ‘learning through experience’ are as diverse as the activities encompassed under the 

umbrella of EL. These benefits are well documented in the literature, and noted by UCalgary students 

involved with EL. For learners, EL is associated with enhanced student engagement, increased career 

readiness after graduation, and an improved civic consciousness (Eyler, 2009; Kuh, 2008; McRae, 2015). 

Further benefits include increased academic, professional and interpersonal skill development, enhanced 

personal learning habits, greater employability, and self-concept (Freestone, Thompson & Williams, 2006; 

Drysdale & McBeath, 2012). These experiences support students in discovering a sense of purpose 

(personally, professionally and academically) and prepare students to make meaningful contributions to 

their field and communities.   

Since 1998, the National Survey on Student Engagement (NSSE) has recognized several EL activities 

(service-learning, internships, capstone courses, study abroad and undergraduate research) as high-

impact practices associated with student engagement and deep learning. These high-impact practices 

support students’ career development, while fostering their abilities to integrate and transfer their 

learning to new settings (Kuh, 2008). Our own data from the 2014 NSSE survey indicated fourth year 

students wanted more opportunities for “hands-on learning", and they expected the institution to do 

more to promote them early in degree programs (Arguera, 2016). NSSE advocates for undergraduate 

student participation in at least two high-impact practices during their program.  

The Experiential Learning Plan provides an overview of the trend toward universal access to EL across the 

country, from a federal, provincial and local perspective. On a more local scale, we look at EL at UCalgary 

in 2019, and what this will encompass in the future. Last, drawing on consultations with the campus 

community, the plan outlines priorities for UCalgary in scaling EL so that all students (undergraduate and 

graduate) have access to EL opportunities as part of their UCalgary experience by the year 2025.  
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A GROWING PRIORITY  
 

Reflecting on my experience, classroom learning is similar to working on 
individual skills, learning bits and pieces at a time, analogous with practicing 
dribbling, shooting or passing in basketball. EL programs glued all those 
pieces together, analogous with playing an actual game itself where all the 
pieces come into play, all at the same time. 

Peter Le Hoang, Bachelor of Science, 2017; Bachelor of Education, 2020  

National, Provincial and Local Contexts 

Increasingly over the last five years, governments and interest groups have been calling for 100% of 

students in post-secondary programs to participate in at least one EL or work-integrated learning (WIL) 

opportunity before graduation (Premier’s Highly Skilled Workforce Expert Panel, 2016; BHER, 2018, p. 5). 

Provincial and federal governments have focused on EL as a promising practice to support the economy, 

ensure Canada is producing the talent it needs, and equip graduates with the skills they need to account 

for changes in the workforce. This shift to universal EL coincides with public critique of universities to pivot 

in order to match the demand for future-ready, highly skilled graduates who enter the workforce with 

relevant experience. These conversations are especially active in regard to the growing number of PhDs 

employed outside of the academy. Though over 60% of Canada’s PhDs are employed outside of academia, 

initial transitions to careers to industry can be challenging (Edge & Munro, 2015). Other reports point to 

shortages of skilled graduates in Canada and disruption in the workforce due to automation (RBC, 2018; 

Sado, Cannon & Jenkins, 2017; Premier’s Highly Skilled Workforce Expert Panel, 2016).  

National. In 2018, the Canadian government announced $225M over four years and $75M each year 

thereafter for two initiatives, the Future Skills Council and the Future Skills Centre (FSC). The 

complementary projects focus on economic trends, testing new approaches to skills development and 

sharing best practices (Government of Canada, 2019b). The University of Calgary has since engaged with 

two FSC-funded demonstration projects partnering with other Canadian universities (FUSION Innovation 

Network) and other regional partners (EDGE Up). In 2019, Employment and Social Development Canada 

committed $798M to WIL, including $17M to the Business and Higher Education Roundtable (BHER). The 

intention is to create 44,000 net new WIL placements for Canadian postsecondary students and create a 

national platform for WIL to match students with opportunities (Government of Canada, 2019). In 2017, 

recognizing the momentum behind all forms of WIL, membership of the Canadian Association for 

Cooperative Education (CAFCE) voted to expand their mandate after 44 years (CEWIL, n.d.). The new 

organization, Cooperative Education and Work-Integrated Learning Canada (CEWIL), works across sectors 

to enhance nine distinctive WIL activities including cooperative education, internship and practica (CEWIL, 

2018). In parallel to BHER, CEWIL has also strongly advocated for WIL with the federal government and 

convened national conversations on WIL bringing together government, industry and higher education.  
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Provincial. Since the arrival of cooperative education in Canada in 1957, universities have increasingly 

promoted WIL. Campuses have also promoted other EL activities such as study abroad, internships, 

capstone projects, undergraduate research, and service-learning. In recent years, provincial governments 

have convened task forces exploring issues related to the economy and exploring the potential of EL to 

reduce out-migration of skilled graduates in the Atlantic provinces (New Brunswick 2016; Transition Task 

Force 2016), and adapting to anticipated changes to careers in a “knowledge-driven technology economy” 

(Premier’s Highly Skilled Workforce Expert Panel, 2016, p2). Subsequently, several provinces have 

launched programs to support EL. In 2015, the Alberta government took bold steps to support a new 

vision for graduate education by funding four years of graduate student skills-internships at the University 

of Alberta and University of Calgary, resulting in the first skills-internship programs for Canadian graduate 

students. In 2016, the Province of Ontario released, A Shared Responsibility: Building the Workforce of 
Tomorrow, initiating a province-wide mandate that 100% of all high school and undergraduate students 

have at least one EL experience before graduation (Premier’s Highly Skilled Workforce Expert Panel, 2016). 

Today, after two years of Career Ready funding, EL is one of the key metrics attached to funding for 

Ontario colleges and universities as they shift toward outcomes-based funding (Ministry of Advanced 

Education and Skills Development, 2018; Law, 2018). In 2018, the Atlantic provinces launched various 

programs to support WIL such as a wage subsidy program in Nova Scotia for employers hiring students in 

internship and cooperative education programs and $5M in New Brunswick (and an additional $500K for 

Indigenous learners) to create the “Experiential Learning Fund” (Province of Nova Scotia, n.d; University 

of New Brunswick Students’ Union, 2018). This year, British Columbia made its largest commitment to 

cooperative education in the last twenty years, promising $9M to support underrepresented students in 

participating in WIL (Crighton, 2019).  

Local. Calgary Economic Development (CED)’s Calgary in the New Economy: The Economic Strategy for 
Calgary (2018) highlights the importance of WIL as an immediate priority. Based on a report from Oxford 

Economics, CED warns that 50% of current jobs in the city are susceptible to automation within the next 

20 years, (2019). Over the next five years, the plan seeks to expand WIL programs in order to create 

Canada’s largest talent accelerator, to emphasize creativity and innovation from kindergarten to 

university, and to grow WIL partnerships for science, technology, engineering, the arts, and mathematics 

(STEAM) careers (CED, 2018, p.16-17).  

Strategies for Postsecondary Institutions 

Postsecondary institutions have responded to the recent momentum behind EL by increasingly integrating 

EL into their strategic planning. An environmental scan of EL across Canadian postsecondary institutions, 

in 2018 indicated that twelve of Canada’s U15 members (and several institutions beyond the U15) have 

explicitly integrated EL into their strategic planning activities in the last five years, including UCalgary. 

Across institutions, EL activities and initiatives were commonly led by University Leadership (e.g., 

Provosts), Administration & Business Units (e.g., Student Services), and teaching and learning centres. 

Findings indicate that these institutional EL goals commonly seek to increase student access to existing EL 

activities and to create new initiatives to enrich student engagement. At the time of the study, the three 

institutions with the most explicit EL-related goals were, the University of Waterloo, the University of 

Victoria, and Brock University. These institutions had similar success indicators for expanding the number 

and diversity of EL activities available but applied these indicators to different spheres of impact: globally 

(University of Waterloo), nationally (University of Victoria), and locally (Brock University) (Braun, 
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Kaipainen, Usman, 2018, p.7-9. See also: University of Waterloo, 2013, p.16, University of Victoria, 2018, 

p.2, and Brock University, 2017, p.1). 

A number of Canadian postsecondary institutions have also launched new EL initiatives and leadership 

roles. Notable examples include a ten-year endowment from the Royal Bank of Canada for Western 

University to significantly expand their support for community engaged learning (Hayne & Wakely, 2019). 

In 2014, Western University identified providing “a community-based experiential learning opportunity, 

an international learning opportunity, or a research learning opportunity to all undergraduates who wish 

to pursue one as part of their degree” as a measurement of success for their institutional strategic plan 

(Western University, 2014, p.13). In 2016, the University of Victoria’s Strategic Research Plan 2016-2021 
maintained its commitment to EL by embedding it in the priority, “Enhancing the integration of research 

and education” (2016, p. 29). In 2017, Brock University became Canada’s first postsecondary institution 

to have an EL definition and typology approved by the University Senate (Dakin, 2017; Law, Howe, 

Lathrop, Boese & Grose, n.d.). In 2018, the University of Waterloo appointed Canadian WIL scholar, Dr. 

Norah McRae as their first Associate Provost Co-operative and Experiential Education (University of 

Waterloo, n.d.). This year, Niagara College, Georgian College, and Brock University partnered to create an 

open source toolkit for designing, delivering, and evaluating EL in postsecondary education (Niagara 

College Canada, 2019). 
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FRAMING EL AT UCALGARY 

As nursing students, experience is key to our learning. Being able to apply the 
theories and skills taught in class with real people is both awkward and 
exciting. We learn to embrace that feeling of awkwardness in our simulations 
and placements, reflect on them and use those experiences to focus our efforts 
and sharpen our skills. 

Greg Mulzer, Bachelor of Nursing, 2021 

Creating a UCalgary Definition 

Common language for EL will support our efforts to accurately report on student participation and 

communicate with various stakeholders about the varied EL opportunities at UCalgary. The Experiential 
Learning Framework (Appendix A) builds on the current activities in EL across UCalgary. It is a synthesis of 

the ELWG’s recommendations for common language and the campus consultations in April 2019. The 

ELWG group explored definitions and typologies of EL activities at other postsecondary institutions before 

developing a definition and categories reflective of the UCalgary EL context. ELWG sought to align our 

common language for EL with national typologies, specifically BHER and CEWIL’s categories for WIL (BHER, 

4-5; CEWIL, 2018). After broad campus consultation, the following UCalgary EL definition emerged:  

As conversations about the nature of EL began to address increasing the quantity of EL activities, 

considerations about the quality of these opportunities also emerged. Post-secondary institutions strive 

for excellence and want to provide the highest quality learning experiences to their students and identify 

meaningful ways to connect with community. Finding ways to assess the quality of learning activities is an 

on-going process for many post-secondary institutions that takes into consideration diverse elements of 

student engagement (Coates, 2006). Consequentially, high-quality EL activities require quality 

assessment, and intentional integration into the timeline and curriculum of a degree program. As EL 

theorist and scholar John Dewey has long advocated, not all experiences are educative and in fact, some 

could be mis-educative without properly and intentionally designed assignments and effective 

assessments (Dewey, 1997).  

Experiential learning (EL) is learning-by-doing that bridges knowledge and experience 
through critical reflection. EL activities are intentionally designed and assessed. As such, 
they empower learners to enhance individual and collaborative skills such as complex 
problem solving, professional practice skills, and teamwork. Reflecting critically on these 
activities helps individuals develop higher order thinking to challenge and advance their 
perspectives. The EL process prepares students to take on roles as active citizens and thrive 
in an increasingly complex world. 
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Outlining a UCalgary Framework 

Throughout campus consultations and the ELWG’s work, twenty-nine EL activities at UCalgary were 

identified and organized into five categories (Figure 1). The inclusion of a broad range of EL activities in 

the Experiential Learning Framework ensures UCalgary EL opportunities support the impact and student 

experience value propositions of the institution.  

Co-curricular EL. Co-curricular EL activities are university-organized experience occurring outside of the 

curriculum. This category includes activities such as co-curricular internships, immersive personal 

development programs, and supported volunteer experiences.  

Community-engaged learning (CEL). Whether curricular or co-curricular, CEL activities seek to cultivate a 

sense of civic consciousness, address social issues, and contribute to the public good. Our framing of CEL 

builds on the definition of Community Engagement (CE) used in the Carnegie Classification to describe 

public outreach, scholarship and teaching and learning. Community-Engaged Learning activities are 

mutually beneficial, designed in partnership with community organizations, and address a community-

identified need (adapted from Brown University, 2019). 

Curriculum-integrated EL. Curriculum integrated EL takes place in academic courses. This includes a broad 

range of activities that empower learners to practice and enhance their disciplinary learning and skill 

development (adapted from University of Guelph, n.d.) as part of course activities. This category includes 

such activities as case studies, field schools, and laboratories. 

Research-based EL. Research-based EL supports students in developing skills and capacities for creativity, 

innovation, and discovery by leading or contributing to a research project. This category is made up of 

three activities: course-based research, individual research projects/studentships, and research 

assistantships.  

Work-integrated learning (WIL). Although EL and WIL are often used interchangeably and are both 

priorities for UCalgary, they are not the same. WIL is a category of EL activities completed as part of an 

academic program in a work-like setting, such as cooperative education, internships, and practica. The 

ELWG adapted Cooperative Education Work-Integrated Learning (CEWIL) Canada’s definition of WIL is as 

follows:  

Work-integrated learning (WIL) is a model and process of curricular EL which integrates a 
student’s academic studies in a workplace/practice setting. WIL includes a partnership of 
an academic institution, a host organization, and a student. WIL can occur at the course 
or program level and includes learning outcomes related to employability, personal 
agency, and life-long learning (CEWIL, n.d.; Experiential Learning Working Group, 2019).  
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Identifying broad categories helps with developing common language as well as tracking and promoting 

types of experiences. However, it is important to recognize that some EL activities overlap with multiple 

categories. For example, Research-Based EL may take place in an academic course and therefore also be 

tagged as a Curriculum Integrated EL activity or a Co-Curricular EL activity. 

 

Figure 1: Categories for Experiential Learning at UCalgary. 
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Ensuring High-Quality 

Expanding EL opportunities to all students and ensuring quality learning within these experiences is 

evident in conversations at other postsecondary institutions. This challenge is the basis of the quality 

framework model for work-integrated learning (WIL) by McRae, Pretti & Church (2018). The model 

identifies four attributes required of quality WIL, framed as P.E.A.R: Pedagogy, Experience, Assessment, 

Reflection (McRae, Pretti & Church, 2018, p.6). Identifying quality EL experiences is an important 

distinction because an experience may or may not support an individual’s goals, whereas an integrated-
learning experience is more likely to. As such, PEAR is incorporated into UCalgary’s EL Framework. The 

activities described in our framework become EL when they involve all four of these elements: 

§ Pedagogy (P): EL activities are intentionally integrated in the program curriculum with 

consideration of when they will occur, for how long, and who will teach them. These activities 

have learning outcomes that support students in connecting their learning from experience to 

their disciplinary, personal, and/or career directions.  

§ Experience (E): Hands-on experiences that directly involve students in achieving learning 

outcomes, contributing to their discipline or host organization, and developing their capabilities 

in ways that are relevant to their personal, academic, and/or career goals. 

§ Assessment (A): Students’ learning is assessed throughout the EL activity using the learning 

outcomes. Because these learning outcomes are intentionally integrated in the program 

curriculum, students can use this feedback to continuously develop their skills, construct new 

meaning, and challenge their attitudes and beliefs relative to their disciplinary, personal, and/or 

career interests. 

§ Reflection (R): Learners engage in and are supported through meaningful and ongoing reflection 

to harvest learning from experience, to grapple with concepts, and to connect their learning to 

other experiences, disciplinary knowledge, and/or career aspirations. 
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BOLD DIRECTIONS FOR EL AT UCALGARY  
 

The diversity of experiences I had made me realize that my life and career 
path are not linear. I will come across many various opportunities, and it's 
okay if I try out different activities. From time to time, I will change my life's 
direction as I follow my sense of purpose. 

Celina Pablo, Bachelor of Commerce, 2019 

A Strong Foundation 

UCalgary takes a comprehensive approach to the student experience, encompassing curricular and co-

curricular programs and promising a student experience that “supports and promotes the intellectual, 

social, emotional, mental and physical growth and development” (2018-23 Academic & Research Plans). 

Students in our professional programs already learn through multiple EL opportunities, and students in 

arts, science, engineering and business programs have the option to complete an internship or a 

cooperative education placement. Many thesis-based graduate projects lend themselves to learning-by-

doing. Additionally, graduate students may work as research assistants or pursue a Transformative Talent 

Internship to connect skills developed during their graduate degree and explore opportunities beyond 

academia. UCalgary also offers a broad range of non-credit activities that contribute to students’ personal, 

career and professional development, such as the Program for Undergraduate Research Experience 

(PURE), ucalgarycares programs and the Falling Walls competition. In our significantly shifting global 

economy, hands-on work experience that is integrated with academic study is critical. Similarly, a complex 

and changing world requires graduates with advanced skills in inquiry, problem solving, collaboration and 

communication.  

UCalgary is a hub for entrepreneurial thinking and innovation. Entrepreneurial thinking is one of the 

critical skillsets our students can develop by engaging in a wide range of authentic and relevant hands-

on EL experiences such as competitions, consulting or research projects, or internships.  Experiential 

learning requires our students to grapple with messy problems, sort through different perspectives and 

develop new ways of thinking and doing. Experiential Learning also offers important opportunities for 

students to engage with our Indigenization, internationalization, sustainability and campus mental 

health strategies. The embedded certificates in Sustainability Studies and Mental Wellbeing and 

Resilience both require a capstone project in partnership with a community organization. These courses 

enable students to make connections across disciplines and engage with issues of global relevance and 

great importance to our communities. All of these actions across the institution, are what we call ‘a 

strong foundation’. 
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Areas for Growth 

The areas for growth in this section are reflective of our consultations to date, including the EL Planning 

Retreat in April 2019. A portion of this retreat focused on understanding challenges to strengthening EL 

at UCalgary and brainstorming potential solutions to overcome existing barriers. Participants’ insights 

around strategies to address the challenges listed below have informed the priorities identified in the next 

section. The challenges identified by the campus community are grouped into six themes: Resources, 

saturation, recognition, connection, student engagement and awareness, and processes. 

Resources. A lack of resources emerged as the most common barrier to doing EL or doing more EL. Given 

the resource-intensive nature of high-quality EL, this feedback was not surprising. The types of resources 

referenced by participants varied, but the most precious resource was time. Participants were vocal in 

expressing that the expectation of making EL universal is beyond the realistic capabilities of the number 

of staff currently in place to administer and support EL programs. Other challenges under this category 

included the need for a centralized platform for connecting students with EL opportunities, lack of 

sustainable funding to cover the instructional and support costs of EL, a desire for flexible or bookable 

space for teaching using EL and a gap in training to do EL meaningfully. Here, increased training referenced 

both pedagogical development facilitating EL and preparation for students in working effectively within 

an EL program (e.g. development of core skills such as collaboration, communication, conflict resolution 

and time management).  

Saturation. Significant concern about “community saturation” and “volunteer fatigue” were raised at the 

EL Planning Retreat. These concerns were also heard through presentations to departments and the 

General Faculties Council in December 2018. Programs, especially those with required practicum or field 

placement experiences, report a critical shortage of meaningful placements for students. As such, they 

express concern around a 100% target for EL given the current competition amongst UCalgary programs 

for placements. In addition to internal competition for paid or unpaid positions, there is competition with 

postsecondary institutions in Calgary and in Alberta as well as other Canadian postsecondary institutions.  

Recognition. Academic staff acknowledged the tremendous value of this type of learning and teaching. 

They also raised concerns around how EL activities are captured and recognized in merit, promotion and 

tenure processes. Ensuring recognition is imperative for expansion of these activities.  

Connection. One of the primary motivations for an enterprise platform for EL is to make visible the varied 

opportunities for students at opportune times throughout their program of study. Part of the challenge is 

that we lack an institution-wide inventory of EL opportunities and partners (and an institution-wide 

mechanism for collecting reliable data on unique student participation in EL). Relatedly, community 

members consulted for this plan remarked that they lacked an understanding of who is doing what and 

where, and that gaps existed in communication between departments, staff, and students with regard to 

available opportunities. Many participants commented on the siloed nature of this work and the lack of 

connections and community across units involved with EL.  

Student Engagement and Awareness. To achieve full participation in EL, UCalgary needs to develop 

education and communication resources for students about the benefits of EL, and improve how and 

when they hear about EL. At Queen’s University, advising staff use experiential major maps to help 
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students identify opportune moments to consider EL programs (EAB, 2018; Queen’s University n.d.). 

Across multiple consultations, we also heard about the challenges in finding opportunities, and the lack 

of a clear understanding of available EL options for students.  

Processes. The final theme that emerged through consultation was a lack of clear processes to support EL 

such as risk management, legal services and ethics approval. Put simply, a centralized office for EL needs 

to reduce the barriers and perceived barriers to doing EL. 
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Priorities for Expanding EL 

Honing my skills, building connections, and developing self-confidence through 
these experiential learning opportunities has helped me find my “why.” I am a 
helper,  a people person, a student, a learner, a peer, and an educator. 

Helen Pethrick, Bachelor of Health Sciences and Bachelor of Arts, 2019 

Priority #1: Expand Capacity and Reduce Barriers 

As outlined in the 2018-23 Academic Plan, the Office of Experiential Learning will serve as a central hub 

dedicated to expanding and enhancing EL at UCalgary. Embedded within the TI and working in partnership 

with the campus community, the Office will develop pedagogical resources, connect EL educators, help 

Academic and Support Units track EL activities occurring in their programs, support reporting and program 

evaluation of EL initiatives, and strengthen the scholarship, research, and dissemination activities related 

to EL. This centralized office will also work in partnership with student groups and campus units to 

understand and reduce barriers to student participation in EL.  

In order to build capacity and reduce barriers to EL, it is critical to acknowledge that EL activities are 

resource-intensive and relational. Considering this, we recognize each of our stakeholder groups will have 

varyied needs and will contribute differently to amplifying EL at UCalgary, and supporting the EL priorities 

presented here. Further focus groups and discussions are required to understand these needs and 

opportunities fully, however we have captured some high-level prerequisites for institutional success: 

Academic Units. As UCalgary shifts to ensuring 100% students have engaged in EL opportunities before 

graduation, academic staff will require support (administrative and pedagogical) and recognition for this 

work. Educators also require support for developing these activities, including assistance developing 

campus-community relationships, designing EL activities using evidence-based teaching practices, and 

empowering students to learn from these experiences. Additional resources will be required to expand, 

implement and manage EL opportunities for students.  

Support Units. Universal EL represents a shift in culture and practice at UCalgary. As such, we require 

tools and resources to communicate EL to our various stakeholders, and to simplify the process for these 

partnerships to form. We will also need clear processes for understanding when an opportunity requires 

approval or input from the Research Ethics Board, Risk Management, and/or Legal Services. Like the 

academic units, support units will require additional resources to expand opportunities for students.  

Current Students and Alumni. The learning curve associated with EL can be steep for students. Students 

require support to learn from experience and connect their learning to future academic, personal, and 

career interests. As we scale up EL, we will need clear and meaningful messages on the benefits and 

availability of opportunities, particularly regarding accessibility for students from equity-seeking groups.  

Guidance from our student leaders and student groups will be essential. Our recent graduates, especially 

those who benefited from EL, can be champions and partners for this work. 
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Community and Industry Partners. Preparing new community and industry partners to work with 

students will take considerable engagement and education, including communication on mutual benefits 

and expectations. A centralized UCalgary contact is crucial for administration and management, and for 

reducing the barriers our partners have faced in the past. Across the institution, UCalgary works with a 

number of long-standing partners. Celebrating these partners while continuing to strengthen 

relationships for EL will be critical.  

Priority #2: Increase Student Opportunities 

By 2025, all UCalgary students will participate in EL, regardless of their program of study. We will build 

capacity to ensure all undergraduate students participate in at least two EL opportunities and all graduate 

students in a degree program have the opportunity to participate in at least one EL opportunity. By 2025, 

all students should have options throughout their degree programs to pursue EL opportunities relevant 

to their interests and future pursuits. Where it is not already available, EL should be woven throughout 

our academic programs. To achieve these ambitious targets, we have significant work to do to increase 

the visibility of existing opportunities, communicate the value to students, increase the number of flexible 

options for students, and enhance the accessibility of EL for students from equity-seeking groups.  

Increasing opportunities for students will require a community effort. Collectively, there are a number of 

actions that we can do across the stakeholder groups to facilitate universal EL. This list is not exhaustive 

and will shift as opportunities develop and the EL plan comes into place: 

• Integrate EL into the Curriculum Review process, and ensure EL opportunities are included as 

part of proposals for new programs of study 

• Examine barriers to participation in EL for students from equity-seeking groups, and explore 

best practices for fostering accessibility in EL 

• Develop advising and recruitment resources to identify clear student pathways for EL by 

discipline 

• Explore development of a flexible WIL program as an option for students who are ineligible 

for, or unable to extend their program of study to complete a cooperative education program 

• Explore a micro-credential to offer formal recognition for EL and skills development 

• Identify areas for collaboration such as exploring partnership development, curriculum for 

WIL or processes for Community-Engaged Learning 

• Cultivate new and meaningful community and industry partners that can offer or support EL 

Priority #3: Track and Ensure High Quality EL 

With Impact and Student Experience as the core value propositions of the University, ensuring our 

programs offer high-quality EL is of critical importance. Creating quality measures and practices (such as 

following the P.E.A.R. model for EL) will ensure that our EL activities are meaningful and sustainable, and 

that the resources directed to them are effective in meeting institutional, student, community, and 

industry goals (McRae, Pretti & Church, 2018, p.2-4). Widespread promotion, tracking and assessment of 
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EL requires us to adopt the Experiential Learning Framework (Appendix A) and utilize a EL management 

platform as a central resource. 

 

McRae, Pretti & Church (2018) acknowledge that EL activities are particularly benefitted by quality 

measures in how they create common language. This promotes an institution's ability to communicate 

the value of EL activities, which ultimately increase potential success in funding applications, tracking 

statistical data, and setting benchmarks for the diverse depth and breadth of EL activities happening 

across campus.  

A new EL platform will be implemented in 2020 to manage, track, and promote EL opportunities. This 

platform builds on our EL framework and will allow students to search and apply for diverse experiences 

related to their personal, academic and professional goals. It will also provide one central place for 

community and industry partners to post EL positions. By connecting stakeholders and managing 

opportunities, a centralized platform will support scaling up EL across campus and assessing high quality 

EL.  

In 2019-20, the Office of Experiential Learning will lead an inventory of curricular EL opportunities. In 

2020-21, a second inventory will capture co-curricular engagement. Together, these projects will provide 

a baseline of student participation in EL at UCalgary. We will also work closely with the Office of 

Institutional Analysis to develop a dashboard for EL metrics. Beyond tracking participation, we commit to 

exploring and promoting high quality activities, and understanding the impact of EL (on students, on 

community and on industry). The Office of Experiential Learning will also encourage scholarly inquiry of 

university teaching and learning focused on EL and create pedagogical supports. In partnership with 

educators, administrators and community, we intend to review current and new models for community-

campus relationships. This includes creating resources and supports for new partners, especially for non-

profit organizations and small and medium sized enterprises.  
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APPENDIX A: EXPERIENTIAL LEARNING 
FRAMEWORK FOR THE UNIVERSITY OF CALGARY 
 

EL Definition 

Experiential Learning (EL) is learning–by-doing that bridges knowledge and experience through critical 

reflection. EL activities are intentionally designed and assessed.  As such, they empower learners to 

enhance individual and collaborative skills such as complex problem solving, professional practice skills 

and teamwork. Reflecting critically on these activities helps individuals develop higher order thinking to 

challenge and advance their perspectives. The EL process prepares students to take on roles as active 

citizens and thrive in an increasingly complex world (EL Working Group, 2019).  

Criteria for High-Quality EL 

The learning activities listed below have strong pedagogical value. Drawing on the work of McRae, Pretti 

& Church (2017), learning activities become EL when they involve all four elements of the Pedagogy, 

Experience, Assessment, Reflection (PEAR) Framework: 

• Pedagogy (P): EL activities are intentionally integrated in the program curriculum with 

consideration of when they will occur, for how long, and who will teach them. These activities 

have learning outcomes that support students in connecting their learning from experience to 

their disciplinary, personal, and/or career directions.  

• Experience (E): Hands-on experiences that directly involve students in achieving learning 

outcomes, contributing to their discipline or host organization, and developing their capabilities 

in ways that are relevant to their personal, academic, and/or career goals. 

• Assessment (A): Students’ learning is assessed throughout the EL activity using the learning 

outcomes. Because these learning outcomes are intentionally integrated in the program 

curriculum, students can use this feedback to continuously develop their skills, construct new 

meaning, and challenge their attitudes and beliefs relative to their disciplinary, personal, and/or 

career interests. 

• Reflection (R): Learners engage in and are supported through meaningful and ongoing 

reflection to harvest learning from experience, to grapple with concepts, and to connect their 

learning to other experiences, disciplinary knowledge, and/or career aspirations. 
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EL Categories and Activities 
 

Co-curricular EL 

 

Community-engaged 
Learning (CEL) Curriculum-integrated EL Research-based EL Work-integrated Learning 

(WIL) 

Accelerators  Co-curricular CEL  Case Studies  Course-Based Research 
Projects 

Capstone Projects 

Co-curricular Internships  Community-Engaged 
Research 

Creative Performance / 
Exhibits  

Individual Research Projects 
/ Studentships 

Consulting Projects 

Competitions  Curricular CEL Projects / 
Placements 

Design / Project-Based 
Learning  

Research Assistantships Cooperative Education 

Hackathons  Knowledge-Keeper Guided 
Learning  

Field Schools   Internships 

Immersive Personal 
Development Programs 

Land-Based Education International / Cross-Cultural 
Learning 

 Professional / Clinical 
Practice / Field Experience / 
Practica 

Paraprofessional Placements 
/ On-campus Employment  

 Laboratories   

Supported Volunteer 
Experiences 

 Pitch Competitions   

    Simulations    

  Studios   
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EL Activity Descriptions and Examples 
 
CO-CURRICULAR EL 

Co-curricular EL activities are university-organized experiences occurring outside the curriculum. 

Accelerators Leverage resources, space, mentorship and/or funding to develop a 
business start-up or to advance ideas that address local or global 
challenges, e.g., Summer Incubator Program @ The Inc. (adapted from 
CEWIL, n.d.). 

Co-curricular Internships Participate in a supervised and structured work term. An internship may 
be paid or unpaid. The length of internship varies by program, e.g., 
Transformative Talent Internships for Graduate Students. 

Competitions Compete to address new audiences and global challenges using 
curiosity, creativity, and innovation. Students gain practical experience, 
presentation and collaboration skills, and networking opportunities, 
e.g., Energy New Venture Competition; international Genetically 
Engineered Machine (iGEM) competition, (adapted from Concordia 
University, n.d.a). 

Hackathons A short and intensive challenge where teams of students collaborate to 
develop a solution to a real-life problem, e.g., Computer Science 
Undergraduate Society CalgaryHacks, Innovation 4 Health’s Health Hack 
Competition.   

Immersive Personal 
Development Programs 

Structured, university-organized experiences that support learners’ 
personal development and skill acquisition. They typically involve a 
cohort of students, e.g. Camp LEAD. 

Paraprofessional 
Placements / On-campus 
Employment 

Students are placed or employed on-campus and mentored by Staff or 
Faculty. These roles are designed to contribute to the campus 
community while furthering students’ professional development, e.g. 
Project Assistant or Peer Helper with a Student Services office; elected 
official with the Students’ Union or Graduate Students’ Association 
(adapted from University of Guelph, n.d.).  

Supported Volunteer 
Experiences 

Learn accountability to the community while applying and reflecting on 
other experiences, disciplinary knowledge, or career directions through 
university-supported volunteer experiences, e.g., volunteering for the 
Students’ Union Food Bank (adapted from Concordia University, n.d.a).  
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COMMUNITY-ENGAGED LEARNING (CEL) 

CEL activities are designed in partnership with community organizations to address a community-
identified need. They seek to cultivate a sense of civic consciousness, to address social issues, and to 
contribute to the public good (adapted from Brown University, 2019).     

Co-Curricular CEL  Explore a societal issue in-depth within a community and reflect on 
personal experiences, disciplinary learning or career directions while 
supporting the mission of a community organization, e.g. ucalgarycares 
programs (adapted from the University of Guelph, n.d.a).  

Community-Engaged 
Research 

Research projects developed in collaboration with a community 
organization, e.g., research projects through the Urban Alliance.   

Curricular CEL Projects / 
Placements 

Connect disciplinary learning, skill development, and theoretical 
concepts through activities designed with a community organization to 
achieve mutually beneficial outcomes, e.g., ENGL 520: Community 
Engagement Through Literature (adapted from the University of Guelph, 
n.d.c).  

Knowledge-Keeper Guided 
Learning 

Listen and engage with traditions, knowledge, practices and cultural 
processes in a learning experience (such as a ceremony) guided by a 
traditional knowledge keeper. These experiences honour and 
strengthen Indigenous ways of knowing by fostering meaningful 
learning, active listening and reflective dialogue. Experiences may be 
offered for credit, or as part of a co-curricular program, e.g., Exploring 
Indigenous Ways of Knowing with knowledge-keepers in Indigenous 
Relations Training Certificate.  

Land-Based Education Re-establish a sense of connection with the land and others through this 
Indigenous pedagogy that honours traditional ways of knowing. Often 
led by a traditional-knowledge keeper, land-based learning typically 
involves story-telling, a re-introduction to the land, and knowledge 
exchange across generations. Land-based learning experiences may be 
part of an academic course or offered as part of a co-curricular program 
e.g., optional field trip to Writing on Stone Provincial Park for B.Ed. 
students.  
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CURRICULUM-INTEGRATED EL  

Curriculum-integrated EL includes a broad range of academic activities that empower learners to 
practice and enhance their disciplinary learning and skill development (adapted from University of 
Guelph, n.d.).  

Case Studies Put learning into action by applying theory to real-world or simulated 
cases, e.g., MGST 359: Selected Topics in Management (Business Case 
Studies) (adapted from Concordia University, n.d.b). 

Creative Performance / 
Exhibits 

Produce, manage, curate or participate in a dramatic, artistic, dance or 
musical performance or exhibit for an audience, virtual or live, e.g., 
DRAM 365: Theatre for Young Audiences I (adapted from Brock 
University, 2016).  

Design / Project-Based 
Learning 

Apply and develop complex problem-solving and teamwork skills by 
engaging with a real-world challenge in a course setting, typically with 
mentorship from an instructor (adapted from David, 2008, 80).  

Field Schools Engage in hands-on investigation and analysis in a field location, e.g., 
GEOG 391 Geographic Field Studies (adapted from University of Guelph, 
n.d.c).  

International / Cross-
Cultural Learning 

International and cross-cultural experiences such as exchanges, group 
study programs, study abroad, and collaborative online intercultural 
learning, e.g., exchanges and other programs at partner universities 
around the world. 

Laboratories Observe, test and apply course concepts in a controlled setting 
specialized for small group learning e.g., KNES 460 Laboratory Practicum 
(Anatomy) (adapted from Brock University, 2016).  

Pitch Competitions As part of an academic course, students prepare and deliver a 
compelling idea for a product or solution to an expert panel of judges.  

Simulations Engage in hands-on, structured scenarios or activities that mimic actual 
events. Simulations are typically case-based and may include one or 
more of the following: human simulation, virtual simulation, augmented 
reality, virtual reality, game simulation or standardized patient actors, 
e.g., high-fidelity simulations in Nursing education; ENTI 559.6 Tech 
Commercialization.  

Studios Apply theory to practice in a studio setting to demonstrate disciplinary 
learning and to reflect on the process and products of one’s work, e.g., 
EVDS 620 Urban Design Studio.  
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RESEARCH-BASED EL 

In research-based EL, students develop essential skills and techniques and enhance their capacity for 
creativity, innovation, and discovery by leading or contributing to a research project.  

Course-based Research Research activities occurring within a course setting for academic credit, 
e.g., UNIV 201 – Global Challenges Inquiry I, HS0C 408 – Health Research 
Methods & Research Practicum. 

Individual Research Projects 
/ Studentships  

Research projects led by students and supported by faculty, e.g. 
Program for Undergraduate Research Experience (PURE) Award, 
Summer Undergraduate Research Experience (SURE) in Veterinary 
Medicine. 

Research Assistantships Build academic experience and hone inquiry skills by assisting with a 
faculty-led research project, e.g., research assistantship on a University 
of Calgary Teaching and Learning Grant project.  

 

WORK-INTEGRATED LEARNING (WIL) 

Work-integrated learning (WIL) is a model and process of curricular EL which integrates a student’s 
academic studies in a workplace/practice setting. WIL includes a partnership of an academic institution, 
a host organization, and a student. WIL can occur at the course or program level and includes learning 
outcomes related to employability, personal agency, and life-long learning (adapted from CEWIL, n.d.).  

Capstone Projects A senior culminating experience to draw upon the knowledge, skills, 
and abilities students developed through a degree program. Capstones 
often engage external organizations or industry partners, e.g., 
Engineering Design Capstone Projects.  

Consulting Projects Interact with a client to identify and analyze issues or opportunities 
within the organization and develop a solution or strategy for moving 
forward (adapted from Brock University, 2016).  

Cooperative Education  Formally integrate academic study with paid work experience in co-
operating employer organizations, e.g., Faculty of Arts Co-operative 
Education Program. 

Internships Participate in a discipline-specific, supervised, and structured work 
term. An internship may be paid or unpaid. The length of internship 
varies by program, e.g., Computer Science Internship Program. 

Professional / Clinical Practice 
/ Field Experience / Practica 

Work under the supervision of a professional in the field. In some 
cases, these placements are required for professional certification, 
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e.g., SOWK 412 Practicum, EDUC 465 Field Experience II, NURS 402 
Community Health Practice.  
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APPENDIX B: CONSULTATIONS 2018-19 
 

§ Executive Leadership Team – June 2018 
§ Teaching and Learning Leaders’ Network – June 2018 
§ Campus EL survey – September 2018 
§ Provost Team Meeting – October 2018 
§ Teaching and Learning Committee, General Faculties Council – October 2018 
§ Extended Deans’ Council – October 2018 
§ Executive Leadership Team – November 2018 
§ General Faculties Council Executive Committee – November 2018 
§ General Faculties Council – December 2018 
§ Research & Scholarship Committee, General Faculties’ Council – December 2018 
§ Board of Governors – December 2018 
§ Orbis Community of Practice – December 2018 
§ Student Enrolment Services Leadership Council– January 2019 
§ Campus Career Consortium – February 2019 
§ First Year Council – February 2019 
§ Students’ Advisory Council – March 2019 
§ Experiential Learning Retreat – April 2019 
§ Teaching and Learning Committee, General Faculties Council – April 2019 
§ Conference on Postsecondary Learning and Teaching, workshop – April 2019 
§ Provost Team Meeting – May 2019 
§ Provost Team Meeting – October 2019 
§ Deans’ Council – October 2019 
§ Academic Planning and Priorities Committee – October 2019 
§ Students’ Legislative Council – October 2019 
§ Teaching and Learning Committee – October 2019 
§ University of Calgary Advising Network – October 2019  
§ General Faculties Council – November 2019 
§ Faculty of Graduate Studies – November 2019 
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Updates and Future Considerations for the Draft Experiential Learning 
Plan (2020-25) 

 
UPDATES 

 
Targets for EL at UCalgary 
 
Feedback: Should the targets be framed as “will have the opportunity to participate in EL” or, “will 
participate in EL before graduation”? Will EL become a graduation requirement? 

Response: Feedback has informed a reframing of our targets, differentiated between 
undergraduate and graduate students in degree programs. By 2025, EL opportunities should be 
found throughout degree programs, and we aim to have universal participation in EL; however, 
this will not become a requirement for graduation. The aspirational targets have been reframed 
as:  
• by 2025, all undergraduate students will participate in at least two EL opportunities before 

graduation, and  
• by 2025, and all graduate students in a degree program will have the opportunity to 

participate in at least one EL opportunity before graduation. 
 
Feedback: Which students are we focused on with the targets for EL? Students enrolled in graduate 
level certificates and diplomas are considered graduate students even if they are not completing a 
degree program; are they included in these targets?  

Response: There are benefits to all students participating in EL, and graduate certificates and 
continuing education programs may have EL components, but our primary focus for universal EL 
is on graduate and undergraduate degree-program students.  

 
Feedback: How do we define what counts as EL?  

Response: We have updated the language describing the PEAR framework (criteria for EL).  
 
Feedback: Are you looking to make EL part of the formal curriculum, or something over and above 
current curriculum?  

Response: By 2025, students should be able to choose from EL opportunities throughout their 
chosen degree program, as part of their degree requirements, not over and above degree 
requirements.  
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EL Activities at UCalgary 
 
Feedback: There are a lot of established EL opportunities at UCalgary. In addition to drawing on 
examples from other campuses, the EL Plan should connect the section about what counts as EL with 
reference to UC examples. 

Response: There is a significant amount of this work happening across campus already. A table 
outlining UCalgary examples from across the disciplines and UCalgary’s 5 categories of EL has 
been added to the Background section.  

 
Feedback: Engineering students build toward their 4th year capstone course through a series of design 
courses. These courses are EL. 

Response: A new activity “Design / Project-Based Learning” has been added to the EL 
Framework under the Curriculum-Integrated EL category. 

 
Feedback: Should Entrepreneurial Thinking be added as a sixth category for EL? 

Response: Entrepreneurial thinking is a skillset we want UCalgary students to develop, and EL is 
a key modality through which learners can develop these skills. Students may develop this 
skillset through EL activities found across all 5 categories for EL at UCalgary. We have also drawn 
connections in the EL Plan to institutional priorities such as entrepreneurial thinking, 
Indigenization, mental health, internationalization and sustainability (see A Strong Foundation, 
p.15). We have added additional language linking UC’s focus on EL to other strategic priorities 
such as entrepreneurship and innovation, Indigenization, mental health, internationalization and 
sustainability (see A Strong Foundation on p. 15).  
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FUTURE CONSIDERATIONS 
 
Targets, Tracking, and Measuring EL at UCalgary 
 
Feedback: Are the targets bold enough? Are they feasible outside of professional programs?  

Response: These are aspirational targets. We are also aware that much of this already happens 
at UCalgary, and we are not starting from zero. An inventory of credit-bearing EL experiences 
will be conducted in 2020 to provide baseline participation in curricular EL. We also anticipate 
that goals for EL within individual programs will look different. A professional faculty with 100% 
involvement in clinical placements currently may set a stretch goal e.g. a target for the number 
of students in an interprofessional-EL experience. 

 
Feedback: What is the intensity measure used to determine if an activity has “enough” EL to “count”? 

Response: Campuses across Canada are working to identify an intensity measure for tracking EL. 
This will continue to be an area of consideration at UCalgary.  

 
Feedback: Is graduate education inherently experiential? Is this one more thing that graduate students 
have to do? What could reflection look like in a thesis-based graduate program?   

Response: We continue to consult with campus around the target for graduate students, and 
how existing components of the graduate student experience may be amplified to satisfy the 
criteria for EL. 

 
Feedback: How do you track curriculum-integrated EL? 

Response: We plan to launch a baseline inventory of credit-bearing EL experiences early in 2020. 
Additionally, EL should be incorporated into the curriculum review process. An institutional 
platform for managing/posting/searching EL opportunities will be launched in 2020. Data from 
this system as well as enrollment data will be used to track EL metrics. 

 
Feedback: Will looking solely at student involvement give us all the information we need? Wouldn’t it 
also be valuable to look at why students don’t take advantage of opportunities for EL?  

Response: There are currently several projects underway or soon to be launched related to 
reporting and EL metrics including the EL platform and a dashboard to report on EL metrics. 
Once these systems are in place in 2020, we will be interested in examining how much EL 
benefits students, what types of EL benefit students the most, as well as why some students 
don’t participate in EL. Understanding barriers to participating in or completing EL opportunities 
will be critical to measure and understand. 
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Assessment 
 
Feedback: What does assessment in EL look like? Will there be support for this? 

Response: The Taylor Institute will provide pedagogical support for EL including course design, 
assessment rubrics, tools for critical reflection, resource guides and support from an educational 
development consultant.  

 
 
Resourcing 
 
Feedback: Will the focus on EL come at the expense of other initiatives?  

Response: Experiential Learning is well aligned with existing UCalgary strategies as well as our 
two value propositions: the student experience and our impact in communities.  

 
Feedback: Will all Work-Integrated Learning (WIL) placements be paid placements going forward? If so, 
how? 

Response: Many Work-Integrated Learning placements are unpaid (e.g., practica, clinical 
experience); While not all WIL experiences will become paid placements, there is a focus on 
identifying funding to increase the number of paid WIL opportunities.  

 
 
Accessibility 
 
Feedback: There are often costs associate with Experiential Learning (unpaid experiences, parking fees, 
lost income from another source to pursue a lower paid/unpaid EL experience. How do you ensure all 
students have access to EL? 

Response: We continue to review models for reducing barriers to participation in EL, including 
funding models in other provinces such as New Brunswick and British Columbia. We are also 
exploring opportunities to leverage funding through the Student Work Placement Program 
(SWPP). 

 
Feedback: The needs of our students are incredibly diverse. For students to thrive in higher education, 
we need to provide supports for students with a wide range of disabilities. 

Response: This is a critical need going forward and an area for future consultation and planning. 
We are completing a review of best practices for enhancing accessibility of EL for students from 
equity-seeking groups. 

 
 
  



 

Rachel Braun Page 5 2019-12-05 

Incentivizing EL 
 
Feedback: It’s often the same academic staff members leading EL initiatives. How do you engage more 
people in doing this work? 

Response: The University of Calgary is part of a cohort of Canadian postsecondary institutions 
testing the Carnegie Classification for Community Engagement; a portion of the framework 
explores guidelines for merit, tenure and promotion. Between 2019-2021, we hope to leverage 
our participation in this cohort to enhance our own practices at UCalgary to support 
Community-Engaged Learning and Community-Engaged Scholarship. 

 
 
Logistics 
 
Feedback: One of the barriers to doing EL is having to navigate university processes for risk 
management, ethics for community-based research projects and coordination of placements. 

Response: A key role for the centralized Office of Experiential Learning is to reduce barriers to 
doing EL; clarifying processes for those interested in doing this work is a key priority in 2020. 

 
 
Coordination in Community 
 
Feedback: If we have 34,000 experiences for students each year what systems and processes do we 
have to coordinate this, and how to we avoid several units contacting the same business or 
organization? 

Response: One of the key priorities in 2019-20 is establishing a campus-wide platform to 
support the management of EL opportunities. The EL platform will increase visibility of 
opportunities for students. It also provides community and industry with a “way into” UCalgary. 
We heard concerns about saturation and fatigue throughout consultation. Further consultation 
and planning around coordinating opportunities and community contacts will be required in 
2019-20 as the EL Plan moves forward. 
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GENERAL FACULTIES COUNCIL 
ACTION BRIEFING NOTE 

 

 
 

 
SUBJECT: Recommended Changes to the Universal Student Ratings of Instruction (USRI) Report and Survey 
 
MOTION: 
 

That the General Faculties Council (GFC) approve the recommended changes to the Universal Student Ratings of 
Instruction (USRI) report and survey, as presented to the GFC and as recommended by the GFC Executive Committee. 

 
PROPONENT(S) 
 
Leslie Reid, (Vice-Provost, Teaching and Learning), Co-Chair, USRI Working Group; Co-Chair GFC Teaching and 

Learning Committee (TLC) 
Andrew Estefan, Interim Associate Dean, Curriculum Development & Program Evaluation / Faculty of Nursing, Co-

Chair, USRI Working Group 
Dawn Johnston, Associate Dean, Teaching, Learning and Student Engagement / Faculty of Arts, Academic Co-Chair 

TLC 
 
REQUESTED ACTION 
 
The USRI Working Group (Andrew Estefan, Leslie Reid, Natasha Kenny, Sarah Eaton, Luc Boyer, Darren Balchin, 
Wendy Benoit, Dawn Johnston, and representatives from the Graduate Students’ Association and Students’ Union) 
recommends that the GFC approve three immediate changes to the current USRI report and survey. These changes 
are brought forward in compliance with the Working Group’s Terms of Reference. 
 
KEY CONSIDERATIONS/POINTS 
 
The responsibility of the Working Group of the General Faculties Council Teaching and Learning Committee on the 
Universal Student Ratings of Instruction (USRI Working Group) is to advise on the USRI instrument. On November 
6th 2019, members of the USRI Working Group unanimously recommended three immediate changes to the current 
USRI. In short, these changes are to remove the overall instruction question #1 from the report and the survey; 
remove the comparators; and replace means with modes. 
 
• These recommendations directly align with the current literature and research on the use of student ratings of 

instruction and help mitigate student bias. 
• Recommendations are in line with changes to student rating forms across Canada. 
• Recommendations provide an immediate change to the form that supports best use of student feedback. 
 
BACKGROUND 
 
One facet of understanding teaching quality and students’ learning experiences is end-of-course feedback provided 
by students, including the USRI questionnaire. The USRI questionnaire was launched in 1998, and has not 
undergone review since 2003; a review is long overdue. Within that time period there has been significant 
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advancement in research on student ratings of teaching in higher education, and advancement in technology 
platforms that support and administer ratings processes. 
 
In November 2018, a working group of the GFC Teaching and Learning Committee (TLC) was struck with a responsibility 
to review and provide advice on the administrative processes, data collection, presentation efforts, and communication 
and education plans currently in place with the USRI.  
 
The group began its work in December 2018 and conducted a literature summary between January and April 2019 of 
student ratings of instruction. The report has informed our immediate recommendations made here to GFC, as well as 
contributed to our upcoming comprehensive consultation plan with faculties. These consultations are set to roll out in 
January of 2020. 
 
The USRI Working Group recommends changes to the current form and report to improve the USRI experience and use 
as an interim measure, while consultations and subsequent recommendations on a new form take place. Our three 
recommendations include: 
 
Recommendation 1: Remove Question 1 from the report and the instrument 

• Q1 is lower than the average mean of Qs 2-12 
• It is uncertain what Q1 is measuring 

 
Recommendation 2: Remove Comparators 

• Removal of mean comparators discourages inappropriate comparisons between academic staff and between 
courses 
 

Recommendation 3: Replace Means with Modes 
• Mean scores are susceptible to change by outlier ratings  
• Small differences in ratings are common and not necessarily meaningful. A person can teach the same 

course under similar conditions in a similar way and receive different ratings. It is most meaningful to focus 
on the distribution of scores in relation to the rating scale, and the mode for each item in the USRI. 

 
ROUTING AND PERSONS CONSULTED 
 

Progress Body Date Approval Recommendation Discussion Information 

  Teaching and Learning 
Committee 

2019-11-21     X   

 
GFC Executive Committee 2019-11-27   X     

X  General Faculties Council 2019-12-12 X       
 
NEXT STEPS 
 
If approved by the GFC, the proposed implementation process is: 

1. IT generates new report format and “background” updates between December to March 
2. VPTL and Institutional Communications Team immediately begin communication plan 
3. OIA and USRI Working Group update all collateral documents to students, academic and administrative 

staff to align with revised report and survey 
4. OIA supports and communicates with USRI Administrators across campus 
5. Old forms (paper and online versions) are replaced with revised versions 
6. Revised USRI implemented for Spring 2020 credit courses 



3 

SUPPORTING MATERIALS 
 
1. Summary Slides 
2. Sample Revised USRI Report 
3. USRI Working Group website link: https://live-provost.ucalgary.ca/provost/teaching-learning/quality-teaching-

and-learning/universal-student-ratings-instruction/usri 

https://live-provost.ucalgary.ca/provost/teaching-learning/quality-teaching-and-learning/universal-student-ratings-instruction/usri
https://live-provost.ucalgary.ca/provost/teaching-learning/quality-teaching-and-learning/universal-student-ratings-instruction/usri




USRI Report
Recommendations on the Universal Student Ratings of Instruction

USRI Working Group
Leslie Reid & Andrew Estefan (co-chairs)
December 2019



USRI 101

 12 likert-scale questions
 For credit courses
 Near end of semester
 Alongside faculty forms
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Recommendations

3

 Remove question 1: “The overall 
quality of instruction was (Unacceptable 
to Excellent)
 Remove comparators
 Replace means with modes



Consultations

• USRI Working Group / Nov. 6, 2019

• Deans’ Council / Nov. 14, 2019

• Teaching and Learning Committee, GFC / Nov. 21, 2019

• Students' Legislative Council / Nov. 26, 2019

• GFC Exec / Nov. 27, 2019

4



Sample New USRI Report / Page 1
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SNL201: Intro to Daily Affirmations
Course Instructor: S. Smalley



Sample New USRI Report / Page 2
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SNL201: Intro to Daily Affirmations



UNIVERSAL STUDENT RATINGS OF INSTRUCTION (REPORTING ONLY)

Overall Section Rating

Winter 2019CLASS XYZ -- Name of Class

Survey Instructor: XXXXXXXXX

Number of times the instructor has taught this 
course (last 10 years including the current term): 9 USRI enrolment: 191 Valid instruments received: 79 Response rate: 41.36 %

This Section Frequency Distribution

Rating Item Mode Strongly Disagree (=1) Disagree (=2) Somewhat Disagree (=3) Neither (=4) Somewhat Agree (=5) Agree (=6) Strongly Agree (=7) N/A 
(=8)

2. Enough detail in course outline 7 1 3 5 25 45

3. Course consistent with outline 7 1 1 3 9 23 42

4. Content well organized 7 2 3 23 51

5. Student questions responded to 7 1 3 7 22 44 2

6. Communicated with enthusiasm 7 2 8 6 26 37

7. Opportunities for assistance 7 2 3 10 26 38

8. Students treated respectfully 7 2 3 1 24 48

9. Evaluation methods fair 7 1 1 1 4 6 30 36

10. Work graded in reasonable time 7 3 4 24 47 1

11. I learned a lot in this course 7 1 1 1 6 28 41 1

12. Support materials helpful 7 3 3 4 8 23 33 4



UNIVERSAL STUDENT RATINGS OF INSTRUCTION (REPORTING ONLY)

Frequency Distribution
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Winter 2019CLASS XYZ -- Name of Class
Survey Instructor: XXXXXXXX



UNIVERSAL STUDENT RATINGS OF INSTRUCTION (REPORTING ONLY)

Demographics For Rating Item 1 - 6
Note: Starting Fall 2010 student EMPLID's are not being collected, therefore, only selected demographic data are reported.

Note: In order to protect student confidentiality, category results are withheld (indicated by WH) if there are 3 or less respondents in any cell for that category.

Rating Item

1 2 3 4 5 6

% of Resp Mean SD Mean SD Mean SD Mean SD Mean SD Mean SD

Program Requirement Required 39.3 6.40 0.86 6.41 0.85 6.31 0.97 6.56 0.70 6.36 1.00 6.09 1.23

Choice of several 2.1 5.75 1.09 6.00 1.00 5.25 1.48 6.50 0.50 6.00 1.22 5.50 1.50

Not required 0.0 ** ** ** ** ** ** ** ** ** ** ** **

Unknown 0.0 ** ** ** ** ** ** ** ** ** ** ** **

Course in Department Yes 24.6 6.34 0.91 6.47 0.77 6.26 0.98 6.53 0.77 6.41 0.80 6.23 0.97

No 14.7 6.36 0.89 6.32 1.00 6.21 1.15 6.61 0.56 6.19 1.33 5.82 1.58

Major unknown 1.6 WH WH WH WH WH WH WH WH WH WH WH WH

Unknown 0.5 WH WH WH WH WH WH WH WH WH WH WH WH

Class Attendance 0-40% 1.0 WH WH WH WH WH WH WH WH WH WH WH WH

41-80% 5.2 5.60 1.02 6.00 1.00 6.00 0.77 6.10 0.94 5.80 1.08 5.70 1.00

81-100% 34.0 6.52 0.79 6.48 0.82 6.31 1.04 6.66 0.53 6.44 0.99 6.22 1.12

Not Applicable 1.0 WH WH WH WH WH WH WH WH WH WH WH WH

Unknown 0.0 ** ** ** ** ** ** ** ** ** ** ** **

Workload Much lower 0.5 WH WH WH WH WH WH WH WH WH WH WH WH

Lower 5.8 6.55 0.66 6.55 0.66 6.27 0.86 6.91 0.29 6.70 0.46 6.27 0.45

About the same 29.8 6.40 0.81 6.40 0.81 6.30 0.94 6.46 0.75 6.36 0.81 6.09 1.20

Higher 3.1 5.83 1.34 5.83 1.34 5.67 1.80 6.83 0.37 5.50 2.14 5.33 2.21

Much higher 1.6 WH WH WH WH WH WH WH WH WH WH WH WH

Unknown 0.5 WH WH WH WH WH WH WH WH WH WH WH WH

Expected Grade A+,A,A- 17.8 6.56 0.91 6.41 0.97 6.29 1.27 6.71 0.52 6.21 1.27 6.06 1.53

B+, B, B- 19.9 6.24 0.84 6.34 0.77 6.18 0.72 6.42 0.71 6.41 0.75 6.08 0.93

C+, C, C- 3.1 6.00 0.82 6.50 0.76 6.33 1.11 6.50 1.12 6.50 0.76 5.83 1.34

D+,D,F 0.0 ** ** ** ** ** ** ** ** ** ** ** **

Pass 0.5 WH WH WH WH WH WH WH WH WH WH WH WH

N/A 0.0 ** ** ** ** ** ** ** ** ** ** ** **

Unknown 0.0 ** ** ** ** ** ** ** ** ** ** ** **

Winter 2019CLASS XYZ -- Name of Class
Survey Instructor: XXXXXXXXX



UNIVERSAL STUDENT RATINGS OF INSTRUCTION (REPORTING ONLY)

Demographics For Rating Item 7 - 12
Note: Starting Fall 2010 student EMPLID's are not being collected, therefore, only selected demographic data are reported.

Note: In order to protect student confidentiality, category results are withheld (indicated by WH) if there are 3 or less respondents in any cell for that category.

Rating Item

7 8 9 10 11 12

% of Resp Mean SD Mean SD Mean SD Mean SD Mean SD Mean SD

Program Requirement Required 39.3 6.23 0.97 6.47 0.87 6.12 1.18 6.46 0.77 6.34 0.93 5.87 1.49

Choice of several 2.1 5.75 0.83 6.00 1.22 6.25 0.83 6.75 0.43 6.25 0.83 6.50 0.50

Not required 0.0 ** ** ** ** ** ** ** ** ** ** ** **

Unknown 0.0 ** ** ** ** ** ** ** ** ** ** ** **

Course in Department Yes 24.6 6.21 0.99 6.40 1.00 6.28 1.03 6.50 0.80 6.26 1.09 5.96 1.44

No 14.7 6.21 0.98 6.52 0.74 6.00 1.34 6.46 0.73 6.46 0.57 5.77 1.55

Major unknown 1.6 WH WH WH WH WH WH WH WH WH WH WH WH

Unknown 0.5 WH WH WH WH WH WH WH WH WH WH WH WH

Class Attendance 0-40% 1.0 WH WH WH WH WH WH WH WH WH WH WH WH

41-80% 5.2 5.70 1.10 5.50 1.28 5.90 0.83 6.20 0.98 5.80 1.17 5.30 1.90

81-100% 34.0 6.31 0.89 6.63 0.67 6.15 1.19 6.53 0.66 6.41 0.86 5.97 1.38

Not Applicable 1.0 WH WH WH WH WH WH WH WH WH WH WH WH

Unknown 0.0 ** ** ** ** ** ** ** ** ** ** ** **

Workload Much lower 0.5 WH WH WH WH WH WH WH WH WH WH WH WH

Lower 5.8 6.45 0.50 6.80 0.40 6.36 0.88 6.09 1.00 6.73 0.45 5.45 2.02

About the same 29.8 6.16 0.99 6.47 0.82 6.11 1.07 6.52 0.71 6.27 0.99 5.92 1.40

Higher 3.1 6.00 1.41 5.83 1.46 5.50 2.14 6.33 0.75 6.17 1.07 6.00 1.00

Much higher 1.6 WH WH WH WH WH WH WH WH WH WH WH WH

Unknown 0.5 WH WH WH WH WH WH WH WH WH WH WH WH

Expected Grade A+,A,A- 17.8 6.21 1.13 6.56 0.91 5.97 1.54 6.59 0.73 6.44 1.09 6.09 1.44

B+, B, B- 19.9 6.21 0.77 6.38 0.85 6.26 0.64 6.38 0.71 6.27 0.76 5.89 1.22

C+, C, C- 3.1 6.00 1.15 6.17 1.07 6.00 1.15 6.33 1.11 6.00 0.82 4.60 2.33

D+,D,F 0.0 ** ** ** ** ** ** ** ** ** ** ** **

Pass 0.5 WH WH WH WH WH WH WH WH WH WH WH WH

N/A 0.0 ** ** ** ** ** ** ** ** ** ** ** **

Unknown 0.0 ** ** ** ** ** ** ** ** ** ** ** **

Winter 2019CLASS XYZ -- Name of Class
Survey Instructor: XXXXXXXX



 

 
 

GENERAL FACULTIES COUNCIL 
ACTION BRIEFING NOTE 

 

 
 
 
SUBJECT:   Revisions to the Graduate Student Supervision Policy  
 
MOTION: 
 

That the General Faculties Council (GFC) approve the revisions to the Graduate Student Supervision Policy, in the 
form provided to the GFC. 

 
PROPONENT(S) 
 
Robin Yates, Interim Dean and Vice-Provost (Graduate Studies) 
Deborah Book, Legal Counsel, University Legal Services 
 
REQUESTED ACTION 
 
We are asking that the General Faculties Council (GFC) approve the proposed revisions to the Graduate Student 
Supervision Policy. 
 
OVERVIEW 
 
In the course of conversations on the management of personal relationships in the academy, including at the 
Provost’s Task Force on Relationships, the University identified an opportunity to clarify expectations by revising 
the Graduate Student Supervision Policy. 
 
KEY CONSIDERATIONS/POINTS 
 
Graduate students are entitled to quality academic supervision in an environment free from unfair or preferential 
treatment, or the potential for coercion. Close personal relationships between a supervisor, co-supervisor or 
supervisory committee member and a graduate student can jeopardize this right. Whilst the Code of Conduct bans 
the Supervision of Related Persons, the inclusion of explicit language in the Graduate Student Supervision Policy to 
clearly articulate that concurrent supervisory and close personal relationships are prohibited, would assist in 
ensuring supervisors, co-supervisors and supervisory committee members are attentive to the challenges such 
relationships present, and avoid or promptly disclose such potential conflicts.  
 
The proposed revisions to the Graduate Student Supervision Policy will empower Graduate Students, the Faculty of 
Graduate Studies, and supervisors, co-supervisors, and supervisory committee members to address close personal 
relationships that may conflict with supervisory roles in accordance with the Policy.   This is current practice within 
the Faculty of Graduate Studies, in accordance with operating standards aligned with the policy.  Including this 
language in the policy will provide added weight, and increase awareness of expected standards of professionalism 
to the benefit of everyone involved in graduate education at the University. 
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This is a focused revision aiming to specifically address appropriate management of close personal relationships in 
the context of graduate student supervision.  In the course of consultation we have received valuable feedback on 
other aspects of the policy which will be considered and may result in changes when the entire policy is next 
reviewed. 
 
The proposed revised policy came to GFC for discussion in November.  We have not made any changes to the 
proposed revised policy since that time. 
 
ROUTING AND PERSONS CONSULTED 
 

Progress Body Date Approval Recommendation Discussion Information 

 FGS Executive Council 09/19/2019   X  

 Faculty of Graduate Studies 
Council 

10/03/2019   X  

 Graduate Academic 
Program Subcommittee 

10/16/2019   X  

 Academic Planning and 
Priorities Committee 

10/21/2019   X  

 General Faculties Council 11/07/2019   X  

 Faculty of Graduate Studies 
Council 

11/21/2019  X   

X General Faculties Council 12/12/2019 X    
 
Also consulted: Graduate Students’ Association, Mental Health Lens Review, The University of Calgary Faculty 
Association, Deans’ Council, Indigenous Lens Review, Executive Leadership Team (ELT). 
 
NEXT STEPS 
 
If approved, the revised policy will be posted on the University’s policies page. 
 
SUPPORTING MATERIALS 
 
Graduate Student Supervision Policy – Proposed revised policy and blackline to current version. 



University Policy 
 University Procedure 
 Instructions/Forms 
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Graduate Student Supervision Policy 
 

Classification 
Academic Operations 

Table of Contents 
1 Purpose ............................................. 1 
2 Scope ................................................. 1 
3 Definitions ......................................... 1 
4 Policy Statement ............................... 2 
5 Responsibilities .................................. 5 
6 Related Procedures ........................... 7 
7 Related Instructions/Forms ............... 7 
8 Related Operating Standards ............ 7 
9 History ............................................... 7 
 

Approval Authority 
General Faculties Council 

Implementation Authority 
Dean and Vice-Provost (Graduate Studies) 

Effective Date 
July 1, 2015 

Last Reviewed 
February 14, 2019 

 
 

1 Purpose  The purpose of this policy is to set out the eligibility criteria for Supervisory Privileges and 
to set out the expectations for Graduate Student supervision. 

2 Scope  This policy applies to Academic Staff Members. 

3 Definitions  In this policy 
a) “Academic Staff Member” means an individual who is engaged to work for the 

University and is identified as an academic staff member under Article 1 of the 
Collective Agreement. 
 

b) “Collective Agreement” means the collective agreement between The Faculty 
Association of the University of Calgary and the Governors of the University of 
Calgary in effect at the relevant time. 
 

c) “Co-Supervisor” means an individual who is named as Co-Supervisor and serves 
as a second Supervisor of a Graduate Student. 

 
d) “Graduate Program Director” means the Academic Staff Member appointed by a 

Dean or Department Head to administer a graduate program. 
 

e) “Graduate Student” means a student registered with the Faculty of Graduate 
Studies. 

http://www.ucalgary.ca/policies
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f) “Instructor Ranks” means the positions of Instructor, Senior Instructor and 

Teaching Professor. 
 

g) “Professorial Ranks” means the positions of Assistant Professor, Associate 
Professor and Professor. 
 

h) “Supervisor” means a qualified individual, who is normally an Academic Staff 
Member, who serves as the primary mentor to a Graduate Student, oversees the 
Graduate Student’s academic progress, and serves as chair of the Graduate 
Student’s supervisory committee, where applicable. 
 

i) “Supervisory Privileges” means the privilege granted to a qualified individual to 
supervise masters and/or doctoral students within the parameters of a 
program's supervisory policy. 
 

j) “University” means the University of Calgary. 

4 Policy Statement  4.1 The University is committed to providing the consistent and high quality supervision 
that is critical to Graduate Students’ success. 

4.2 Expectations for Supervisors and Co-Supervisors are set out in the Best Practices for 
Supervisors. Provisions in this policy and the related procedure respecting the 
granting, renewal, and formal evaluation of Supervisory Privileges apply to the 
granting, renewal or formal evaluation of Supervisory Privileges for all Academic Staff 
Members, including Academic Staff Members serving as Co-Supervisors. 

Eligibility for Supervisory Privilege 

4.3 An Academic Staff Member in the Professorial Ranks (including a member of the 
Senior Leadership Team holding a concurrent academic appointment) is eligible to 
hold Supervisory Privileges. 

4.4 An Academic Staff Member in the Instructor Ranks is eligible to hold Supervisory 
Privileges if the appropriate Dean recommends Supervisory Privileges and indicates 
graduate supervision comprises a component of workload for this Academic Staff 
Member. 

4.5 An emeritus faculty professor, or adjunct or clinical appointee who has experience 
and continuing research productivity in the Graduate Student’s field of interest, or a 
faculty member from another recognized institution holding equivalent supervisory 
privileges, may also be appointed as a Supervisor on a case by case basis. A Co-
Supervisor who is an Academic Staff Member and has unlimited Supervisory 
Privileges must be appointed under such circumstances. 

Granting of Supervisory Privileges 

4.6 A Dean, Associate Dean or Department Head, in consultation with the Graduate 
Program Director, may recommend an eligible Academic Staff Member for 

http://www.ucalgary.ca/policies
http://grad.ucalgary.ca/sites/grad.ucalgary.ca/files/graduate_sueprvison_best_practices.pdf
http://grad.ucalgary.ca/sites/grad.ucalgary.ca/files/graduate_sueprvison_best_practices.pdf
http://grad.ucalgary.ca/sites/grad.ucalgary.ca/files/graduate_sueprvison_best_practices.pdf
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Supervisory Privileges. The recommendation should specify whether the Supervisory 
Privileges: 

a) are limited to a number of Graduate Students; 
b) are limited to a level of Student; 
c) require a Co-Supervisor; 
d) require a mentor; or 
e) are unlimited. 

The Dean, Associate Dean or Department Head who recommended any limitations 
on an Academic Staff Member’s Supervisory Privileges may, at any time, recommend 
lifting any of the limitations. 

4.7 The Dean of the Faculty of Graduate Studies will grant initial Supervisory Privileges 
for a renewable five year term on the recommendation of the appropriate Dean, or 
delegate. The Dean of the Faculty of Graduate Studies will lift limitations on a 
Supervisor’s Supervisory Privileges on the recommendation of the appropriate Dean, 
or delegate. 

4.8 Graduate programs will maintain their own supervisory policies, which cannot 
contradict this policy. These supervisory policies will specify criteria for granting 
limited or unlimited Supervisory Privileges and will set out a maximum supervisory 
load. 

4.9 Prior to being granted Supervisory Privileges for the first time by the Dean of the 
Faculty of Graduate Studies, all prospective Supervisors must either attend a 
University Supervisor Development Workshop or complete an approved on-line 
supervisor development program. 

 
Prohibited Relationships between Graduate Students and their Supervisors, Co-
Supervisors, or Supervisory Committee Members. 

4.10 Individuals must decline to supervise, co-supervise, or become a member of a 
supervisory committee for a Graduate Student with whom they have, or have had, a 
close personal relationship, including a romantic, sexual, or familial relationship. 

   
4.11 If a close personal relationship develops between a Supervisor, Co-Supervisor, or 

supervisory committee member and a Graduate Student, the Supervisor, Co-
Supervisor, or supervisory committee member involved in the close personal 
relationship must immediately disclose the relationship in writing to the Dean of 
their Faculty, or to the Dean of the Faculty of Graduate Studies. Failure to disclose a 
close personal relationship could lead to disciplinary action, in accordance with 
University policies or procedures and any applicable Collective Agreement. 

 
4.12  Following disclosure, the Supervisor, Co-Supervisor, or supervisory committee 

member will: 
a) immediately remove themselves from all supervisory and professional duties 

related to the Graduate Student;  

http://www.ucalgary.ca/policies
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b) create a plan with the Dean of the Faculty of Graduate Studies and the Dean of 
their Faculty for recusal that will be signed by the Supervisor and the Graduate 
Student.  If a new Supervisor will be required, both Supervisors must agree to 
the recusal plan; and 

c) help ensure that any financial, research, intellectual property, and authorship 
commitments made to the Graduate Student are considered in the recusal plan, 
in order to minimize, to the extent reasonably possible, any adverse effect on  
the Graduate Student’s financial situation, intellectual property rights, 
publication record and academic progress.   

 

Renewal and Formal Evaluation of Supervisory Privileges 

4.13 Supervisory Privileges will be subject to renewal every five years. At least six months 
prior to the expiry of a Supervisor’s Supervisory Privileges, the Faculty of Graduate 
Studies will alert the Graduate Program Director of the upcoming expiry. In 
consultation with the appropriate Dean or their delegate, the Graduate Program 
Director will review the supervisory record. 

4.14 If the review of the supervisory record does not identify any concerns the Graduate 
Program Director and Dean/delegate will recommend renewal of the Supervisor’s 
Supervisory Privileges to the Dean of the Faculty of Graduate Studies and the Dean of 
the Faculty of Graduate Studies will renew the Supervisory Privileges for another 
renewable five year term. 

4.15 If a review of the supervisory record identifies concerns, such as a pattern of 
Graduate Student withdrawals or changes in supervision, a pattern of protracted 
times to candidacy or completion (beyond the norm in the graduate program and 
not attributable to specificities of the area of study), the Dean of the Supervisor’s 
faculty will initiate a formal evaluation of the Supervisor’s Supervisory Privileges. 

4.16 Outside of the five year renewal process, a formal evaluation of Supervisory 
Privileges may be initiated by the Dean of the Supervisor’s faculty:  

a) upon receipt of a written complaint relating to supervision;  
b) when the Office of Diversity, Equity and Protected Disclosure has determined 

that a responsible allegation has been made relating primarily to graduate 
supervision and the allegation is best addressed through a formal review of 
Supervisory Privileges; or 

c) in response to what the Dean of the Supervisor’s faculty perceives to be a 
pattern of serious conflicts or negative outcomes relating to Graduate Student 
supervision since the most recent renewal of privileges. 

4.17 Formal evaluations of Supervisory Privileges will be conducted under the Procedure 
for the Formal Evaluation of Supervisory Privileges. 

4.18 Removal of Supervisory Privileges should occur only in exceptional circumstances, or 
when remedial or mentoring efforts have not changed the patterns or concerns that 
initiated the formal evaluation. 
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Continuity of Supervision 

4.19 In agreeing to supervise a Graduate Student, an Academic Staff Member is 
committing to supervising that Graduate Student through to completion of their 
degree or withdrawal from the graduate program.  A Supervisor may be released 
from this commitment only if: 

a) the Faculty of Graduate Studies requires the Graduate Student to withdraw; 
b) the Supervisor has disclosed a close personal relationship in accordance with 

4.11-4.12;  
c) the Faculty of Graduate Studies determines that there are exceptional 

circumstances and grants the Supervisor permission to discontinue supervision 
of a Graduate Student; or 

d) the Supervisor leaves the University. 

4.20 If a Supervisor leaves the University, the Graduate Program Director, the graduate 
program and the Faculty of Graduate Studies must arrange for alternative 
supervision, if required. 

Financial Commitments 

4.21 When a Supervisor offers financial support to a Graduate Student, a Supervisor 
makes a commitment on behalf of the University. This commitment should be co-
signed or otherwise approved by the Graduate Program Director. 

4.22 A Supervisor should clearly state in the offer of financial support any expectations 
associated with the financial support arrangement such as the Graduate Student’s 
continued registration and progress in a graduate program and contribution to the 
Supervisor’s research program. 

4.23 In instances of breakdown of the Supervisory relationship, financial exigency or other 
circumstances, it is the collective responsibility of the Supervisor(s), the graduate 
program(s) and the Faculty of Graduate Studies to ensure that financial 
commitments are met. 

Leaves of Absence 

4.24 A Graduate Program Director and the Supervisor must ensure that the Graduate 
Student is provided with continued supervision during a Supervisor’s long-term 
leave. If the Supervisor and any Co-Supervisor will be unavailable, an interim 
Supervisor may be appointed to ensure continuity in supervision. 

4.25 Graduate Students should be informed well in advance about Supervisors’ or any Co-
Supervisors’ plans for upcoming research or scholarship leaves. 

4.26 When an interim Supervisor is appointed to cover a Supervisor’s absence, the 
permanent Supervisor retains responsibility for the continued supervision of the 
Graduate Student. 

5 Responsibilities  5.1 Supervisors will: 
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a) complete the Checklist of Expectations between Supervisor and Graduate 
Student; 

b) be familiar with the Best Practices for Supervisors; 
c) assist the Graduate Student with the selection and planning of a suitable and 

manageable research topic with due consideration of the resources necessary 
for completion of the research project; 

d) be accessible to the Graduate Student for consultation and discussion of the 
Graduate Student's academic progress and research; 

e) respond in a timely manner to written work submitted by the Graduate Student 
with constructive suggestions for improvement; 

f) achieve consensus, resolve differences, or seek outside opinions (e.g., Graduate 
Program Director) when there is conflicting advice or when there are different 
expectations on the part of Co-Supervisors or members of the supervisory 
committee; 

g) be familiar with and abide by the rules and regulations of the Faculty of 
Graduate Studies, and the graduate program, including the chronological 
sequence of events and deadline dates in a Graduate Student’s program; 

h) assist the Graduate Student to be aware of current program requirements, 
deadlines, sources of funding, and general expectations of examinations; 

i) complete the Supervisor’s section of the Graduate Student’s annual progress 
report and offer suggestions for improvement when deficiencies in progress 
exist; 

j) encourage the Graduate Student to make presentations of research results 
within the University and to outside scholarly or professional bodies as 
appropriate; 

k) acknowledge the contributions of the Graduate Student in presentations and in 
published material, including joint authorship, if appropriate; and 

l) discuss with the Graduate Student the Intellectual Property Checklist (available 
at http://grad.ucalgary.ca/current/managing-my-program/supervision) and 
conform to University and other policies regarding intellectual property, 
scholarly integrity (e.g., academic misconduct), and other policies applicable to 
the research environment including the Research Integrity Policy. 

5.2 The Dean of Graduate Studies will: 

a) grant Supervisory Privileges and determine whether Supervisory Privileges will 
be revoked, limited or renewed upon the recommendation of the appropriate 
Dean, or delegate.  

b) decide whether Supervisory Privileges will be renewed following a review under 
4.16; and 

c) remove limitations on Supervisory Privileges when recommended by the 
appropriate Dean, Associate Dean or Department Head. 

5.3 The Dean of a Supervisor’s faculty will: 

a) in consultation with the Graduate Program Director, make recommendations to 
the Dean of Graduate Studies regarding Supervisory Privileges; 
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b) in consultation with the Graduate Program Director, review the supervisory 
record of Supervisors in their faculty at least every five years or in response to 
reported concerns; and 

c) initiate a Formal Evaluation of Supervisory Privileges when required pursuant to 
section 4.13. 

5.4 The Graduate Program Director will: 

a) convey information about relevant policies, procedures and regulations to 
Graduate Students, Supervisors, Co-Supervisors and supervisory committee 
members; 

b) review and approve financial support agreements between Graduate Students 
and Supervisors; 

c) ensure that Graduate Students have appropriate supervision and supervisory 
committees (where applicable);  

d) review and approve documentation pertaining to the required Graduate Student 
annual progress reports, examinations, extensions, and Graduate Student leaves 
of absence; 

e) in consultation with the appropriate Dean review the supervisory record of the 
Supervisors and Co-Supervisors in their program as part of the five year renewal 
process; and 

f) recommend renewal of Supervisory Privileges when no concerns are identified. 

5.5 The Department Head or Associate Dean of a teaching Faculty will: 

a) in consultation with the Graduate Program Director, make recommendations to 
the Dean of Graduate Studies regarding Supervisory Privileges. 

6 Related 
Procedures 

 Procedure for the Evaluation of Supervisory Privileges 

7 Related 
Instructions/Forms 

 Application for Renewal of Supervisory Privileges 

8 Related Operating 
Standards 

 Best Practices for Supervisors 

9 History  Approved: February 12, 2015 
 
Effective: July 1, 2015 
 
Revised: February 14, 2019 
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1 Purpose  The purpose of this policy is to set out the eligibility criteria for Supervisory Privileges and 
to set out the expectations for Graduate Student supervision. 

2 Scope  This policy applies to Academic Staff Members. 

3 Definitions  In this policy 
a) “Academic Staff Member” means an individual who is engaged to work for the 

University and is identified as an academic staff member under Article 1 of the 
Collective Agreement. 
 

b) “Collective Agreement” means the collective agreement between The Faculty 
Association of the University of Calgary and the Governors of the University of 
Calgary in effect at the relevant time. 
 

c) “Co-Supervisor” means an individual who is named as Co-Supervisor and serves 
as a second Supervisor of a Graduate Student. 

 
d) “Graduate Program Director” means the Academic Staff Member appointed by a 

Dean or Department Head to administer a graduate program. 
 

e) “Graduate Student” means a student registered with the Faculty of Graduate 
Studies. 
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f) “Instructor Ranks” means the positions of Instructor, Senior Instructor and 

Teaching Professor. 
 

g) “Professorial Ranks” means the positions of Assistant Professor, Associate 
Professor and Professor. 
 

h) “Supervisor” means a qualified individual, who is normally an Academic Staff 
Member, who serves as the primary mentor to a Graduate Student, oversees the 
Graduate Student’s academic progress, and serves as chair of the Graduate 
Student’s supervisory committee, where applicable. 
 

i) “Supervisory Privileges” means the privilege granted to a qualified individual to 
supervise masters and/or doctoral students within the parameters of a 
program's supervisory policy. 
 

j) “University” means the University of Calgary. 

4 Policy Statement  4.1 The University is committed to providing the consistent and high quality supervision 
that is critical to Graduate Students’ success. 

4.2 Expectations for Supervisors and Co-Supervisors are set out in the Best Practices for 
Supervisors. Provisions in this policy and the related procedure respecting the 
granting, renewal, and formal evaluation of Supervisory Privileges apply to the 
granting, renewal or formal evaluation of Supervisory Privileges for all Academic Staff 
Members, including Academic Staff Members serving as Co-Supervisors. 

Eligibility for Supervisory Privilege 

4.3 An Academic Staff Member in the Professorial Ranks (including a member of the 
Senior Leadership Team holding a concurrent academic appointment) is eligible to 
hold Supervisory Privileges. 

4.4 An Academic Staff Member in the Instructor Ranks is eligible to hold Supervisory 
Privileges if the appropriate Dean recommends Supervisory Privileges and indicates 
graduate supervision comprises a component of workload for this Academic Staff 
Member. 

4.5 An emeritus faculty professor, or adjunct or clinical appointee who has experience 
and continuing research productivity in the Graduate Student’s field of interest, or a 
faculty member from another recognized institution holding equivalent supervisory 
privileges, may also be appointed as a Supervisor on a case by case basis. A Co-
Supervisor who is an Academic Staff Member and has unlimited Supervisory 
Privileges must be appointed under such circumstances. 

Granting of Supervisory Privileges 

4.6 A Dean, Associate Dean or Department Head, in consultation with the Graduate 
Program Director, may recommend an eligible Academic Staff Member for 
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Supervisory Privileges. The recommendation should specify whether the Supervisory 
Privileges: 

a) are limited to a number of Graduate Students; 
b) are limited to a level of Student; 
c) require a Co-Supervisor; 
d) require a mentor; or 
e) are unlimited. 

The Dean, Associate Dean or Department Head who recommended any limitations 
on an Academic Staff Member’s Supervisory Privileges may, at any time, recommend 
lifting any of the limitations. 

4.7 The Dean of the Faculty of Graduate Studies will grant initial Supervisory Privileges 
for a renewable five year term on the recommendation of the appropriate Dean, or 
delegate. The Dean of the Faculty of Graduate Studies will lift limitations on a 
Supervisor’s Supervisory Privileges on the recommendation of the appropriate Dean, 
or delegate. 

4.8 Graduate programs will maintain their own supervisory policies, which cannot 
contradict this policy. These supervisory policies will specify criteria for granting 
limited or unlimited Supervisory Privileges and will set out a maximum supervisory 
load. 

4.9 Prior to being granted Supervisory Privileges for the first time by the Dean of the 
Faculty of Graduate Studies, all prospective Supervisors must either attend a 
University SupervisorySupervisor Development Workshop or complete an approved 
on-line supervisor development program. 

 
Prohibited Relationships between Graduate Students and their Supervisors, Co-
Supervisors, or Supervisory Committee Members. 

4.10 Individuals must decline to supervise, co-supervise, or become a member of a 
supervisory committee for a Graduate Student with whom they have, or have had, a 
close personal relationship, including a romantic, sexual, or familial relationship. 

   
4.11 If a close personal relationship develops between a Supervisor, Co-Supervisor, or 

supervisory committee member and a Graduate Student, the Supervisor, Co-
Supervisor, or supervisory committee member involved in the close personal 
relationship must immediately disclose the relationship in writing to the Dean of 
their Faculty, or to the Dean of the Faculty of Graduate Studies. Failure to disclose a 
close personal relationship could lead to disciplinary action, in accordance with 
University policies or procedures and any applicable Collective Agreement. 

 
4.12  Following disclosure, the Supervisor, Co-Supervisor, or supervisory committee 

member will: 
a) immediately remove themselves from all supervisory and professional duties 

related to the Graduate Student;  
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b) create a plan with the Dean of the Faculty of Graduate Studies and the Dean of 
their Faculty for recusal that will be signed by the Supervisor and the Graduate 
Student.  If a new Supervisor will be required, both Supervisors must agree to 
the recusal plan; and 

c) help ensure that any financial, research, intellectual property, and authorship 
commitments made to the Graduate Student are considered in the recusal plan, 
in order to minimize, to the extent reasonably possible, any adverse effect on  
the Graduate Student’s financial situation, intellectual property rights, 
publication record and academic progress.   

 

Renewal and Formal Evaluation of Supervisory Privileges 

4.94.13 Supervisory Privileges will be subject to renewal every five years. At least six 
months prior to the expiry of a Supervisor’s Supervisory Privileges, the Faculty of 
Graduate Studies will alert the Graduate Program Director of the upcoming expiry. In 
consultation with the appropriate Dean or their delegate, the Graduate Program 
Director will review the supervisory record. 

4.104.14 If the review of the supervisory record does not identify any concerns the 
Graduate Program Director and Dean/delegate will recommend renewal of the 
Supervisor’s Supervisory Privileges to the Dean of the Faculty of Graduate Studies 
and the Dean of the Faculty of Graduate Studies will renew the Supervisory Privileges 
for another renewable five year term. 

4.114.15 If a review of the supervisory record identifies concerns, such as a pattern 
of Graduate Student withdrawals or changes in supervision, a pattern of protracted 
times to candidacy or completion (beyond the norm in the graduate program and 
not attributable to specificities of the area of study), the Dean of the Supervisor’s 
faculty will initiate a formal evaluation of the Supervisor’s Supervisory Privileges. 

4.124.16 Outside of the five year renewal process, a formal evaluation of 
Supervisory Privileges may be initiated by the Dean of the Supervisor’s faculty:  

a) upon receipt of a written complaint relating to supervision; or 
b) when the Office of Diversity, Equity and Protected Disclosure has determined 

that a responsible allegation has been made relating primarily to graduate 
supervision and the allegation is best addressed through a formal review of 
Supervisory Privileges; or 

c) in response to what the Dean of the Supervisor’s faculty perceives to be a 
pattern of serious conflicts or negative outcomes relating to Graduate Student 
supervision since the most recent renewal of privileges. 

4.134.17 Formal evaluations of Supervisory Privileges will be conducted under the 
Procedure for the Formal Evaluation of Supervisory Privileges. 

4.144.18 Removal of Supervisory Privileges should occur only in exceptional 
circumstances, or when remedial or mentoring efforts have not changed the 
patterns or concerns that initiated the formal evaluation. 
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Continuity of Supervision 

4.154.19 In agreeing to supervise a Graduate Student, an Academic Staff Member is 
committing to supervising that Graduate Student through to completion of their 
degree or withdrawal from the graduate program.  A Supervisor may be released 
from this commitment only if: 

a) the Faculty of Graduate Studies requires the Graduate Student to withdraw; 
a)b) the Supervisor has disclosed a close personal relationship in accordance with 

4.11-4.12;  
b)c) the Faculty of Graduate Studies determines that there are exceptional 

circumstances and grants the Supervisor permission to discontinue supervision 
of a Graduate Student; or 

c)d) the Supervisor leaves the University. 

4.164.20 If a Supervisor leaves the University, the Graduate Program Director, the 
graduate program and the Faculty of Graduate Studies must arrange for alternative 
supervision, if required. 

Financial Commitments 

4.174.21 When a Supervisor offers financial support to a Graduate Student, a 
Supervisor makes a commitment on behalf of the University. This commitment 
should be co-signed or otherwise approved by the Graduate Program Director. 

4.184.22 A Supervisor should clearly state in the offer of financial support any 
expectations associated with the financial support arrangement such as the 
Graduate Student’s continued registration and progress in a graduate program and 
contribution to the Supervisor’s research program. 

4.194.23 In instances of breakdown of the Supervisory relationship, financial 
exigency or other circumstances, it is the collective responsibility of the 
Supervisor(s), the graduate program(s) and the Faculty of Graduate Studies to ensure 
that financial commitments are met. 

Leaves of Absence 

4.204.24 A Graduate Program Director and the Supervisor must ensure that the 
Graduate Student is provided with continued supervision during a Supervisor’s long-
term leave. If the Supervisor and any Co-Supervisor will be unavailable, an interim 
Supervisor may be appointed to ensure continuity in supervision. 

4.214.25 Graduate Students should be informed well in advance about Supervisors’ 
or any Co-Supervisors’ plans for upcoming research or scholarship leaves. 

4.224.26 When an interim Supervisor is appointed to cover a Supervisor’s absence, 
the permanent Supervisor retains responsibility for the continued supervision of the 
Graduate Student. 

5 Responsibilities  5.1 Supervisors will: 

http://www.ucalgary.ca/policies


Graduate Student Supervision Policy 
 
 

 
 
The electronic version obtained from www.ucalgary.ca/policies is the official version of this document. Page 6 of 7 

a) complete the Checklist of Expectations between Supervisor and Graduate 
Student; 

b) be familiar with the Best Practices for Supervisors; 
c) assist the Graduate Student with the selection and planning of a suitable and 

manageable research topic with due consideration of the resources necessary 
for completion of the research project; 

d) be accessible to the Graduate Student for consultation and discussion of the 
Graduate Student's academic progress and research; 

e) respond in a timely manner to written work submitted by the Graduate Student 
with constructive suggestions for improvement; 

f) achieve consensus, resolve differences, or seek outside opinions (e.g., Graduate 
Program Director) when there is conflicting advice or when there are different 
expectations on the part of Co-Supervisors or members of the Supervisory 
Committeesupervisory committee; 

g) be familiar with and abide by the rules and regulations of the Faculty of 
Graduate Studies, and the graduate program, including the chronological 
sequence of events and deadline dates in a Graduate Student’s program; 

h) assist the Graduate Student to be aware of current program requirements, 
deadlines, sources of funding, and general expectations of examinations; 

i) complete the Supervisor’s section of the Graduate Student’s annual progress 
report and offer suggestions for improvement when deficiencies in progress 
exist; 

j) encourage the Graduate Student to make presentations of research results 
within the University and to outside scholarly or professional bodies as 
appropriate; 

k) acknowledge the contributions of the Graduate Student in presentations and in 
published material, including joint authorship, if appropriate; and 

l) discuss with the Graduate Student the Intellectual Property Checklist (available 
at http://grad.ucalgary.ca/current/managing-my-program/supervision) and 
conform to University and other policies regarding intellectual property, 
scholarly integrity (e.g., academic misconduct), and other policies applicable to 
the research environment including the Research Integrity Policy. 

5.2 The Dean of Graduate Studies will: 

a) grant Supervisory Privileges and determine whether Supervisory Privileges will 
be revoked, limited or renewed upon the recommendation of the appropriate 
Dean, or delegate.  

b) decide whether Supervisory Privileges will be renewed following a review under 
4.1316; and 

c) remove limitations on Supervisory Privileges when recommended by the 
appropriate Dean, Associate Dean or Department Head. 

5.3 The Dean of a Supervisor’s faculty will: 

a) in consultation with the Graduate Program Director, make recommendations to 
the Dean of Graduate Studies regarding Supervisory Privileges; 

http://www.ucalgary.ca/policies
http://grad.ucalgary.ca/sites/grad.ucalgary.ca/files/su_student-supervisor-mou-checklist.pdf
http://grad.ucalgary.ca/sites/grad.ucalgary.ca/files/graduate_sueprvison_best_practices.pdf
http://grad.ucalgary.ca/current/managing-my-program/supervision


Graduate Student Supervision Policy 
 
 

 
 
The electronic version obtained from www.ucalgary.ca/policies is the official version of this document. Page 7 of 7 

b) in consultation with the Graduate Program Director, review the supervisory 
record of Supervisors in their faculty at least every five years or in response to 
reported concerns; and 

c) initiate a Formal Evaluation of Supervisory Privileges when required pursuant to 
section 4.13. 

5.4 The Graduate Program Director will: 

a) convey information about relevant policies, procedures and regulations to 
Graduate Students, Supervisors, Co-Supervisors and Supervisory 
Committeesupervisory committee members; 

b) review and approve financial support agreements between Graduate Students 
and Supervisors; 

c) ensure that Graduate Students have appropriate supervision and Supervisory 
Committeessupervisory committees (where applicable);  

d) review and approve documentation pertaining to the required Graduate Student 
annual progress reports, examinations, extensions, and Graduate Student leaves 
of absence; 

e) in consultation with the appropriate Dean review the supervisory record of the 
Supervisors and Co-Supervisors in their program as part of the five year renewal 
process; and 

f) recommend renewal of Supervisory Privileges when no concerns are identified. 

5.5 The Department Head or Associate Dean of a teaching Faculty will: 

a) in consultation with the Graduate Program Director, make recommendations to 
the Dean of Graduate Studies regarding Supervisory Privileges. 

6 Related 
Procedures 

 Procedure for the Evaluation of Supervisory Privileges 

7 Related 
Instructions/Forms 

 Application for Renewal of Supervisory Privileges 

8 Related Operating 
Standards 

 Best Practices for Supervisors 

9 History  Approved: February 12, 2015 
 
Effective: July 1, 2015 
 
Revised: February 14, 2019 
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GENERAL FACULTIES COUNCIL 

 ACTION BRIEFING NOTE 
 

 
 

 
SUBJECT: Approval of the Academic Schedule for 2024-2025 
 
MOTION: 
 

That the General Faculties Council (GFC) approve the academic schedule for the 2024-2025 academic 
year, in the form provided to the GFC. 

 
PROPONENT 
 
Angelique Saweczko, Registrar 
 
REQUESTED ACTION 
 
To approve the 2024-2025 academic schedule. 
 
BACKGROUND 
 
The General Faculties Council (GFC) Principles for Setting the Academic Schedule indicate that the University will 
maintain a rolling five-year academic schedule.  This is to facilitate effective academic and administrative planning for 
students, faculty and staff. 
 
The Office of the Registrar is seeking approval for the 2024-2025 academic schedule, which has been established in 
alignment with the GFC Principles for Setting the Academic Schedule.  Please note the following: 
 

• In alignment with the collective agreements, Easter Monday is a non-instructional day 
• Established a break between classes and final exams in both the spring and summer intersessions 
• Saturday is not utilized for final exams during the Winter term (Easter weekend) and in the spring and summer 

intersessions. 
 
The previously approved Academic Schedules for 2020-2021 to 2023-2024 are included for information. There are no 
changes to these schedules. 
 
ROUTING AND PERSONS CONSULTED 
 
Progress Body Date Approval Recommendation Discussion Information 

 Calendar and Curriculum 
Subcommittee 

2019-11-21    X 

X General Faculties Council 2019-12-12 X    
  



2 
 

2 

NEXT STEPS 
 
The 2020-21 schedule will be published on March 1 in the Academic Calendar. The future approved schedules will be 
available at: ucalgary.ca/calendar-scheduling/regulations-and-policies 
 
SUPPORTING MATERIALS 
 
1. Academic Schedule 2020-2021 – approved 
2. Academic Schedule 2021-2022 – approved 
3. Academic Schedule 2022-2023 – approved 
4. Academic Schedule 2023-2024 – approved 
5. Academic Schedule 2024-2025 – proposed 
6. GFC Principles for Setting the Academic Schedule  
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 Academic Year 2020/2021  
   
 Fall Term 2020  
   
 Fall term begins Monday, August 31 
 Block Week Monday – Friday, August 31-

September 4 
 Last day to withdraw from Block Week courses Friday September 4 
† Orientation Thursday-Friday September 3-4 
† Labour Day, University closed Monday September 7 
 Classes begin Tuesday September 8 
† Deadline to apply to graduate – November convocation September 15 
† 
† 

Last day to drop Fall term and Multi-term courses 
Last day to drop a Fall term or multi-term course without financial 
penalty 

Thursday September 17 
Thursday September 17 

† 
 

Last day to add, swap or change registration status between audit 
and  credit for Fall and multi term courses 

Friday September 18 
 

† Fee payment deadline for Fall term and multi-term courses Friday September 25 
† Thanksgiving Day, University closed* Monday October 12 
 Fall Break, no lectures, University open Sunday-Saturday November 8-14 
† 
† 

Remembrance Day, University closed* 
Fall Convocation 
Fall term classes end 
Last day to withdraw  
Final examinations 
Fall term ends 

Wednesday November 11 
Friday November 13 
Wednesday December 9 
Wednesday December 9 
Saturday-Wednesday December 12-23 
Thursday December 24 

   
 

Winter Term 2021 
 

 Winter term begins 
Block Week 
Last day to withdraw from Block Week courses 

Monday January 4 
Monday -Friday January 4-8 
Friday January 8 

 
† 

Classes begin 
Deadline to apply to graduate – February Conferral 

Monday January 11 
January 15 

† 
† 

Last day to drop Winter term courses 
Last day for drop a Winter term course without financial penalty 

Thursday January 21 
Thursday January 21 

† Last day to add, swap or change registration status between audit 
and  credit for Winter term courses 

Friday January 22 

† Fee payment deadline for Winter term courses Friday January 29 
† February Conferral Friday February 12 
 Reading Week, no lectures, University open Sunday-Saturday February 14-20 
† Alberta Family Day, University closed* Monday February 15 
† 
† 

Deadline to apply to graduate –June Convocation 
Good Friday, University closed* 

Wednesday March 31 
Friday April 2 

 Easter Monday, no classes 
Winter term classes end 

Monday April 5 
Thursday April 15 

 Last day to withdraw Thursday April 15 
 Final examinations Monday-Thursday April 19-29 
 Winter term ends Friday April 30 
   
 Summer Term 2021  
 Spring Intersession  
 Summer term begins Monday May 3 
 Spring intersession classes begin Wednesday May 5 
† Last day to add/drop/swap courses Tuesday May 11 
† Last day for drop a course without financial penalty Tuesday May 11 
† Fee payment deadline Friday May 14 
† Victoria Day, University closed Monday May 24 
† June Convocation Monday-Friday May 31 to June 4 
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 Spring intersession classes end Thursday June 17 
 Last day to withdraw Thursday June 17 
 Final examinations Monday-Wednesday June 21-23  
 Mid-term break for 13-week courses, no lectures Monday-Wednesday  June 21-23  
 Spring intersession ends Friday June 25 
   
 Summer Intersession  
 Summer intersession classes begin Monday June 28 
† Canada Day, University closed Thursday July 1 
† Last day to add/drop/swap courses Friday July 2 
† Last day for drop a course without financial penalty Friday July 2 
† Fee payment deadline Wednesday July 7 
† Alberta Heritage Day, University closed Monday August 2 
 Summer intersession classes end Wednesday August 11 
 Last day to withdraw Wednesday August 11 
 Final examinations Friday, Monday-Tuesday August 13, 

16-17 
 Summer term ends Friday August 27 

 
† Administrative dates — do not require GFC approval. 
*Except Taylor Family Digital Library, Law, Medical and Gallagher Libraries 
 
Notes: 
(1) The Cumming School of Medicine (MD program) has term start and end dates that differ from the 

regular dates to accommodate curriculum requirements. 
(2) The Faculty of Law (JD program) has some course start and end dates that differ from the regular 

dates to accommodate curriculum requirements. 
(3) The Faculty of Veterinary Medicine (DVM program) has some course start and end dates that differ 

from the regular dates to accommodate curriculum requirements. 
(4) The Qatar Faculty will follow the Academic Schedule of the University, but will reflect some different 

dates within a term, including start, end and holiday dates, due to local customs and convention. 
(5) Block week and three-week spring/summer courses may be scheduled using non-standard schedule 

requests within the appropriate intersession. 
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 Academic Year 2021/2022  
   
 Fall Term 2021  
   
 Fall term begins 

Block Week 
 
Last day to withdraw from Block Week courses 

Monday August 30 
Monday – Friday August 30-September 
3 
Friday September 3 

† Orientation Thursday-Friday September 2-3 
† Labour Day, University closed Monday September 6 
 Classes begin Tuesday September 7 
† Deadline to apply to graduate – November convocation September 15 
† 
† 

Last day to drop Fall term and multi-term courses 
Last day to drop a Fall term or multi-term course without financial 
penalty 

Thursday September 16 
Thursday September 16 

† 
 

Last day to add, swap or change registration status between audit 
and  credit for Fall and multi term courses 

Friday September 17 

† Fee payment deadline for Fall term and multi-term courses Friday September 24 
† Thanksgiving Day, University closed* Monday October 11 
 Fall Break, no lectures, University open Sunday-Saturday November 7-13 
† 
† 

Remembrance Day, University closed* 
Fall Convocation 
Fall term classes end 
Last day to withdraw  
Final examinations 
Fall term ends 

Thursday November 11 
Tuesday November 9 
Wednesday December 8 
Wednesday December 8 
Saturday-Wednesday December 11-22 
Friday December 24 

   
 

Winter Term 2022 
 

 Winter term begins 
Block Week 
Last day to withdraw from Block Week courses 

Monday January 3 
Monday-Friday January 3-7 
Friday January 7 

 
† 

Classes begin 
Deadline to apply to graduate – February Conferral 

Monday January 10 
January 15 

† 
† 

Last day to drop Winter term courses 
Last day for drop a Winter term course without financial penalty 

Thursday January 20 
Thursday January 20 

† Last day to add, swap or change registration status between audit 
and  credit for Winter term courses 

Friday January 21 

† Fee payment deadline for Winter term courses Friday January 28 
† February Conferral February 14 
 Reading Week, no lectures, University open Sunday-Saturday February 20-26 
† Alberta Family Day, University closed* Monday February 21 
† Deadline to apply to graduate –June Convocation March 31 
 Winter term classes end Tuesday April 12 
 Last day to withdraw Tuesday April 12 
† Good Friday, University closed* Friday April 15 
 Easter Monday, no classes 

Final examinations 
Monday April 18 
Tuesday – Friday April 19-29 

 Winter term ends Friday April 29 
   
 Summer Term 2022  
 Spring Intersession  
 Summer term begins Monday May 2 
 Spring intersession classes begin Wednesday May 4 
† Last day to add/drop/swap courses Monday May 9 
† Last day for drop a course without financial penalty Monday May 9 
† Fee payment deadline Wednesday May 11 
† Victoria Day, University closed Monday May 23 
† June Convocation Monday- Friday May 30 – June 3 
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 Spring intersession classes end Thursday June 16 
 Last day to withdraw Thursday June 16 
 Final examinations Monday-Wednesday June 20-22 
 Mid-term break for Summer term courses, no lectures Monday-Wednesday June 20-22 
 Spring intersession ends Friday June 24 
   
 Summer Intersession  
 Summer intersession classes begin Monday June 27 
† Canada Day, University closed Friday July 1 
† Last day to add/drop/swap courses Thursday June 30 
† Last day for drop a course without financial penalty Thursday June 30 
† Fee payment deadline Wednesday July 6 
† Alberta Heritage Day, University closed Monday August 1 
 Summer Intersession classes end Wednesday August 10 
 Last day to withdraw Wednesday August 10 
 Final examinations Friday-Saturday, Monday August 12-

13, 15 
 Summer term ends Friday August 26 

 
† Administrative dates — do not require GFC approval. 
*Except Taylor Family Digital Library, Law, Medical and Gallagher Libraries 
 
 
Notes: 
(1) The Cumming School of Medicine (MD program) has lecture start and end dates that differ from the 

regular dates to accommodate the unique needs of their program. 
(2) The Faculty of Law (JD program) may have some lecture start and end dates that differ from the 

regular dates to accommodate the unique needs of their programs. 
(3) The Faculty of Veterinary Medicine (DVM program) may have some lecture start and end dates that 

differ from the regular dates to accommodate the unique needs of their programs. 
(4) The Qatar Faculty will follow the Academic Schedule of the University, but will reflect some different 

dates within a term, including start, end and holiday dates, due to local customs and convention. 
(5) Three-week spring/summer courses may be scheduled using non-standard schedule requests within 

the appropriate intersession. 
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 Academic Year 2022/2023   
   
 Fall Term 2022  
   
 Fall term begins 

Block Week 
 
Last day to withdraw from Block Week courses 

Monday August 29 
Monday – Friday August 29-September 
2 
Friday September 2 

† Orientation Thursday-Friday September 1-2 
† Labour Day, University closed Monday September 5 
 Classes begin Tuesday September 6 
† Deadline to apply to graduate – November convocation September 15 
† 
† 

Last day to drop a Fall term and multi-term courses 
Last day to add, swap or change registration status between audit 
and  credit for Fall and multi-term courses 

Thursday September 15 
Friday September 16 

† Last day for fee refund for Fall term and multi-term courses Friday September 16 
† Fee payment deadline for Fall term and multi-term courses Friday September 23 
† Thanksgiving Day, University closed* Monday October 10 
 Fall Break, no lectures, University open Sunday-Saturday November 6-12 
† 
† 

Remembrance Day, University closed* 
Fall Convocation 
Fall term classes end 
Last day to withdraw  
Final examinations 
Fall term ends 

Friday November 11 
Thursday November 10 
Wednesday December 7 
Wednesday December 7 
Saturday-Wednesday December 10-21 
Friday December 23 

   
 

Winter Term 2023 
 

 Winter term begins 
Block Week 
Last day to withdraw from Block Week courses 

Tuesday January 3 
Tuesday-Saturday January 3-7 
Saturday January 7 

 
† 

Classes begin 
Deadline to apply to graduate – February Conferral 

Monday January 9 
January 15 

† 
† 

Last day to drop a Fall term and multi-term courses 
Last day to add, swap or change registration status between audit 
and  credit for Fall and multi-term courses 

Thursday January 19 
Friday January 20 

† Last day for fee refund Friday January 20 
† Fee payment deadline for Winter term courses Friday January 27 
† February Conferral February 13 
 Reading Week, no lectures, University open Sunday-Saturday February 19-25 
† Alberta Family Day, University closed* Monday February 20 
† 
† 

Deadline to apply to graduate –June Convocation 
Good Friday, University closed* 

March 31 
Friday, April 7 

 Easter Monday, no classes 
Winter term classes end 

Monday April 10 
Wednesday April 12 

 Last day to withdraw Wednesday April 12 
 Final examinations Saturday-Wednesday April 15-26 
 Winter term ends Friday April 28 
   
 Summer Term 2023  
 Spring Intersession  
 Summer term begins Monday May1 
 Spring intersession classes begin Wednesday May 3 
† Last day to add/drop/swap courses Tuesday May 9 
† Last day for fee refund Tuesday May 9 
† Fee payment deadline Friday May 12 
† Victoria Day, University closed Monday May 22 
† June Convocation Monday-Friday May 29 to June 2 
 Spring intersession classes end Thursday June 15 
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 Last day to withdraw Thursday June 15 
 Final examinations Monday - Wednesday June 19-21 
 Mid-term break for Summer term courses, no lectures Monday - Wednesday June 19-21 
 Spring intersession ends Friday June 23 
   
 Summer Intersession  
 Summer intersession classes begin Monday June 26 
† Canada Day, University closed Saturday July 1 (observed Monday, 

July 3) 
† Last day to add/drop/swap courses Friday June 30 
† Last day for fee refund Friday June 30 
† Fee payment deadline Wednesday July 5 
† Alberta Heritage Day, University closed Monday August 7 
 Summer Intersession classes end Tuesday August 8 
 Last day to withdraw Tuesday August 8 
 Final examinations Thursday-Monday August 10-11, 14 
 Summer term ends Friday August 18 

 
† Administrative dates — do not require GFC approval. 
*Except Taylor Family Digital Library, Law, Medical and Gallagher Libraries 
 
 
Notes: 
(1) The Cumming School of Medicine (MD program) has term start and end dates that differ from the 

regular dates to accommodate curriculum requirements. 
(2) The Faculty of Law (JD program) may have some course start and end dates that differ from the 

regular dates to accommodate curriculum requirements. 
(3) The Faculty of Veterinary Medicine (DVM program) may have some course start and end dates that 

differ from the regular dates to accommodate curriculum requirements. 
(4) The Qatar Faculty will follow the Academic Schedule of the University, but will reflect some different 

dates within a term, including start, end and holiday dates, due to local customs and convention. 
(5) Block week and three-week spring/summer courses may be scheduled using non-standard schedule 

requests within the appropriate intersession. 
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 Academic Year 2023/2024   
   
 Fall Term 2023  
   
 Fall term begins 

Block Week 
 
Last day to withdraw from Block Week courses 

Monday August 28 
Monday-Friday, August 28-September 
1 
Friday September 1 

† Orientation Thursday-Friday August 31-September 
1 

† Labour Day, University closed Monday September 4 
 Classes begin Tuesday September 5 
† Deadline to apply to graduate – November convocation September 15 
† 
† 

Last day to drop a Fall term and multi-term courses 
Last day to add, swap or change registration status between audit 
and  credit for Fall and multi-term courses 

Thursday September 14 
Friday September 15 

† Last day for fee refund for Fall term and multi-term courses Friday September 15 
† Fee payment deadline for Fall term and multi-term courses Friday September 22 
† Thanksgiving Day, University closed* Monday October 9 
 Fall Break, no lectures, University open Saturday-Saturday November 11-18 
† 
 
 

Remembrance Day, University closed* 
 
Fall term classes end 
Last day to withdraw  
Final examinations 
Fall term ends 

Saturday November 11, observed  
November 13 
Tuesday December 5 
Tuesday December 5 
Friday- Tuesday December 8-19 
Friday December 22 

   
 

Winter Term 2024 
 

 Winter term begins 
Block Week 
Last day to withdraw from Block Week courses 

Tuesday January 2 
Tuesday-Saturday January 2-6 
Saturday January 6 

 
† 

Classes begin 
Deadline to apply to graduate – February Conferral 

Monday January 8 
January 15 

† 
† 

Last day to drop a Fall term and multi-term courses 
Last day to add, swap or change registration status between audit 
and  credit for Fall and multi-term courses 

Thursday January 18 
Friday January 19 

† Last day for fee refund Friday January 19 
† Fee payment deadline for Winter term courses Friday January 26 
† February Conferral February 13 
 Reading Week, no lectures, University open Sunday-Saturday February 18-24 
† Alberta Family Day, University closed* Monday February 19 
† 
† 

Deadline to apply to graduate –June Convocation 
Good Friday, University closed* 

March 31 
Friday, March 29 

 Easter Monday, no classes 
Winter term classes end 

Monday April 1 
Tuesday April 9 

 Last day to withdraw Tuesday April 9 
 Final examinations Friday-Tuesday April 12-23 
 Winter term ends Tuesday April 30 
   
 Summer Term 2024  
 Spring Intersession  
 Summer term begins Monday May 6 
 Spring intersession classes begin Monday May 6 
† Last day to add/drop/swap courses Friday May 10 
† Last day for fee refund Friday May 10 
† Fee payment deadline Monday May 13 
† Victoria Day, University closed Monday May 20 
† June Convocation Monday-Friday May 27-31 
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 Spring intersession classes end Monday June 17 
 Last day to withdraw Monday June 17 
 Final examinations Wednesday - Friday June 19-21 
 Mid-term break for Summer term courses, no lectures Wednesday - Friday June 19-21 
 Spring intersession ends Friday June 21 
   
 Summer Intersession  
 Summer intersession classes begin Monday June 24 
† Last day to add/drop/swap courses Friday June 28 
† Last day for fee refund Friday June 28 
† Canada Day, University closed Monday July 1 
† Fee payment deadline Wednesday July 3 
† Alberta Heritage Day, University closed Monday August 5 
 Summer Intersession classes end Tuesday August 6 
 Last day to withdraw Tuesday August 6 
 Final examinations Thursday-Friday, Monday August 8-9, 

12 
 Summer term ends Friday August 23 

 
† Administrative dates — do not require GFC approval. 
*Except Taylor Family Digital Library, Law, Medical and Gallagher Libraries 
 
 
Notes: 
(1) The Cumming School of Medicine (MD program) has term start and end dates that differ from the 

regular dates to accommodate curriculum requirements. 
(2) The Faculty of Law (JD program) may have some course start and end dates that differ from the 

regular dates to accommodate curriculum requirements. 
(3) The Faculty of Veterinary Medicine (DVM program) may have some course start and end dates that 

differ from the regular dates to accommodate curriculum requirements. 
(4) The Qatar Faculty will follow the Academic Schedule of the University, but will reflect some different 

dates within a term, including start, end and holiday dates, due to local customs and convention. 
(5) Block week and three-week spring/summer courses may be scheduled using non-standard schedule 

requests within the appropriate intersession. 
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 Academic Year 2024/2025  
   
 Fall Term 2024  
   
 Fall term begins 

Block Week 
Last day to withdraw from Block Week courses 

Monday August 26 
Monday-Friday August 26-August 30 
Friday August 30 

† 
† 

Labour Day, University closed 
Orientation 

Monday September 2 
Tuesday – Wednesday September 3-4 

 Classes begin Thursday September 5 
† 
† 

Last day to drop a Fall term and multi-term courses 
Last day to add, swap or change registration status between audit 
and  credit for Fall and multi-term courses 

Thursday September 12 
Friday September 13 

† Last day for fee refund for Fall term and multi-term courses Friday September 13 
† 
† 

Deadline to apply to graduate – November convocation 
Fee payment deadline for Fall term and multi-term courses 

September 15 
Friday September 20 

† Thanksgiving Day, University closed* Monday October 14 
 Fall Break, no lectures, University open Saturday-Saturday November 9-16 
† 
 
 

Remembrance Day, University closed* 
Fall term classes end 
Last day to withdraw  
Final examinations 
Fall term ends 

November 11 
Friday December 6 
Friday December 6 
Monday-Thursday December 9-19 
Tuesday December 24 

   
 

Winter Term 2025 
 

 Winter term begins 
Block Week 
Last day to withdraw from Block Week courses 

Monday January 6 
Monday - Friday January 6-10 
Friday January 10 

 
† 

Classes begin 
Deadline to apply to graduate – February Conferral 

Monday January 13 
January 15 

† 
† 

Last day to drop a Fall term and multi-term courses 
Last day to add, swap or change registration status between audit 
and  credit for Fall and multi-term courses 

Thursday January 23 
Friday January 24 

† Last day for fee refund Friday January 23 
† Fee payment deadline for Winter term courses Friday January 31 
† February Conferral February 13 
 Reading Week, no lectures, University open Sunday-Saturday February 16-22 
† Alberta Family Day, University closed* Monday February 17 
 Winter term classes end Friday April 11 
 Last day to withdraw Friday April 11 
 Final examinations Monday-Monday April 14-28 
† 
† 

Deadline to apply to graduate –June Convocation 
Good Friday, University closed* 

March 31 
Friday April 18 

 Easter Monday, no classes Monday April 21 
 Winter term ends Wednesday April 30 
  

 
 

 Summer Term 2025  
 Spring Intersession  
 Summer term begins Thursday May1 
 Spring intersession classes begin Monday May 5 
† Last day to add/drop/swap courses Friday May 9 
† Last day for fee refund Friday May 9 
† Fee payment deadline Wednesday May 14 
† Victoria Day, University closed Monday May 19 
† June Convocation Monday-Friday May 26-30 
 Spring intersession classes end Monday June 16 
 Last day to withdraw Monday June 16 
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 Final examinations Wednesday-Friday June 18-20 
 Mid-term break for Summer term courses, no lectures Wednesday-Friday June 18-20 
 Spring intersession ends Monday June 23 
   
 Summer Intersession  
 Summer intersession classes begin Monday June 30 
† Canada Day, University closed Wednesday July 1 
† Last day to add/drop/swap courses Friday July 4 
† Last day for fee refund Friday July 4 
† Fee payment deadline Wednesday July 9 
† Alberta Heritage Day, University closed Monday August 4 
 Summer Intersession classes end Tuesday August 12 
 Last day to withdraw Tuesday August 12 
 Final examinations Thursday, Friday, Monday August 14-

15, 18 
 Summer term ends Friday August 22 

 
† Administrative dates — do not require GFC approval. 
*Except Taylor Family Digital Library, Law, Medical and Gallagher Libraries 
 
 
Notes: 
(1) The MD program in the Cumming School of Medicine has term start and end dates that differ from 

the regular dates to accommodate curriculum requirements. 
(2) The JD program in the Faculty of Law has some course start and end dates that differ from the 

regular dates to accommodate curriculum requirements. 
(3) The DVM program in the Faculty of Veterinary Medicine has some course start and end dates that 

differ from the regular dates to accommodate curriculum requirements. 
(4) The Qatar Faculty will follow the Academic Schedule of the University, but will reflect some different 

dates within a term, including start, end and holiday dates, due to local customs and convention. 
(5) Block week and three-week spring/summer courses may be scheduled using non-standard schedule 

requests within the appropriate intersession. 



 
Office of the Registrar 

 
2500 University Drive NW 

Calgary, AB, Canada T2N 1N4 
ucalgary.ca/registrar 
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Approved by General Faculties Council, June 2017 

 
General Facilities Council Principles for Setting the Academic Schedule 
 
• The annual academic schedule will begin with the start of the Fall term and conclude with the 

end of the Summer term. 
• There shall be a minimum of 60 days of instruction and up to a maximum of 62 days of 

instruction in each of the Fall and Winter terms. Within these limits, where possible, the 
schedule should balance the days of the week, Monday to Friday, available for instruction. 

• Courses taught regularly on Saturdays during Fall and Winter will normally meet 11times for 3.5 
hours (for a 3 unit course). 

• There will be a minimum of 10 days for final exams in each of the Fall and Winter terms. 
• There will be a minimum of two (2) calendar days between the last day of classes and the first 

day of final exams in each of the Fall and Winter terms. 
• Block week will be held at the beginning of the Fall and Winter terms. Where possible it should 

be a continuous five days, which may include a Saturday. 
• There will be a Summer term that has a maximum of 62 days of instruction with two (2) 

embedded intersessions (Spring and Summer), which normally have a maximum 31 days of 
instruction each. There will be no formal block week in Summer term but, with approval, 
courses may be scheduled in a block format. 

• There will be a seven-day (Sunday through Saturday) break in the Fall term that coincides with 
Remembrance Day.  

• There will be a seven-day (Sunday through Saturday) reading break in the Winter term, that 
coincides with the Alberta Family Day holiday. 

• There will be a three (3) to five (5) days break between the Spring and Summer intersessions 
that will include the exam period for Spring intersession courses. 

• The Doctor of Medicine (MD) program in the Cumming School of Medicine has a separate 
academic schedule structured to ensure an adequate number of instructional days required for 
each component of the MD program. 

• The Juris Doctor (JD) program in the Faculty of Law and the Doctor of Veterinary Medicine 
(DVM) program in the Faculty of Veterinary Medicine   will generally follow the Academic 
Schedule of the University, but may have classes commence and conclude up to a week outside 
the approved schedule. The Faculties of Law and Veterinary Medicine adhere to the University 
requirement for minimum days of instruction. 

• The Qatar Faculty will generally follow the Academic Schedule of the University, but will reflect 
some different dates within a term, including start, end and holiday dates, due to local customs 
and convention. The Qatar Faculty adheres to the University requirement for minimum days of 
instruction. 

• The University will maintain a rolling five-year academic schedule. GFC will be presented with 
an opportunity to review the existing academic schedules and approve the next year in the 
rolling schedule annually. 





 
 

GENERAL FACULTIES COUNCIL 
INFORMATION BRIEFING NOTE 

 
 
SUBJECT: Statement on Free Expression 
 
PROPONENT(S) 
 
Dru Marshall, Provost and Vice-President Academic 
Karen Jackson, General Counsel 
 
PURPOSE 
 
To provide the General Faculties Council (GFC) with a copy of the Statement on Free Expression in the form approved 
by the Ministry of Advanced Education. 
 
OVERVIEW 
 
As stated in the Briefing Note for the Statement on Free Expression which was part of the materials for GFC’s 
October 10, 2019 meeting, on July 4, 2019, the Minister of Advance Education sent letters to all PSIs setting out 8 
minimum requirements for free expression policies and stating that the PSIs must have their free expression policies 
to the Ministry by November 15, 2019 and publicly post them by December 15. 2019. 
 
The university submitted its Statement on Free Expression to the Ministry of Advanced Education on November 13, 
2019. The Ministry approved the statement on December 4, 2019. 
 
As shown under “Routing and Persons Consulted” the university’s Statement on Free Expression went through an 
extensive consultation process. It was revised many times during that process to reflect the feedback received. 
 
ROUTING AND PERSONS CONSULTED 
 
Progress Body Date Approval Recommendation Discussion Information 

 Deans’ Council 2019-Sep-19   X  

 GFC Executive Committee 2019-Sep-25   X  

 BG Executive Committee 2019-Oct-7   X  

 General Faculties Council 2019-Oct-10   X  

 Board of Governors 2019-Oct-18   X  

 Academic Planning and 
Priorities Committee 

2019-Oct-21   X  

 Research and Scholarship 
Committee 

2019-Oct-22   X  

 Teaching and Learning 
Committee 

2019-Oct-24   X  

 GFC Executive Committee  2019-Nov-27    X 
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 BG Executive Committee  2019-Dec-2  X   

X General Faculties Council 2019-Dec-12    X 

 Board of Governors 2019-Dec-13 X    
 
Additional groups consulted in late September and in October: 
 
1. The University of Calgary Faculty Association, Alberta Union of Provincial Employees Executive, Management 

and Professional Staff Executive, Graduate Students’ Association (a subset of the GSA Council), Students’ Union 
Legislative Council 

2. Indigenous Engagement Lens 
3. Mental Health Lens 
 
NEXT STEPS 
 
The Statement on Free Expression will go to the Board of Governors for approval on December 13, 2019 and, if approved 
by the Board, will be published on the university’s website by December 15, 2019. 
 
SUPPORTING MATERIALS 
 
1. November 13 draft of the Statement on Free Expression 
2. The 8 requirements from the Minister’s July 4, 2019 letter 
3. The November 13 draft Statement on Free Expression, annotated to show where it addresses each of the 8 

requirements 
4. Blackline comparing the November 13 draft Statement on Free Expression to the October 4 draft Statement on 

Free Expression (the version discussed at the October 10, 2019 GFC Meeting) 



  

Free Expression Statement: The University of Calgary 
 
The University of Calgary operates as a public comprehensive academic and research university under the 
authority of Alberta’s Post‐secondary Learning Act.   
 
Our purpose as a university is to contribute to the body of world knowledge while simultaneously engaging our 
students and communities in learning guided by processes of discovery, creativity and innovation. The 
knowledge we create benefits society. It promotes cultural understanding and social justice, improves quality of 
life, and helps to secure a prosperous and sustainable future.  
 
The University depends upon an environment of respect and civility to fulfill its purpose, an environment where 
all voices have an opportunity to be heard and multiple viewpoints can be advanced. All members of the 
University need, and have a right to, a research, teaching, learning and work environment that is free from 
discrimination and harassment. The University of Calgary strives to create a campus culture that is inclusive and 
respectful – one that values diversity and the dignity of every person.  

All members of the University have the right of free expression, which means the freedom to investigate, 
comment, listen, gather, challenge and critique subject to the law and, on our campuses, to University policies 
and procedures related to the functioning of the University. Thus, we may reasonably regulate the time, place, 
and manner of expression to ensure that it does not disrupt the ordinary activities of the institution. 

The University does not attempt to shield any of its members from debates or opinions that they may disagree 
with or that are perceived to be unwelcome, controversial, offensive, unwise, immoral, or objectionable, nor 
should debates or deliberations in these instances be suppressed.  It is for individuals, not the institution, to 
make those judgments for themselves and to act not by seeking to suppress speech, but by openly and 
vigorously contesting the ideas they oppose.  

Free expression is subject to limitations imposed by law and, on our campuses, by University policies and 
procedures related to the functioning of the University.  Expression that constitutes hate speech, a genuine 
threat or harassment, discrimination, defamation, an unjustified invasion of privacy or reveals confidential 
information are examples of expression that are prohibited by law.  

The right to free expression does include the freedom to critique and contest the expression of others – but it 
does not extend to efforts to obstruct or prevent the free expression of others.  In research, teaching, learning, 
and other settings, the University expects that the freedom to critique and contest the expression of others will 
be exercised in a manner that is in keeping with the University’s environment of respect and civility. 
 
While all members of the University community have the right to free expression, this does not imply that the 
University endorses opinions and views expressed by its members.  
 
This Statement applies to individuals and organizations on our campuses in Canada, including individuals and 
organizations external to the University. The use of University facilities for activities or events does not imply 
that the University itself has endorsed the views which may be expressed during the activities or events. 
 
This Statement on Free Expression does not modify the University's commitment to academic freedom. 





The July 4 letter states that at a minimum any standalone free expression policy must include: 

a. Free speech may not violate Canadian law. 

b. Institutions are places of free and open inquiry in all matters, and all members 
of each institution's community are guaranteed the broadest possible latitude 
to speak, write, listen, challenge, and learn.  

c. Community members have the right to criticize and question other views 
expressed on campus, but cannot obstruct or interfere with others' freedom of 
speech. 

d. Institutions should not attempt to shield students from ideas or opinions they 
disagree with or find offensive. Mutual respect and civility are valued, but do not 
constitute sufficient justification to limit free    speech. 

e. The institution may reasonably regulate the time, place, and manner of 
expression to ensure that it does not disrupt the ordinary activities of the 
institution. 

f. The institution may restrict expression that violates the law, falsely defames an 
individual, or constitutes a genuine threat or harassment, or that unjustifiably 
invades substantial privacy or confidentiality of interests. 

g. Debate or deliberation may not be suppressed because the ideas put forward 
are thought by some, or even most, to be offensive, unwise, immoral, or 
wrong-headed. 

h. It is for individuals, not the institution, to make those judgments for themselves 
and to act not by seeking to suppress speech, but by openly and vigorously 
contesting the ideas they oppose. 

 
 

 





Note: Superscripts A to H refer to the requirements for inclusion highlighted in the ministerial letter of July 4, 2019. 
 

Free Expression Statement: The University of Calgary 
 
The University of Calgary operates as a public comprehensive academic and research university under the 
authority of Alberta’s Post‐secondary Learning Act.   
 
Our purpose as a university is to contribute to the body of world knowledge while simultaneously engaging our 
students and communities in learning guided by processes of discovery, creativity and innovation. The 
knowledge we create benefits society. It promotes cultural understanding and social justice, improves quality of 
life, and helps to secure a prosperous and sustainable future.  
 
The University depends upon an environment of respect and civility to fulfill its purpose, an environment where 
all voices have an opportunity to be heard and multiple viewpoints can be advanced. All members of the 
University need, and have a right to, a research, teaching, learning and work environment that is free from 
discrimination and harassment. The University of Calgary strives to create a campus culture that is inclusive and 
respectful – one that values diversity and the dignity of every person.  

All members of the University have the right of free expression, which means the freedom to investigate, 
comment, listen, gather, challenge and critique (B) subject to the law and, on our campuses, to University 
policies and procedures related to the functioning of the University. Thus, we may reasonably regulate the time, 
place, and manner of expression to ensure that it does not disrupt the ordinary activities of the institution.(E) 

The University does not attempt to shield any of its members from debates or opinions that they may disagree 
with or that are perceived to be unwelcome, controversial, offensive, unwise, immoral, or objectionable,(D) nor 

should debates or deliberations in these instances be suppressed. (G) It is for individuals, not the institution, to 
make those judgments for themselves and to act not by seeking to suppress speech, but by openly and 
vigorously contesting the ideas they oppose. (H) 

Free expression is subject to limitations imposed by law (A) and, on our campuses, by University policies and 
procedures related to the functioning of the University.  Expression that constitutes hate speech, a genuine 
threat or harassment, discrimination, defamation, an unjustified invasion of privacy or reveals confidential 
information are examples of expression that are prohibited by law.(F)  

The right to free expression does include the freedom to critique and contest the expression of others – but it 
does not extend to efforts to obstruct or prevent the free expression of others.(C)  In research, teaching, 
learning, and other settings, the University expects that the freedom to critique and contest the expression of 
others will be exercised in a manner that is in keeping with the University’s environment of respect and 
civility.(D) 
 
While all members of the University community have the right to free expression, this does not imply that the 
University endorses opinions and views expressed by its members.  
 
This Statement applies to individuals and organizations on our campuses in Canada, including individuals and 
organizations external to the University. The use of University facilities for activities or events does not imply 
that the University itself has endorsed the views which may be expressed during the activities or events. 
 
This Statement on Free Expression does not modify the University's commitment to academic freedom. 
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Free Expression Statement: The University of Calgary 
 
The University of Calgary operates as a public comprehensive academic and research university under the 
authority of Alberta’s Post‐secondary Learning Act.   
 
Our purpose as a university is to contribute to the body of world knowledge while simultaneously engaging our 
students and communities in learning guided by processes of discovery, creativity and innovation. The 
knowledge we create benefits society. It promotes cultural understanding and social justice, improves quality of 
life, and helps to secure a prosperous and sustainable future.  
 
The University depends upon an environment of respect and civility to fulfill its purpose, an environment where 
all voices have an opportunity to be heard and multiple viewpoints can be advanced. All members of the 
University need, and have a right to, a research, teaching, learning and work environment that is free from 
discrimination and harassment. The University of Calgary strives to create a campus culture that is inclusive and 
respectful – one that values diversity and the dignity of every person.  

All members of the University have the right of free expression, which means the freedom to investigate, 
comment, listen, gather, challenge and critique subject to the law and, on our campuses, to University policies 
and procedures related to the functioning of the University. Thus, we may reasonably regulate the time, place, 
and manner of expression to ensure that it does not disrupt the ordinary activities of the institution. 

The University does not attempt to shield any of its members from debates or opinions that they may disagree 
with or that are perceived to be unwelcome, controversial, offensive, unwise, immoral, or objectionable, nor 
should debates or deliberations in these instances be suppressed.  It is for individuals, not the institution, to 
make those judgments for themselves and to act not by seeking to suppress speech, but by openly and 
vigorously contesting the ideas they oppose.  

Free expression is subject to limitations imposed by law and, on our campuses, by University policies and 
procedures related to the functioning of the University.  Expression that constitutes hate speech, a genuine 
threat or harassment, discrimination, defamation, an unjustified invasion of privacy or reveals confidential 
information are examples of expression that are prohibited by law.  

The right to free expression does include the freedom to critique and contest the expression of others – but it 
does not extend to efforts to obstruct or prevent the free expression of others.  In research, teaching, learning, 
and other settings, the University expects that the freedom to critique and contest the expression of others will 
be exercised in a manner that is in keeping with the University’s environment of respect and civility. 
 
While all members of the University community have the right to free expression, this does not imply that the 
University endorses opinions and views expressed by its members.  
 
This Statement applies to individuals and organizations on our campuses in Canada, including individuals and 
organizations external to the University. The use of University facilities for activities or events does not imply 
that the University itself has endorsed the views which may be expressed during the activities or events. 
 
This Statement on Free Expression does not modify the University's commitment to academic freedom. 
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GENERAL FACULTIES COUNCIL 
INFORMATION BRIEFING NOTE 

 
 
SUBJECT: Innovation@UCalgary Ecosystem Update 
 
PROPONENT(S)    
 
Andre, Buret, Interim Vice-President (Research) 
 
OVERVIEW 
 
Driving Innovation is a priority identified in the 2018-2023 Research Plan (shared with the 2018-23 Academic Plan). 
 
In 2018, the Vice-President (Research) created a role – Associate Vice-President (Research – Innovation) – to focus on 
advancing innovation at the university. Peter Garrett served in the role for the first year; early this year Stephen Larter 
was appointed AVPRI for a multi-year term.  
 
The University of Calgary has a robust – and growing – innovation ecosystem. The AVPRI is instrumental creating 
connections between internal and external stakeholders, and building awareness of and engagement with innovation 
across constituent groups (including students, postdocs, faculty, staff, and industry, community and government). 
 
The AVPRI has created a 4-page document to:  

- introduce the Innovation@UCalgary ecosystem to key external stakeholders, such as provincial and federal 
governments  

- create awareness among the campus community about the university’s direction and the resources available 
- provide the basis of information for the roll out of Innovation@UCalgary as a University of Calgary initiative 

 
The document will be shared via email with the campus community and posted on the ucalgary.ca/innovation website. 
 
ROUTING AND PERSONS CONSULTED 
 

Progress Body Date Approval Recommendation Discussion Information 

 Research and Scholarship 
Committee 

2019-11-19    X 

X General Faculties Council 2019-12-12    X 
 
SUPPORTING MATERIALS 
 
1. Innovation@UCalgary 4-pager  
2. Website: https://ucalgary.ca/innovation 
3. UToday story (November 6, 2019): https://ucalgary.ca/news/got-idea-new-ucalgary-initiative-streamlines-support-

innovators-and-entrepreneurs 

https://research.ucalgary.ca/research/research-plan
https://www.ucalgary.ca/news/stephen-larter-appointed-associate-vice-president-research-innovation
https://ucalgary.ca/innovation
https://ucalgary.ca/news/got-idea-new-ucalgary-initiative-streamlines-support-innovators-and-entrepreneurs
https://ucalgary.ca/news/got-idea-new-ucalgary-initiative-streamlines-support-innovators-and-entrepreneurs




Innovation is critical to advancing society 
and addressing humanity’s most important 
and emerging issues. Canadian research 
universities play an instrumental role in 
developing innovation and research systems 
to support Canada’s social, economic and 
cultural development. 

University innovation, knowledge engagement and 
commercialization deliver tangible impact that includes 
job and new venture creation, product and service sales, 
and new research opportunities. It creates economic 
impact through social and technical advances that 
lead to new technologies, policies and behaviors, and 
healthier societies. In Canada, research universities 
are responsible for 83% of all contracted private-sector 
research. Growing innovation at the University of Calgary 
aligns with federal and provincial Government and City of 
Calgary strategies for economic growth, builds upon our 
existing strategies for enhancing the value propositions 
of the university (Student Experience and Impact), and is 
derived from our commitment to excellence in Research 
and Teaching.

Innovation@UCalgary
Linking discovery, creativity, 
invention and entrepreneurship 
to solve local, national and 
global societal challenges. 



The innovation path is often not linear but is diverse in style and mode. Whether someone is already an 
active innovator or at the beginning of the process, the support ecosystem at UCalgary helps remove 
barriers, simplify processes and facilitate the journey. Should you need a lot of help along the way, just a 
bit here and there, or wish to be as autonomous as possible, tailored support is available. If you want to 
find out more or talk to some experienced university innovators and mentors — contact us!

Innovation@UCalgary

Innovation@UCalgary is the ecosystem that supports innovation activities at UCalgary, bridging the 
transition from discovery through to delivering solutions for society. We work with our on-campus 
community, the Calgary community, government, industry and other institutions to accelerate this process 
for the benefit of humankind. Solutions can take many forms, including via businesses, knowledge 
engagement networks, non-profit models, among others. 

Innovators can enter or exit the Innovation@UCalgary ecosystem at any point, or even manage 
the process solo by leveraging the university’s flexible intellectual property (IP) policy. 

UCalgary is — like our city — a destination for people 
from around the world with ambitious dreams and the 
grit to fulfil them. We are pioneers and innovators and 
community-builders at heart. It’s in our DNA.

Today, UCalgary is focused on enabling the innovation 
cycle from discovery to deployed solutions, by 
growing our innovation ecosystem and promoting a 
culture of innovation within our community.

Innovation is part of the broad spectrum of research 
and application activity at UCalgary, and our 
ecosystem is one differentiator that will help us take 
our place amongst the world’s leading research 
universities. 

Innovation can happen at any scale, from individual 
research groups, to major institutes, to faculty, 
student and staff initiatives. Innovation occurs at 
the intersection of broad domains of activity, and is 
inherently interdisciplinary. 

We are resourcing, catalyzing and supporting our 
ongoing transformation to a 21st Century innovation 
university. 

Our goal is to continue to grow innovation levels, 
engaging faculty and staff and enabling innovation 
experiences for undergraduate and graduate 
students and postdoctoral scholars. 

Towards the 21st Century innovation university

Research Invention
Applied 
Research

Implementation
+ Validation

Community
Impact

Discovering new 
knowledge

Seeing solutions 
in new knowledge

Developing and 
testing practical 
applications

Selecting 
applications that 
work well and 
deploying them 
into society

Entrepreneurship  
to turn those 
solutions into  
viable ventures 
including businesses

Economic growth
Licensing
Viable ventures
Community benefits
Spin-off companies
Social innovations
Technical innovations
Policies and behaviours
Artistic outputs



Entry-level support and programs  
for students, faculty, staff, alumni  

and community members
The Hunter Hub for Entrepreneurial Thinking 
fosters innovation activity by students, staff, 
faculty, alumni and community members. As 
an interdisciplinary nucleus, it offers budding 
entrepreneurs – and those merely interested in 
exploring the possibilities – the opportunity for 
varied venture experiences and opens doors for 
them to move naturally into the development 
environment of Innovate Calgary. The Hunter 
Hub has generated over 100 projects and teams 
through our events and pitch competitions to 
date. 

Support within the disciplinary domains
Innovation often occurs where individual 

research groups and interests of students, 
faculty and/or staff connect. Some faculties 
have established comprehensive supporting 
platforms for this process, including, for 
example, W21C Research and Innovation Centre 
and the Integrated Management Platform to 
Accelerate Clinical Trials (IMPACT). Several 
faculties have exemplary design courses, 
innovation support systems, innovation 
competitions and mentoring programs. 
Entrepreneurship support is available 
through the Haskayne School of Business. 
Guidance at this stage is best sought from 
the closest Associate Dean (Research). The 
Faculty of Science has a dedicated Associate 
Dean (Innovation). Some large research 
programs such as CFREF also offer Innovation 
Fellowships. For advice,  contact Innovation@
UCalgary (innovation@ucalgary.ca). 

Support with commercialization  
and solution delivery

Innovate Calgary is UCalgary’s knowledge 
transfer and business incubator centre, helping 
deliver 2,200+ invention disclosures over the 
past three decades, which have yielded 901 
patents, 549 revenue-bearing agreements and 
92 UCalgary-generated start-up companies. 
In the past year alone, UCalgary has seen 
a 75% increase in the number of startup 
companies created. Innovate Calgary provides 
support in the areas of talent development, 
intellectual property management, licensing, 

company formation, technology/innovation 
marketing, supporting research partnerships 
and accelerator programs. Many of the venture 
teams passing through the Innovate Calgary 
programs will further develop their businesses 
and projects in the University Innovation 
Quarter. Innovate Calgary also actively supports 
social innovation.

Dedicated space to interact  
and work on innovation

Located adjacent to UCalgary, the University 
Innovation Quarter (UIQ) is a newly revitalized 
innovation and research cluster that will help 
drive innovation in the Calgary region by 
providing space for companies and start-
ups to interact and work alongside UCalgary 
students and researchers. UIQ will provide the 
necessary resources to incubate innovation, 
cultivate talent and apply academic learnings to 
create beneficial solutions for our community. 
It houses the newly opened Life Sciences 
Innovation Hub (a physical space and support 
system for companies, ideas, and research 
across all lifecycle stages) and will soon 
advance development of new hubs for science, 
engineering, energy and social innovation. 
Projects or companies emerging from the 
Innovation@UCalgary ecosystem flow naturally 
to this or an accelerator, such as the Creative 
Destruction Lab Rockies. 

For acceleration/mentoring of  
science-based companies

The Creative Destruction Lab Rockies at 
UCalgary’s Haskayne School of Business is a 
regional seed-stage program for massively 
scalable, science and technology-based 
companies. It taps into the experience of 
entrepreneurs who have founded, scaled and 
executed high-growth ventures by creating 
mentorship partnerships and investment 
support with select start-ups. Last season,  
CDL-Rockies raised over $14 million for the 
ventures in the program, several who hailed 
from the University of Calgary. A Social 
Innovation Accelerator is under discussion.

Where do I go next?

1

2

3

4
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Innovation@UCalgary is:
• Developing and promoting an innovation 

culture together with our community.

• Transforming cultural models for 
research and teaching to enable 
enhanced innovation. 

• Embedding innovation support functions 
within research teams and across our 
campuses.

• Creating on-campus innovation spaces 
for students, postdocs and staff.

• Actively developing innovative programs 
to promote diversity.

• Organizing, resourcing and promoting 
major campus-wide innovation events 
and competitions. 

• Leveraging government support and 
creating support fellowships and 
programs for faculty, postdocs and 
graduate students.

• Enabling turnkey access for innovators to 
university research facilities.

• Establishing a cohort of role models for 
innovation and entrepreneurship. 

• Nurturing a change in our culture and 
processes to help us all succeed. 

• Fostering an ethos of assessment, 
ambition and continuous development.

• Delivering actual solutions and jobs 
through leadership and cultural change.

Notable recent start-up  
companies based on 
UCalgary research: 

• LivingWorks: Suicide intervention 
training company that trains 
community members and 
professional caregivers to save lives. 

• Circle Cardiovascular: Develops 
and markets cardiovascular post-
processing software that allows for 
the evaluation and analysis of MRI 
and CT images. 

• Gushor: Developed and 
commercialized technologies for 
heavy oil and oil sands production  
challenges. 

• Trusted Positioning: Developed 
navigation software for indoors 
based on microelectromechanical 
systems (MEMS) sensors. 

• Parvus Therapeutics: Developed 
a platform for the treatment of 
autoimmune diseases. 

• Carbon Engineering: Builds 
technologies to capture CO₂ 
directly from the atmosphere, and 
to use that CO2 in the synthesis 
of clean transportation fuels that 
displace crude oil. 

• Running Injury Clinic: Leaders in 3D 
gait assessment and technology for 
rehabilitation and injury prevention.

• VizworX: Applies AR, VR and 
interactive 3D solutions for 
immersive data visualization.

• Epimeron (now Willow 
BioSciences): Biotechnology 
company focused on delivering 
technologies that accelerate 
pharmaceutical development, 
making and deploying key 
discoveries in plant genomics  
and pathway biochemistry. 

• Neuraura: Developed a brain 
platform that will help neurologists 
and neurosurgeons make better 
informed decisions through 
improved and more granular 
electrophysiological brain data.

• And many more!

Interested in learning more or discussing  
any aspect of innovation at the university?

Contact the Office of the Vice-President 
(Research) at innovation@ucalgary.ca 
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SUBJECT: 2017 National Survey of Student Engagement (NSSE) Unit Action Plans and 2019 Progress Updates 
 
PROPONENT(S) 
 
Leslie Reid, Vice-Provost (Teaching and Learning) 
Susan Barker, Vice-Provost (Student Experience) 
 
PURPOSE 
 
The NSSE Unit Action Plans and Progress Updates is brought forward to inform the General Faculties Council of the 
progress made by the NSSE-participating units, after receiving the 2017 NSSE Report. The document is a record of our 
commitment and accountability to our undergraduate students and will also direct NSSE-participating units’ work going 
forward as we prepare for 2020 NSSE. 
 
OVERVIEW 
 
In response to the NSSE-participating unit reports, action plans were created to leverage strengths and address the 
concerns, challenges or areas of growth identified in the NSSE 2017 report. Action plans were developed by teaching 
and learning leaders in each unit, often with broad consultation and input from colleagues. Each identified area has 
actively developed goals alongside action items correlated with initiatives taking place within their units, and aligning 
these with institutional strategies. A summary of all unit goals and their 2019 progress updates are included in the 
document. 
 
KEY POINTS 
 

• A powerful inquiry emerged after reviewing the 2017 NSSE results with our academic community: “What are 
we doing with this feedback, and how can we utilize it within the work we do to improve student experience?” 

• Developing NSSE action plans was a process developed to respond to NSSE 2017 
• The NSSE support team guided the process for units to develop action plans 
• The action plans reports highlight the collaborative, comprehensive actions taken throughout the academic 

community to strengthen student engagement. 
• Looking forward, the work completed to date and presented in the report here will inform our process for unit 

engagement on 2020 NSSE.  
 

BACKGROUND 
 
The NSSE survey instrument assesses the extent to which undergraduate students engage in educational practices 
associated with deep learning and development. A team consisting of representatives from the Office of Institutional 
Analysis and the Taylor Institute for Teaching and Learning prepared the institutional and unit-specific NSSE reports. 
These were shared with the campus community alongside comparison data from NSSE 2014. The NSSE Unit Action Plans 
and Progress Updates are a direct result of this information, and a call to action in support of our Academic Plan. 
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ROUTING AND PERSONS CONSULTED 
 

Progress Body Date Approval Recommendation Discussion Information 

 Teaching and Learning 
Committee 

2019-11-21    X 

 Academic Planning and 
Priorities Committee 

2019-11-25    X 

X General Faculties Council 2019-12-12    X 
 
Additional individuals consulted:  

• Extended Deans’ Council (October 30, 2019) 
• Students’ Legislative Council (November 19, 2019) 
• All NSSE-participating units and their Associate Deans (Teaching and Learning) or equivalent NSSE Lead(s) 
• NSSE Support Team: Susan Barker, Natasha Kenny, Patti Dyjur, Erin Kaipainen, Patrick Kelly, Luc Boyer, Tanya 

Shawlinski, Robin Arseneault 
 
NEXT STEPS 
 
The NSSE Support Team is currently working with Indiana University to administer 2020 NSSE. Steps within this process 
include: 

• VPTL, OIA and teams prepare survey materials (population file, recruitment messages, message schedule, and 
participation incentives) and coordinates with IT on message delivery, October 2019 

• Complete Ethics Approval in late Fall of 2019 
• 2020 NSSE roll out to student body in February, closing May 2020 
• Institutional Report delivery and data files available for download, August 2020 
• The Office of Institutional Analysis will work with individual units to provide a comprehensive report 

summary in Fall of 2020 
• Results communicated internally to the Executive Leadership Team, Deans’ Council, and then to Associate 

Deans (Teaching and Learning) before being communicated externally 
• External communication of results to the rest of UCalgary community, via a UToday article, Fall 2020 
• Support Team follows up with units to review their goals/progression Winter 2020/Spring 2021 

 
SUPPORTING MATERIALS 
 
1. NSSE Summary Slides 
2. 2017 National Survey of Student Engagement (NSSE) Unit Action Plans and 2019 Progress Updates 



NSSE 2017 Update
Unit Action Plans & Progress Updates

Leslie Reid, Vice-Provost (Teaching and Learning) &
Susan Barker, Vice-Provost (Student Experience)

December 2019



What is NSSE?

• National Survey of Student Engagement led by Indiana University
• Sample survey questions:

2

During the school year, how often have you 
done the following?
Asked questions or contributed to course discussions

Very Often Often Sometimes Never

Prepared 2+ drafts of an assignment before turning it in

Very Often Often Sometimes Never

Come to class without completing reading or assignments

Very Often Often Sometimes Never

- 47 questions
- 15 minutes to complete
- 33% response rate (1st yr)
- 39% response rate (4th yr)



NSSE 2017-2020
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Facilitate
Retreats

Provide Support

Develop 
Action Plans

Facilitate retreats for 
NSSE leads

TI and OIA support to 
analyze and interpret 
data

Submit action plans to 
Provost



Outcomes: Support Model & NSSE Community of 
Practice
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NSSE Support Team
• Natasha Kenny
• Patti Dyjur
• Patrick Kelly
• Erin Kaipainen
• Nahum Arguera
• Luc Boyer
• Jean Gomes



Outcomes: Action Plans & Progress Report

5

GOALS, ACTIONS, TIMELINES CHECKED IN ON PROGRESS



Next Steps: 2020 NSSE
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COMMUNICATIONS

DATA ANALYSIS

UNIT PLAN DEVELOPMENT
2020 SURVEY



 

 

 

  

UNIVERSITY OF CALGARY | Vice-Provost (Teaching and Learning) 

2017 NATIONAL SURVEY OF STUDENT 
ENGAGEMENT (NSSE) UNIT ACTION PLANS 
AND 2019 PROGRESS UPDATES 

 

Prepared for: 

Dru Marshall, Provost and Vice-President (Academic) 
 

September 2019 

 



2017 NSSE Action Plans & Unit Updates 2 

Overview 

INTRODUCTION 
The National Survey of Student Engagement (NSSE) survey instrument assesses the extent to which undergraduate 

students engage in educational practices associated with deep learning and development. Survey questions fall into five 

main categories:  

1) participation in educationally purposeful activities;  
2) institutional requirements and the challenging nature of coursework;  
3) perceptions of the university environment;  

4) estimates of educational and personal growth since starting college; and,  

5) background and demographic information.  

The survey also asks students what they gained from attending the university and the quality of their interactions with 
peers, faculty, and others. Completing the survey takes about 15 minutes, and participation is voluntary. NSSE results are 
used for institutional improvement, public reporting, and associated purposes. The NSSE process has been in operation 

since 2000, and has been used at more than 1,600 colleges and universities in the US and Canada.  

The University of Calgary and U15 peers participate in NSSE every three years, with our most recent results collected in 

winter 2017. Our institutional survey results were received in summer 2017. A team consisting of representatives from 
the Office of Institutional Analysis and the Taylor Institute for Teaching and Learning prepared the institutional and unit-

specific NSSE reports. These were shared with the campus community alongside comparison data from NSSE 2014.  

In response to the unit reports, action plans were created to leverage strengths and address the concerns, challenges or 
areas of growth identified in the NSSE 2017 report. Action plans were developed by teaching and learning leaders in each 

unit, often with broad consultation and input from colleagues. Each identified area has actively developed goals alongside 
action items correlated with initiatives taking place within their units, and aligning these with institutional strategies. This 
reflective work grew out of a series of workshops hosted by the NSSE support team, that was led by the Vice-Provost 

Student Experience and the Vice-Provost Teaching and Learning and included teaching and learning leaders from the 
Taylor Institute (Natasha Kenny, Patti Dyjur, Patrick Kelly and Erin Kaipainen). An ongoing community of practice has since 
emerged to support student experience in a more intentional way, while reflecting on one of the pillars of our Academic 

Plan: 1 Prioritizing People. Specifically, our work’s focus is to “enhance and support a campus learning culture” whereby 

we “ensure action-oriented responses to student and staff feedback received through periodic surveys.” 

A summary of unit goals and their 2019 progress updates are included in the sections below. The collated action plan of 
all NSSE-participating units can be found in Appendix 1, where Appendix 2 is the visual documentation of the 2018 goal-

setting workshops.   
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Summaries 

FACULTY OF ARTS 
The Faculty of Arts developed five goals out of analysis of their NSSE data results. These goals support access to and 

quality of academic advising, connections between learning goals and future careers, student engagement with peers, 
and reading skill preparedness. To address these areas, the Faculty has put a number of actions into place, such as 
appointing additional program advisors including one focusing on international and indigenous students, building 

stronger alumni and networking connections, launching an Arts co-curricular enhancement program, and encouraging 
faculty to explore active learning techniques and teach critical reading skills. They also continue to lead in conversations 

about diversity and sharing best practices around safer and braver spaces for classroom discussions. 

Goal Progress 
Unit goals and completed deliverables for 2018/2019 are in red. Any reported delays in progress are marked in grey. 

 

 

 

 

 

  

Improve our academic 
advising

Two additional limited 
term advisors have been 

appointed, increasing 
our overall numbers (at 
least for now!) from 4-6 

advisors.

One advisor provides 
specialized support to 

indigenous and 
international students.

New signage in place to 
help clarify the support 

offered by ASC and 
departmental advisors.

New proactive email 
communication to 

students about upcoming 
deadlines and 
opportunities.

Still working on a 
survey for student 

post-appointments. 
Hoping to implement 

Fall 2019.

Still trying to determine 
options for flexible-length 

appointments without 
reducing access to 

appointments.

Create clarity between 
learning goals + 

students' future plans

We are in the 
process of 

undertaking a 
major expansion 

of the co-op 
program with the 

proposal to 
create a co-op 

option for 
Psychology 

majors.

We have created 
the “Discover 

Arts” career fair 
to introduce arts 

students to 
prospective 
employers.

FASA and our 
alumni specialist 
have created and 

launched the 
Alumni mini-

mentoring 
conference, 

which follows the 
annual Arts 

Undergraduate 
Research 

Symposium.

Help students with 
social connections

Launched ACE 
(Arts Co-
Curricular 

Enhancement) 
Program.

FASA has taken 
the lead on 

continuing to 
Flourishing 
program.

FASA and SU reps 
have launched 
monthly social 

and de-stressing 
activities.

We are offering 
more social 

activities with the 
dean, such as the 
“Dunks with the 
Dean” basketball 

game.

Encourage faculty to 
explore active  

learning techniques

We have offered 
two workshops 

on “flipped 
classroom” 
pedagogy.

This coming year, 
we hope to offer 
a teaching and 

learning 
workshop and a 

student 
workshop on 

critical reading 
skills.

Lead in conversations 
with diverse others 
and discussions of 
contentious issues

We have offered 
multiple sessions 
on diversity and 
equity, as well as 
sexual violence, 
for both faculty 
members and 

students. 
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CUMMING SCHOOL OF MEDICINE 
The Cumming School of Medicine (CSM) is home to two distinct undergraduate programs: The Bachelor of Community 
Rehabilitation (BCR) and the Bachelor of Health Sciences (BHSc). In light of differences in content as well as pedagogical 
approaches, NSSE data for CSM was divided between program, and independent analyses and action plans were 
generated for each.  

Goal Progress / Bachelor of Community Rehabilitation (BCR) 
Unit goals and completed deliverables for 2018/2019 are in red. Any reported delays in progress are marked in grey. 

 

Goal Progress / Bachelor of Health Sciences (BHSc) 

 

  

Establish a BHSc 
Engagement Committee 

(BEC)

Committee established 
in late Summer 2018.

Hosted 7 events with 
400+ students 

involved.

Conducted student 
survey to gauge 

success. 

Created and increased 
student volunteers.

Celebrate research and diversity 
of opportunities

Holding research 
symposium every October 

with posters and 
presentations.

Travel awards given to 
present research at 

national/international 
scientific conferences.

Summer international research 
projects and international 
coursework through Study 

Abroad office.

Foster a culture that values 
schoolwork-life balance 

Scheduling assessments 
conducted with course 

coordinator.

Course outline templates created to 
include student supports available.

Annual course coordinator meeting 
includes agenda item highlighting 

available student supports and tips for 
sharing with students in need.

The design of post-event 
surveys has been delayed.

Improve student 
engagement

Reviewed student 
reflection papers.

Hosted orientation with 
incoming students in fall 

2018 and fall 2019.

First annual exit survey to be 
administered in winter 2019.

Created new annual "Connector" event  for 
students to network and share their 

practicum/research projects.

Yet to find office space on main campus 
for student advising. 

Ensure student awareness of 
available health and wellness 

supports

Faculty encouraged to 
circulate presentation 

on mental health 
strategy.

Reminder emails sent 
prior to final exams. 

Course delivery is organized 
and students are aware of 

expectations

Held staff meeting 
to go over 
fall/winter 

2019/2020 course 
offerings and 

delivery. 

Follow up 
meetings are 

booked to finalize 
courses and 

practica.
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FACULTY OF KINESIOLOGY 
The Faculty of Kinesiology identified three goals to focus on as a result of their NSSE data: to enhance the undergraduate 

student experience; encourage and stimulate sharing and reflection of teaching practices; and to conduct curriculum 
mapping to ensure that it is well organized and purposefully designed. They have seen much progress on all fronts and 

continue to support their goals through increases student/faculty  

Goal Progress 
Unit goals and completed deliverables for 2018/2019 are in red. Any reported delays in progress are marked in grey. 

 

 

  

Develop faculty-specific profiles of 
the undergraduate experience

Two focus groups have been 
conducted. This upcoming 

October we will again conduct 
focus groups with incoming 

(1st year) and fourth year 
students.

Associate Dean Academic will 
meet monthly with the 

Kinesiology Student Society to 
further inform and educate 
students with regard to the 

NSSE, mental health initiatives 
and curriculum issues.

Encourage and stimulate personal self-
reflection on teaching practices

Teaching triangles were initiated and 
three groups of faculty members have 

participated. Opportunities for 
additional faculty members to partake 
will offered at the start of the Fall 2019 

term.

Faculty members who took part felt this 
initiative was very helpful in having them 
reflect purposefully and deliberately on 

their own teaching. It also increased 
discussion amongst our faculty with 

regard to different teaching 
methodologies within the subdisciplines 

of kinesiology. 

Design a coherent curriculum

Multiple meetings with the 
Taylor Institute of Teaching 

and Learning took place over 
the 2018-19 academic year to 

educate Faculty regarding 
curriculum review process.

P. Dyjur met with the 
curriculum review steering 

committee three times 
throughout the term so we 

would be well positioned for 
the upcoming review (2019-

20). Co-leads are in place, 
guiding questions have been 

developed, and faculty 
understand the importance of 
contributing to this process.
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SCHULICH SCHOOL OF ENGINEERING 
The Schulich School of Engineering’s action items target the areas of teaching and learning practices, project-based 

learning, and student workload. To support and promote innovative, high-impact, and reflective teaching practices, SSE 
established a teaching chair program, held an annual teaching symposium, and formalized a community of practice to 
encourage sharing of best practices. The faculty also launched an integrated, project-based pilot semester for second-

year electrical engineering students, whereby workload management strategies, real-world connections, and frequent, 

meaningful, and coordinated assessments will be provided. 

Goal Progress 
Unit goals and completed deliverables for 2018/2019 are in red. Any reported delays in progress are marked in grey. 

 

  

Increase meaningful 
conversations around Teaching & 

Learning 

Launched 3 Teaching 
Chairs and facilitated 
teaching workshops.

Hosted a 2018 SSE Teaching 
Symposium in conjunction with 

student group; another one 
planned. 

Put together a book club for people 
interested in engineering 

education books.

Delivered workshops in 2019 for 
1st and 2nd year instructors on 
formative growth and tools for 

teaching methods.

Increase initiatives around 
project-based learning with clear 

real world connections

Successfully launched pilot 
project for second-years where 5 
compulsory courses were taught 

in an integrated format, 
completely project based; 

conversation is now on how to 
make the program larger and 

around sustainability.

Piloted Course-Based 
Undergraduate Research 

Experiences in two first year 
engineering courses.

Address student workload 
concerns 

Taking learnings from pilot project 
and making recommendations on 

how they can be used in other years 
and other programs; ongoing work. 

Delivered workshop for 
1st and 2nd year common core 

course instructors, and 
included the topic of 

workload for students, 
instructors and TAs.
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FACULTY OF SCIENCE 
The Faculty of Science identified three areas of development as a result of their 2017 NSSE data. First, to further support 

academic staff to learn about and grow their teaching practices. Second, to engage with, and be informed by research on 
teaching and learning and connect its endeavours with evidence-based teaching practices. And third, to explore how 
teaching assessments can include encouragement and recognition of high-impact practices, growth, and risk-taking in 

the classroom. Efforts to support these goals are outlined below and are ongoing within the Faculty. 

Goal Progress 
Unit goals and completed deliverables for 2018/2019 are in red. Any reported delays in progress are marked in grey. 

  
Create opportunities for innovative 
curricula and student engagement

T&L leadership growing across Departments: 
3 of 6 departments have an assigned T&L 

asst/assoc head.

Established "Science Squad" database 
to connect (ca. 400) science students 
with Faculty volunteer opportunities 

aligned with their interests.

Connected Science SU reps with our 
Student Advisory Council, to discuss 

future Quality Money proposals.

Science Mentorship Program connected 
over 410 students, a peer-to-peer 

mentorship program (serving 33% more 
students in 2018-19 than in the previous 

year).

Science (Dept of Chem) the first 
curriculum-reviewed unit to present at 

GFC TLC for discussion in May 2019.

Develop opportunities for 
engaging in SoTL

Help faculty strengthen applications or 
dossiers with peer feedback; TL 

committee tasked with building peer-to-
peer feedback opportunities on dossiers 

in 2019-20.

Improving website and access to T&L 
resources, to invite people to share 

great learning experiences ongoing in 
the Faculty.

Build culture of 
encouragement and 

recognition

Increased opportunities 
for Teaching Squares 

program, encouraging 
people to reflect on and 

share their teaching 
experiences.

TL committee developed 
concise, accessible 
resource in 2019 to 

strengthen feedback 
provided to TAs.

Held celebratory IDEAS 
fund Illuminator event in 
January 2019 - student 
hosts shared their take-

aways on student 
experience funded projects.
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HASKAYNE SCHOOL OF BUSINESS 
NSSE data results for the Haskayne School of Business (HSB) improved from 2014 due to ongoing enhancements aimed 
at increasing student engagement through creating integrative, unique, and transformative student learning 
opportunities throughout their programs. HSB has worked to grow the available number of high-quality experiential 
learning opportunities for students through meaningful connections with community partners, engage students in 
impactful extracurricular activities and committees, and increase faculty engagement in improving their teaching and 
learning practices. 

Goal Progress 
Unit goals and completed deliverables for 2018/2019 are in red. Any reported delays in progress are marked in grey. 

 

  
Grow community-

based learning 

Community based learning 
advisor in place for the past 

3 years; the role has 
evolved and the advisor 

has been active in involving 
new partners.

In 2018/2019, 132 
community individuals 

were involved in student 
projects in 18 different 

classes. 548 students have 
been involved in these 
projects (164 UG, 255 

MBA, 29 MMmgt) and 23 
different faculty members.

Increase student engagement in 
high impact extra curricular 

activities

Launched the student 
experience fund. 

2018/2019 was the first full 
year of the program. 135 

Haskayne School of Business 
Undergraduate and 93 MBA 

students participated in high-
impact educational 

experiences. A total of 
$98,501 was dispersed to 
students with an average 

funding amount of $432 per 
student. The experiences 
made possible by the SEF 

include real-world learning 
initiatives, exchanges, 

conferences, case 
competitions, and 

educational programs – both 
within Canada and around 

the world.

Engage students as 
partners on 

committees, including 
NSSE

Ongoing committment 
to increase student 

enrolment on 
committees (assurance 
of learning committee, 
undergraduate review 
committee) – working 

to goal of 80%.

Increase effective 
teaching practices

Lunch and learns have been held 
and will continue to be held 
around  communication of 

practices.

Topics in 2018/2019 were:

A Foundational Approach to 
Transition from Students to 

Learners: The First Year 
Experience (Delivered by Norm 

Althouse)

Engaging Students in 
Experiential Exercises (Delivered 

by Janice Eliasson)

Students as Partners: Tales from 
a 4th Year Course (Delivered by 

Leighton Wilks)

Easy as PIE? How Partial 
Information Exercises improve 

student engagement and critical 
thinking (Delivered by Brent 

Snider)

Using Design Thinking to Solve 
Complex Problems in the 
Classroom and Beyond 

(Delivered by Houston Peschl)
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FACULTY OF NURSING 
Key priorities identified in the Faculty of Nursing include increased student-faculty interaction and research, and 
promotion of a supportive environment. Additionally, Nursing will address workload in third-year students by promoting 
self-care classes, lunch and learns, and online modules. To build student-faculty involvement for first-year students, 
Nursing is reviewing ways to adjust courses, reinforce learning, and promote interactions between students in first-year 
and upper years. Finally, Nursing is developing resources and opportunities to encourage relationship building, conflict 
management skills, and professional standards in classes and labs. 

Goal Progress 
Unit goals and completed deliverables for 2018/2019 are in red. Any reported delays in progress are marked in grey. 

  Greater integration and 
preparation for nursing 

courses

Created feedback 
loop from NSSE data 
to identify areas in 

need of 
improvement 

through our annual 
curriculum review 

day.

Peer support groups 
have been formed 
(senior students 

helping first years) to 
help 1st year students 

with A&P as 
intermediary step. 
A&P reviews to be 

added to Terms 5 and 
6 courses (modules 
students can do on 
their own prior to 

starting class).

With new 
curriculum 

anticipated (Sept 
2022), major 

changes have been 
put on hold. 

Increase faculty 
contact with Year 

One students

Ongoing and 
dependent on 

curriculum review 
and action plan for 

2019.

Feedback loop 
from NSSE data is 
used to identify 
areas in need of 

improvement 
through our annual 
curriculum review 

day, including 
increasing faculty 
contact with Year 

Ones.

Increased 
opportunities for 

Year Ones to 
participate in 
Faculty events 

(e.g., curriculum 
revisioning, UNS 

events, 
recruitment 
events, etc.). 

Using Year Ones as 
Standardized 
Patients for 

Simulated learning 
activities to 

reinforce the 
learning and 

introducing them in 
the SIM suites.

Increase student 
participation with 

faculty on research 
projects

Promote PURE 
program and other 

research 
opportunties to 

Nursing Students, 
available via: 

https://research.uc
algary.ca/students. 

Held social events 
for faculty and 

students; ongoing 
committment.

Associate Dean 
Curriculum and 

Program 
Evaluation (Dr. 

Andrew Estefan) 
has created a 

database on all 
Faculty 

researchers/areas 
of expertise, and 

their potential 
areas within 

curriculum to 
guest lecture. 

Increased 
opportunities for 

students to present 
at local, national 
and international 

nursing 
conferences. 

Address 3rd year 
increase in workload

New director of 
wellness 

initiatives (2019) 
began; will review 

3rd year 
feedback; as a 

result, self-care 
initiatives have 
been delayed.

With new 
curriculum (Fall 

2022) one of our 
primary foci will 

be to address the 
workload of Term 
5. Currently, we 
are working to 
remove some 

content from this 
term and have 

formed a working 
group to examine 
N487, 488, 497, 
498 courses with 

respect to content 
saturation. 

IORs in theory 
classes offering 

exam review time 
to reinforce 

learning. 

Daily drop in lab 
times offered in 

SIM suites to 
support the skill 

development and 
practical 

experiences. 

Promotion of a safe 
environment for students, 

faculty, staff 

Revising existing 
professionalism/ethics 

strands in curriculum to 
identify classes/labs.

Offered workshops for 
Nursing Instructors on how 

to support struggling 
students, providing 

meaningful feedback for 
development and creating 
a safe learning space for 

students.

Working closely with the 
UC Wellness Center, 

Student Success Center 
to support student 

learning. 

Providing information on 
student accessibility center 

to accommodate students in 
their learning.

Resource handbook on 
building quality relationships 

for students and faculty is 
delayed.

Delayed opportunity for 
students to practice 

dealing with conflict in a 
simulation setting.
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FACULTY OF SOCIAL WORK 
With significant increases in student ratings around course organization, academic advising and student services, the 
Faculty of Social Work (FSW) has chosen the following areas to focus their growth: enhancing specific aspects of the 
student experience and improving effective teaching practices. The faculty has offered meet and greets, social events, 
celebrations, and student-faculty practicum opportunities to strengthen student interact with each other and faculty 
members. Faculty members and instructors are being encouraged to use high-impact practices in the classroom through 
the use of applications, debates, cases, skill-building activities, and quantitative reasoning exercises. 

Goal Progress 
Unit goals and completed deliverables for 2018/2019 are in red. Any reported delays in progress are marked in grey. 

Improve experiences in student environment

Implemented "meet and greet” as part of 
student orientation.

Incorporated professional development in both student 
& faculty social events outside of class.

Examples include: social events in our faculty lounge that 
connect students and faculty with speakers from 

Indigenous and international communities, offering 
workshops on arts-based social work. Students also have 

access to the faculty speaker series, such as Positive 
Disruptions Speakers series.

Provided opportunity to attend FSW convocation party and 
teaching awards in Calgary for over 300 guests.

Working with SWSA (Social Work Student Association): no practicum 
opportunities yet; developing online forum to provide social 
connections, informal mentorship opportunities, student led 

community building.

Improve areas of effective teaching practice

Ongoing reviews of course outlines are 
happening to increase HIPs in classroom and 

encourage instructors to provide more in-class 
application, debate, cases, quantitative 

reasoning opportunities and skill building 
activities, rather than so much reading.

Examples include ongoing dialogues with faculty 
members through the course outline review 

process to address HIPs, application and 
integration of quantitative reasoning. In 

addition, HIPs workshops have been, and will 
continue to be, provided as part of our faculty's 

PD sessions.

Refining course outlines to include quantitative 
reasoning opportunities to increase number of 

students who use numerical information to 
examine real-world problem or issue 

(unemployment, climate change, public health, 
etc.) and reach conclusions based on analysis of 

numerical information (numbers, graphs, 
statistics, etc.).
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WERKLUND SCHOOL OF EDUCATION 
NSSE data from the Werklund School of Education indicated three key areas of strength: high-impact practices in field 
experience, high-impact practices in service-learning, and student wellness related to cognitive and affective 
development. To continue these upward trends, Werklund has collaborated with other faculties and groups to develop 
a comprehensive, award-winning health and wellness course for all students in their final year. The faculty has chosen 
their goals that reflect a continued effort to provide robust, flexible, and responsive academic advising. Further work is 
being made to increase student agency in course selection, and providing an integrated, supportive wellness environment 
for students. 

Goal Progress 
Unit goals and completed deliverables for 2018/2019 are in red. Any reported delays in progress are marked in grey. 

  
Continue to provide 

robust career advising for 
post-graduation

Career sessions are being 
organized by advisors but 

led by people from the 
field (e.g., teachers, 

administrators).

Have yet to 
organize the 

Graduate Programs 
to attend the 

career fair (post-
graduation).

Continue to provide flexible means 
of advising that includes 

multimedia and online sessions

Expanded the use of 
multimedia and online advising 

sessions, as well as 
asynchronous self-orientation.

Advising communication has 
become more streamlined in 
emails; responsive to flexible 
timing for students; posting 

updates in multiple places; and 
using a public hallway monitor 
for major events and calendar 

information. 

Academic advisors are actively engaged in providing 
recommendations for further work in these areas. They have 

utilized Zoom to open up on-line career development sessions 
focused on resume development. This suggestion was 

implemented. They have also made the suggestion to IT for an 
instant messaging feature. IT and the advisers are currently 

working on how this could be made possible.

Increase student agency in course 
selection

There has been delay in 
developing flexible course 

selections in final semester of 
the Education degree; it will 
be further explored over the 
coming two years; currently, 

online sections for various on-
campus courses have been 
added to ensure increased 

flexibility (pilot 2019/20); Exit 
survey has been completed 

for Winter 2019.

Enhance student well-
being within the WSE non-

standard professional 
program

The Mentorship 
Program launched in 
spring 2019; Revisit 

the focus for the 
Comprehensive School 
Health lab portion of 

the course.

Reviewing parameters 
of use for room EDT 

202 to support a 
transition from a 
workspace to a 
student space.
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STUDENT EXPERIENCE 
NSSE 2017 data indicated improvement from 2014 in overall student experience. This was due to the quality of 
interactions and increase in available supportive environments. Student Experience has focused on four goals to further 
these efforts. This includes an enhanced orientation for student success. A second and third goal are to increase student 
knowledge of resources and supports available to them across campus, and improve student advising. This resulted in 
professional development opportunities being available for advisors. Training includes how to support diverse student 
populations and learning the role that advising plays in student’s degree planning. Last, communication to the student 
population has been a key goal for Student and Enrolment Services with the launch of a ‘Current Student’ website 
including integrated annual content and a user-centered approach. 

Goal Progress 
 Unit goals and completed deliverables for 2018/2019 are in red. Any reported delays in progress are marked in grey. 

  Enhance Orientation 
program to facilitate 

student success

Assessment committee 
established summer 2018 

involving the Office of 
Institutional Analysis and 

members of the 
Leadership and Student 

Engagement office to 
review and update the 

Orientation survey.

New “University 
Transition” and 

“Student Life” core 
orientation sessions 

were created. 

Customized and 
thematic campus 

tours were 
introduced in 2018.

Enhance student 
connection with campus 
resources and supports 

In 2018, Leadership and 
Student Engagement (LSE) 
launched the first Online 

Orientation program on D2L 
made available to new-to-
UCalgary undergraduate 

students.

Online Orientation 2019 
launched August 1, following a 

similar program plan that 
includes timed release of 

content over fall term.

Assessment tools were 
developed during the summer 

of 2019 to gather additional 
student feedback during and 

after the fall term.

Online community of new-to-
UCalgary students monitored by 

trained Peer Helpers who 
stimulate discussion board 

activity, provide weekly 
resources and answer 

questions.

The cross-functional Online 
Orientation Working Group 
exploring ways to make the 
course more interactive and 

engaging for students. 

Improve student 
advising experience

Inventoried current in-
house training materials 

within NACADA competency 
areas (conceptual, 

informational, relational).

Advisors/student service 
professionals access 

professional development 
(PD) sessions @ 1/month. In 
2019/20, advising PD (UCAN) 
to center on training related 

to advising indigenous 
students and diverse 

populations.

Initiate standing agenda item to ensure ongoing 
discussion, communicate training, and share events 

offered through Writing Symbols Lodge that advisors 
can participate in themselves, and promote to 

indigenous students in their faculties.

Winter 2019 Student Success Centre will meet with Taylor 
Institute to further discuss learning outcome creation.

Senior Advisors committee to engage in discussion (fall 
2019) to identify needs and existing resources to support 

indigenous students as a preliminary step to establishing a 
working group in Winter 2019 (when Sr. Specialist, 

Academic Advising returns).

Focus communicating the student 
experience through a revamp of 

'Current Student' website

Redesign of the Current 
Students website 

completed and launched 
with student-focused 

stories and opportunities 
for student engagement.

Post-launch user data 
report is scheduled for 
completion Sept. 2019.
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CONCLUSION 
A key and powerful inquiry emerged after reviewing the 2017 NSSE results with our academic community: “What are we 

doing with this feedback, and how are we being accountable to our undergraduate students?” The NSSE Support Team 
has supported the process to address these questions and guide participating units on what being responsive to our 
student community can look like, while elevating the work we already do to ground it. As a community, we are using 

best-practices to create action-orientated responses that address NSSE feedback, facilitate knowledge-sharing across 
units, and fundamentally, support our Academic Plan. The unit reports highlight the collaborative, comprehensive actions 

taken throughout the academic community to strengthen student engagement. 

Looking forward, the work completed to date and collected here has informed our process for unit engagement on 2020 
NSSE. Meetings will begin in the fall of 2019 with the goal to help prepare units for tracking, evaluating and implementing 

actions that support student engagement across the university. In this time, we will continue to evaluate our academic 

programs, identify ways to strengthen them and celebrate our strengths.  
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Faculty Goal Action Items
to support each goal

Timelines
to keep on track

Who
will be involved

Evaluation Methods
for each action item

Action Status

Appointment of 1-2 additional program advisors in 
ASC.

Dawn Johnston AD Teaching, Learning and 
Student Engagement

Short post-advising surveys

Advisor to focus on international and indigenous 
students.

Virginia Tumasz AD Undergrad Programs and 
Student Affairs

Decreased wait times to see an advisor

Discussions and signage/electronic communications 
to clarify department advisor roles and ASC program 
advisor roles to students.
Develop strategic communication plan for program 
advising.

Increase access through alternate hours, group 
sessions, and an advising table for 'quick questions' in 
SS lobby during peak times of need.

Rachel Bruce, Manager, Arts Students' Centre

Complete graduate attributes framework. Dawn Johnston, AD
E.g., Philosophy focused much of their curriculum 
review on preparation for future careers

Build stronger connections with alumni through 
both Faculty level Alumni Advisory Council and 
department alumni networks.

Arts TLC
E.g., Psychology is introducing new quarter-
courses on professionalization

Incorporating career paths into curriculum review 
discussions.

Arts Alumni specialist Emily Aalbers

Engage FASA and clubs to offer networking events and 
professional skills workshops.

Faculty of Arts Students’ Association

Strengthen and expand Co-op program.
Co-op coordinators Mandy Foley and Tianni 
Song

Continue to offer Flourishing peer support program. Dawn Johnston, AD
FASA

Student Clubs

Teaching and learning workshops on flipped 
classrooms, especially in large classes.

Arts TLC
NSSE differences between senior students now and 
senior students 2020, as well as junior now and 
senior then

Partner with FASA to offer student workshops on how 
to read for academic purposes.

FASA Faculty and student attendance at workshops

Department heads
Faculty members 

Ongoing series of TLC workshops on gender and race 
in the classroom.

Arts TLC
Ensuring we make explicit space to have these 
conversations across curriculum and in classes 
(topics courses, etc.)

Diversity training offered to faculty and staff. Arts Diversity and Equity Committee
Gender and race in classroom community of 
practice 

Sharing best practices around safer/braver spaces for 
classroom discussions.

We will continue to expand our events with 
alumni.

Faculty of Arts

Launch ACE (Arts Co-Curricular Enhancement) 
Program.

12-24 months

Next 12 months and 
ongoing

Continue to lead in conversations with diverse other and 
discussions of contentious issues

This is an area in which we have demonstrated strength (and 
increases) in NSSE and we want to continue to build that 
foundation in coming years. 

ASC program advisors

Flexibility in appointment lengths for complex 
advising

Emphasis on critical reading skills in course and 
program level learning outcomes

Ongoing

Reading Skills/Time Spent Reading in Advance of Class

Continue to encourage faculty members to explore active learning 
techniques such as flipped classes, as well as emphasize to 
departments in the curriculum review process the importance of 
building the teaching of critical reading skills into curriculum. T&L workshop on how to teach critical reading skills. 

Coming 6-12 months 

Coming 4-12 months and 
ongoing

Social Connections
We are continuing to look for effective and engaging ways to help 
students connect with their peers inside and outside the 
classroom.

Improvements in academic advising

Clarity of connection between learning goals and students’ future 
plans

Help students make these connections in a more concrete way, as 
well as support them in explaining to employers the relationship 
between their degrees and their career goals. 

Two additional limited term advisors have been appointed, increasing our overall 
numbers (at least for now!) from 4-6 advisors;
One advisor provides specialized support to indigenous and international 
students;
New signage in place to help clarify the support offered by ASC and departmental 
advisors;
New proactive email communication to students about upcoming deadlines and 
opportunities.
IN PROGRESS:
Still working on a survey for student post-appointments. Hoping to implement 
Fall 2019;
Still trying to determine options for flexible-length appointments without 
reducing access to appointments.

We are in the process of undertaking a major expansion of the co-op program with 
the proposal to create a co-op option for Psychology majors; We have created the 
“Discover Arts” career fair to introduce arts students to prospective employers; 
FASA and our alumni specialist have created and launched the Alumni mini-
mentoring conference, which follows the annual Arts Undergraduate Research 
Symposium.
IN PROGRESS: We are undertaking a full unit review for our co-op program in 2019-
20

We have offered two workshops on “flipped classroom” pedagogy; This coming 
year, we hope to offer a teaching and learning workshop and a student workshop 
on critical reading skills.

We have offered multiple sessions on diversity and equity, as well as sexual 
violence, for both faculty members and students. 

We have launched the ACE program; FASA has taken the lead on continuing to 
Flourishing program; FASA and SU reps have launched monthly social and de-
stressing activities; We are offering more social activities with the dean, such as 
the “Dunks with the Dean” basketball game.

APPENDIX 1  
Collated action plan and progress updates of all NSSE-participating units. 
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Faculty Goal Action Items
to support each goal

Timelines
to keep on track

Who
will be involved

Evaluation Methods
for each action item

Action Status

Faculty of Arts

Coming 6-12 months Improvements in academic advising

Two additional limited term advisors have been appointed, increasing our overall 
numbers (at least for now!) from 4-6 advisors;
One advisor provides specialized support to indigenous and international 
students;
New signage in place to help clarify the support offered by ASC and departmental 
advisors;
New proactive email communication to students about upcoming deadlines and 
opportunities.
IN PROGRESS:
Still working on a survey for student post-appointments. Hoping to implement 
Fall 2019;
Still trying to determine options for flexible-length appointments without 
reducing access to appointments.

Inform all students of opportunity to engage in 
BCR/Faculty of Arts peer mentoring partnership.
Encourage all students to attend (through Adobe 
Connect or in-person) two annual town halls hosted 
by BCR Undergraduate Students’ Association.
Examine options for part-time office space on main 
campus to facilitate student advising.
Leverage orientation opportunities in September to 
develop ‘open door’ policies for student/faculty 
engagement, encourage students to join BCR Student 
Association.
Examine student exit survey results and practica 
reflection papers to identify opportunities for 
continued engagement.
Circulate Campus Mental Health Strategy PowerPoint 
in all classes.

Faculty and staff

Ensure all students are aware of student support 
services but emphasize in 1st year.

BCR Student Association

BCR staff/faculty retreat to review and adapt course 
outlines and expectations for communicating course 
objectives and expectations.

Annual retreat and end of term check in

Review and adapt our program level outcomes to 
prioritize collaborative learning student engagement 
and ensure alignment with course outlines.

2021 NSSE results

Establish a joint committee with students 
representing all years/majors.

Plan events to illustrate diversity of career paths 
available from BHSc program through events 
involving program alumni speaking with current 
students.
Expand participation in BHSc Research Symposium to 
highlight breadth of opportunities available.
Establish event for students to share global learning 
experiences.
Work with program faculty to avoid, where possible, 
clustering of exams across MDSC/HSOC courses 
within any year.
Ensure students are aware of support services 
available across campus – both academic and 
wellness.

Engage students in events hosted by BEC.

Ensure BCR students are aware of campus supports for health and 
wellness 

Short-term, distribute 
and/or post in D2L for all 
classes

Annual exit survey and student reflection papers

Ensure courses are delivered in an organized way and students are 
aware of expectations 

Short term and ongoing Faculty and staff

Improve Student Engagement

Communication and interactions with and between students re: 
academic performance, career plans, enrichment of learning 
experiences

Short to medium term, 
assessed on an ongoing basis

BCR Program Director

Faculty

Student Advisor

Peer mentors

BCR Student Association members  

Annual student exit survey

Review of student reflection papers

 
Standing agenda item at Student Association town 
hallsCumming School 

of Medicine 
(Bachelor of 
Community 
Rehabilitation)

Cumming School 
of Medicine 
(Bachelor of 
Health Sciences)

Establish events that support student learning 
(homework help nights), and build a sense of 
community in the program (social events, 
community service events).

We had a staff meeting in February to go over fall/winter 2019/2020 course 
offerings and delivery.
Two follow up meetings are booked in March and April to finalize courses and 
practica.

Committee established in late Summer 2018.
Seven events hosted to date (1 planned for April 10th); combined total of 400+ 
students involved across events (specific events/# available upon request).
Survey to be sent out week of April 8th.
>100 students volunteered in 12 program events (8 above plus Open House and 
Orientation).

Research Symposium held every Oct. 2018 symposium had 80+ posters plus 4 oral 
presentations; many more in attendance (incl. 1st years); 15 conference awards 
given for travel to present research at national/international scientific 
conferences; numerous students participate in international research projects in 
summer or international coursework through Study Abroad office.

Scheduling assessments conducted with course coordinator.
Course outline templates created to include student supports available.
Annual course coordinator meeting includes agenda item highlighting available 
student supports and tips for sharing with students in need.
The design of post-event surveys has been delayed.

Reviewed student reflection papers.
Hosted orientation with incoming students in fall 2018 and fall 2019.
First annual exit survey to be administered in winter 2019.
Created new annual "Connector" event  for students to network and share their 
practicum/research projects.
Yet to find office space on main campus for student advising. 

Faculty are encouraged to circulate mental health strategy PowerPoint – a 
reminder email will be sent to re-send prior to final exams.
Ethics obtained/review in Spring/Summer 2019.

events hosted (#, type, attendance)
survey students at year-end to gauge success of 
events and level of engagement
# students engaged in volunteerism through BEC
2021 NSSE results

Faculty, staff, students as steering committee 
members

Other students as members of Volunteer 
Corps"

Committee established: Fall 
2018

First three events hosted Fall 
2018 term and then 
sustained events in 
subsequent terms

Establish a BHSc Engagement Committee (BEC)

# students who participate in BHSc Research 
Symposium; # of attendees; # students who 
participate in international research or learning 
opportunities

Course coordinator meeting prior to term for 
scheduling assessments; end of year survey of 
students; # attendees to BEC events – post event 
surveys; course outlines and student advising 
sessions include information regarding student 
supports available; course coordinators 
encouraged to share with students and promote in 
student meetings; 2020 NSSE results 

Faculty and staff, course coordinatorsOngoingFoster a culture that values schoolwork-life balance 

Faculty, staff and BEC steering committee

Engagement of students who have completed 
international learning or research experiences. 
May also involve Study Abroad office

OngoingCelebrating research and diversity of opportunities
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Faculty Goal Action Items
to support each goal

Timelines
to keep on track

Who
will be involved

Evaluation Methods
for each action item

Action Status

Faculty of Arts

Coming 6-12 months Improvements in academic advising

Two additional limited term advisors have been appointed, increasing our overall 
numbers (at least for now!) from 4-6 advisors;
One advisor provides specialized support to indigenous and international 
students;
New signage in place to help clarify the support offered by ASC and departmental 
advisors;
New proactive email communication to students about upcoming deadlines and 
opportunities.
IN PROGRESS:
Still working on a survey for student post-appointments. Hoping to implement 
Fall 2019;
Still trying to determine options for flexible-length appointments without 
reducing access to appointments.

2018 Report Due (Nov 30) Associate Dean – Academic
2019 Report Due (Nov 30) Kinesiology Student Society (KSS)

2020 Report Due (Nov 30) Faculty Advisors to KSSS

To encourage and stimulate personal self-reflection. The goal is to 
have participants focus their conversations on what they’ve 
learned about their own teaching from the observation process.

Ongoing initiative. First teaching squares/triangles 
stated in Winter 2018.  Over the next three years (i.e., 
2018, 2019, and 2020) in each of the Fall and Winter 
terms – opportunities will be arranged through the 
Associate Dean – Academic.

Teaching square 
identification and 
registration in September: F 
18, 19, 20; and January: W 
18, 19, 20

Associate Dean – Academic

Individual faculty members

Berenson’s (2017) guide moves participants 
through process of organizing and implementing a 
Teaching Square and provides numerous tools and 
templates to support and enhance observation 
and critical reflection skills

Status: Teaching triangles were initiated and three groups of faculty members have 
participated. Opportunities for additional faculty members to partake will offered 
at the start of the Fall 2019 term.

Description: Faculty members who took part felt this initiative was very helpful in 
having them reflect purposefully and deliberately on their own teaching. It also 
increased discussion amongst our faculty with regard to different teaching 
methodologies within the subdisciplines of kinesiology.  

A coherent curriculum that is (1) well organized and purposefully 
designed to facilitate learning, (2) free of academic gaps and 
needless repetitions, and (3) aligned across lessons, courses, and 
subject areas. 

(Action items taken from Dyjur, P. & Kalu, F. 
(October, 2016). Curriculum Review: Guiding 
Questions, Timelines, and Program-level Learning 
Outcomes) related to: Preparation phase, Review 
phase, and Report phase.

3 distinct reporting periods: 
preparation phase (Jul.-
Sept. 2018), review phase 
(Oct. 2018-Apr. 2019), & 
report writing (May-Jun. 
2019)

Academic Faculty members in Kinesiology 

Evaluation determined by meeting all benchmarks 
throughout the three reporting periods. Once 
completed we should have developed a document 
that clearly identifies learning outcomes, teaching 
and learning strategies, and assessment processes 
for each course in our program.

Status: Multiple meetings with TIL took place over the 2018-19 academic year to 
educate Faculty regarding curriculum review process.

Description: P. Dyjur met with the curriculum review steering committee three 
times throughout the term so we would be well positioned for the upcoming 
review (2019-20). Co-leads are in place, guiding questions have been developed, 
and faculty understand the importance of contributing to this process.

Launch Teaching Chair program. 01-Jul-18 Qiao Sun
Each teaching chair will determine a plan and 
measures of success for their plan.

Host an annual SSE Teaching Symposium 17-May-18 Robyn Paul Number of attendees, number of presenters.
Set-up a more formalized community of practice to 
encourage conversations and sharing of best 
practices.

Fall 2018 Teaching Chairs (3) Number of sessions, number of unique attendees.

Increase support for faculty members to implement 
innovative teaching methods.

SSE Faculty Number of teaching grants received.

Qiao Sun
Robyn Paul
Pilot Project Leads (4)

Graduates students (2-3)

Pilot project will provide an opportunity to examine 
and investigate different methods to improve 
workload including: Coherent curriculum mapping 
that builds content in integrated manner to ensure 
students see value and context. Assessment of 
students will be more frequent and meaningful.

Winter 2018

Qiao Sun

Robyn Paul

Pilot Project Leads (4)

Graduate students (2-3)

Comparison on key indicators for pilot group vs. 
control group of students.

Qiao Sun
Reduction in weeks that have more than 1 
midterm

Robyn Paul
Department Heads
Qiao Sun
Robyn Paul

Department Heads

Schulich School 
of Engineering

Increase meaningful conversations around Teaching & Learning to 
promote reflective practice and high impact practices.

Increase initiatives around project-based learned with clear real 
world connections.

Launch pilot project in second-year electrical 
engineering where 5 compulsory courses in winter 
term are taught in integrated format, completely 
project based. A small subset of students (20-30) will 
participate. Proposal and curriculum planning still in 
development.

Winter 2018

Address student workload concerns by reducing workload, and 
increasing the challenge of the material to improve the perceived 
value of work.

Departments to determine a process so they can 
better coordinate scheduled course activities across 
programs including midterms, labs, quizzes and other 
assignments.

Aug-19

Address some of the key areas from the NSSE data.
Each department to determine recommendations 
and actions specific to them in the areas of: Reflective 
learning, Real world applications, Student workload.

Aug-18

Faculty of 
Kinesiology

To develop rich, faculty-specific profiles of the undergraduate 
experience, specifically around the four themes of academic 
challenge, learning with peers, experiences with faculty, and the 
campus environment

With the cooperation of the Kinesiology Student 
Society (KSS), we will conduct a minimum of two 
focus groups (i.e., one 1st year incoming students and 
one 4th year returning students) from mid-September 
to mid-October for each of the years 2018, 2019, and 
2020.

Reports that identify common, recurrent, or 
emergent themes. Sub-categories within themes 
may also be identified. Analysis not limited to just 
those issues we as a Faculty think are important – 
also consider issues participants raise (i.e., 
emergent themes) or alternative explanations for 
data considered.

See attached template that was sent to 
department heads for them to complete.

Graduate Attribute achievement

Comparison on key indicators for pilot group vs. 
control group of students.

Reduction in workload associated with labs, tests 
and assignments

Status: Ongoing
Description: these will be the topics for the third and fourth year instructor 
workshops. Cohorts will get together and make commitments to changes 
regarding real-world applications, student workload and instructor workload. 
Topics to be brought into summer workshops. 

Status: To date - two focus groups have been conducted. This upcoming October – 
we will again conduct focus groups with incoming (1st year) and fourth year 
students.

Description: Findings included little to no awareness of our students in relation to 
the NSSE. As a result, the Associate Dean Academic will meet monthly with the KSS 
to further inform and educate students not only with regard to the NSSE but 
mental health initiatives and curriculum issues as well.

Status: Ongoing
Description: Part of the recommendations from the Electrical Engineering pilot to 
apply to other areas. Integrated across courses, real-world application, etc. Taking 
learnings from pilot and making recommendations on how they can be used in 
other years and other programs; delivered workshop for 1st and 2nd year common 
core course instructors including the topic of workload for students, instructors 
and TAs.

Status: Completed/Ongoing
Description: the pilot project was launched and is a success thus far. The ongoing 
piece is that the conversation is now on how to make the program larger (not the 
entire electrical cohort but more than 30 students). Sustainability. Expanding to 
accommodate more students.; Pilot Course-Based Undergraduate Research 
Experiences in two first year engineering courses.

Status: Completed
Description: It has been launched and 3 different teaching Chairs assigned; 
facilitating teaching workshops.

Status: completed/ongoing
Description: completed one in 2018 and more in the future. In conjunction with 
the student group containing engineering-education students. 

Status: Ongoing
Description: put together a book club for people who are interested in engineering 
education books.

Status: Ongoing
Description: Things planned for summer 2019, a series of workshops for first and 
second year instructors to come together and ask them guiding questions on 
formative growth and providing tools for teaching methods. 
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Faculty Goal Action Items
to support each goal

Timelines
to keep on track

Who
will be involved

Evaluation Methods
for each action item

Action Status

Faculty of Arts

Coming 6-12 months Improvements in academic advising

Two additional limited term advisors have been appointed, increasing our overall 
numbers (at least for now!) from 4-6 advisors;
One advisor provides specialized support to indigenous and international 
students;
New signage in place to help clarify the support offered by ASC and departmental 
advisors;
New proactive email communication to students about upcoming deadlines and 
opportunities.
IN PROGRESS:
Still working on a survey for student post-appointments. Hoping to implement 
Fall 2019;
Still trying to determine options for flexible-length appointments without 
reducing access to appointments.

Developing workshops and more educational 
opportunities for faculty on how learning happens or 
does not happen.

Fall 2018: A few workshops 
can be started.

TLC and other interested faculty Feedback forms and participation monitoring

Establishing T&L chairs within departments.
Fall 2018: Initial discussion 
on model and possibility.

Departments

Re-thinking assessment in the classroom, creating 
authentic and creative ways to assess learning.

Winter 2019: initial 
discussion within TLC. 
Summer 2019: Plan next 
steps.

TLC and academic staff Long-term individual SoTL Projects

Supporting Ph.D. in STEM program, seeding more T&L 
awareness within departments.

Winter 2019: Initial 
discussion. Summer 2019: 
identify next steps.

TLC and departments Participation numbers in the program

Developing more creative physical spaces for students 
to support sharing and peer-learning.

Winter 2019: Initial 
discussion. Summer 2019: 
identify next steps.

Initially, TLC

Establishing a “welcome to the university” program, 
which aims at introducing new comers to “how it is 
like to be a student”.

Winter 2019: Initial 
discussion. Summer 2019: 
identify next steps.

Initially, TLC Feedback from students

Exploring finding better ways to prevent academic 
misconduct.

2018/2019 academic year: 
initial discussion.

CARC and TLC Monitoring number of academic misconduct cases

Strengthening and expanding various student 
engagement programs, including but not limited to 
science mentorship and science ambassador 
programs.

Summer 2019: initial 
discussion. Fall 2019: 
identify next steps.

Science Student Centre, SACS Student surveys and feedback

Supporting the creation and sustainability of 
communities of practice.

On-going
Facilitators and participants (new SoTL 
committee?)

Participants’’ feedback and facilitators’ 
assessment

Encouraging faculty to obtain SoTL grants.
Winter 2019: initial 
discussion

TLC or a new SoTL committee Monitoring the number of grants participants

Establishing SoTL conference travel fund and offering 
subsidized registrations for departments to allow 
“non-standard” faculty to participate in annual 
University of Calgary Conference on Post-Secondary 
Education.

Fall 2018: Fund setup and 
procedures. Revisit every 
year

TLC or a new SoTL committee

Creating a “SoTL moment” within faculty council and 
department meetings, 5-minute presentations 
relevant to T&L practices.

Fall 2018: implementation 
and revisit & assess every 
semester

TLC or a new SoTL committee

Encouraging SoTL citations in our classrooms and 
practices.

Fall 2018: initial discussion TLC (or new SoTL committee) and departments

Creating other opportunities for showcasing SoTL 
work within the faculty, such as on-campus symposia 
and meetings.

Summer 2019: discussion 
and plan

TLC or a new SoTL committee Monitoring faculty participants

Communicating SoTL achievements through the FoS 
Website, UToday, and other avenues.

Fall 2018: initial discussion
TLC (or new SoTL committee) and FoS 
communications

Establishing a series of SoTL invited speakers in 
Science.

TLC or a new SoTL committee Assessing particpation

Seeding and confirming that teaching takes different 
forms.

Started; Fall 2018: continue 
work with leadership for 
teaching assessment 
revision

Department heads and associate heads

Having a discussion on the limitations of USRIs. Ongoing
Moving away from “assessment attitude” and from 
measurement towards growth and career planning, 
adopting growth mindset.

Long-term; Fall 2018: 
discussion 

Heads and associate heads

Encouraging risk-taking in a safe environment.
Long-term; Fall 2018: 
discussion

Heads and associate heads

Revising the Academic Promotion and Tenure 
manual, reflecting some of the above points.

Fall 2018

Faculty of 
Science

Developing opportunities for engaging in SoTL

Build culture of encouragement and recognition

Creating opportunities for more innovative curricula and student 
engagement

Increased opportunities for Teaching Squares program, encouraging people to 
reflect on and share their teaching experiences.
TL committee developed concise, accessible resource in 2019 to strengthen 
feedback provided to TAs.
Held celebratory IDEAS fund Illuminator event in January 2019 - student hosts 
shared their take-aways on student experience funded projects.

Help faculty strengthen applications or dossiers with peer feedback; TL committee 
tasked with building peer-to-peer feedback opportunities on dossiers in 2019-20.
Improving website and access to T&L resources, to invite people to share stories of 
great learning experiences ongoing in the Faculty.

Established "Science Squad" database to connect (ca. 400) science students with 
Faculty volunteer opportunities aligned with their interests. 
Science Mentorship Program connected over 410 students, a peer-to-peer 
mentorship program (serving 33% more students in 2018-19 than in the previous 
year).
Connected Science SU reps with our Student Advisory Council, to discuss future 
Quality Money proposals.
T&L leadership growing across Departments: 3 of 6 departments have an assigned 
T&L asst/assoc head.
Science (Dept of Chem) the first curriculum-reviewed unit to present at GFC TLC 
for discussion in May 2019.
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Faculty Goal Action Items
to support each goal

Timelines
to keep on track

Who
will be involved

Evaluation Methods
for each action item

Action Status

Faculty of Arts

Coming 6-12 months Improvements in academic advising

Two additional limited term advisors have been appointed, increasing our overall 
numbers (at least for now!) from 4-6 advisors;
One advisor provides specialized support to indigenous and international 
students;
New signage in place to help clarify the support offered by ASC and departmental 
advisors;
New proactive email communication to students about upcoming deadlines and 
opportunities.
IN PROGRESS:
Still working on a survey for student post-appointments. Hoping to implement 
Fall 2019;
Still trying to determine options for flexible-length appointments without 
reducing access to appointments.

Growing community-based learning (based on Haskayne 2025 
Vision and Mission statements)

Increase the number of high quality experiential 
learning opportunities.

Semi-annually Community Based Learning Advisor NSSE 2020 / successive Curriculum Reviews
Status: Ongoing
Description: community based learning advisor in place for the past 3 years; the 
role has evolved and the advisor has been active in involving new partners.

Creating processes to ensure sustainability.
Marketing activities to create more awareness of 
these opportunities.

Engaging students as partners on committees, including NSSE 
Actively recruit students in order to identity suitable 
candidate pool.

2 years
Director of Student Experience/Undergraduate 
Student Engagement Advisor

80% of committees contain one or more students
Status: ongoing
Description: increasing student enrolment on committees (assurance of learning 
committee, undergraduate review committee) – working to goal of 80%.

Increasing effective teaching practices
Offer Lunch & Learns and new faculty/sessional 
orientations, increase communication of practices 
already underway.

3 years
AD T&L, Teaching & Learning Specialist, 
Teaching & Learning Analyst, Teaching Fellows

USRI results, NSSE 2020
Status: ongoing
Description: lunch and learns have been held and will continue to be held.

Curriculum committee
Dr Reed Ferber, Kinesiology
FoN simulation team

AD TL&T

Review YONC – activities to date. Sep-18  YO Liaison instructor
Student attendance (previously about 50% of 
cohort = high attendance at YONC event)

YONC interaction with upper year classes (?NURS 585 
in Fall).

Plan: April 2018
Implement: Sept 2018  Curriculum committee  ³ 2 Events planned and implemented

Research active faculty to present at least one guest 
lecture in undergrad program per year.

Research faculty Reporting of guest lectures

Researchers actively recruit undergraduates via 
research office/undergraduate web page.

Research office Research Office tracks undergraduate RA positions

Promotion of scholarship opportunities to students 
(e.g., PURE) – designated faculty mentor(s) for 
students wanting to be involved in research.

Associate Dean Undergraduate Program RO tracks scholarship recipients

Social events for faculty/students. Associate Dean Research
Students prep for known scholarship 
opportunities (PURE, Travel Grants)

Self-care class in NURS 485, linked to evidence.
Sandy Strachan (has self care module used in 
Term 7 MH course)

Survey evaluation for class 2018 Third Year cohort

Self-care lunch and learns. Liaise with student wellness

Self-care modules on line. Fall 2018 Communications office/web design

Develop resource [handbook?] on communication 
and building quality relationships for students and 
faculty-include conflict management.

UPC > ?strike sub committee or Faculty 
committee

Evaluation survey for resource(s)

 Include opportunity for students to practice dealing 
with conflict in a simulation setting--to include in 
class/lab?

UCC re curriculum Course evals if incorporated

Revise existing professionalism/ethics strands in 
curriculum to identify classes/labs.

AD TL&T for simulation development Faculty/staff participation

Haskayne School 
of Business

Dec-18

Increased faculty contact with YO students

Faculty of 
Nursing

Feasibility of adjustment to AP courses.

A&P ‘clinics’ to reinforce learning in existing courses 
using new ‘cadaver’ simulation in FoN.

Discussion held with Dr Ferber

Sim activities designed 

First year involvement (Student-Faculty Interaction 1st Year):
Greater integration and preparation for nursing courses 

Fall 2018

3rd year feedback not captured in NSSE timepoints  – consistent 
feedback about increase in workload, perceived stress in Year 3 
(esp. Term 5 in Fall)

2018-19

Resources identified and made available

Increasing student engagement in High Impact Extra Curricular 
activities – including Student Experiences Fund and Case 
Competition Committee 

1 year
Director of Student Experience / 
Undergraduate Student Engagement Advisor / 
AD T&L

Civility – promotion of a safe environment for students, faculty, 
staff in FoN (Supportive Environment)

Creating a five-year plan; moving from a 
developing to maintaining phase; increase in 
applicants and participants

Increase in participation with faculty on research projects 
(Research with Faculty Member).

Winter 2018

Created feedback loop from NSSE data to identify areas in need of improvement 
through our annual curriculum review day; With new curriculum developed, 
clinics and similation in classes have been put on hold (reviewing April 2019). Peer 
support groups have been formed (senior students helping first years) to help 1st 
year students with A&P as intermediary step. A&P reviews to be added to Terms 5 
and 6 courses (modules students can do on their own prior to starting class). 

Ongoing and dependent on curriculum review and action plan for 2019; Feedback 
loop from NSSE data is used to identify areas in need of improvement through our 
annual curriculum review day, including increasing faculty contact with Year 
Ones. Increased opportunities for YOs to participate in Faculty events (e.g., 
curriculum revisioning, UNS events, recruitment events, etc.). Using YOs as 
Standardized Patients for Simulated learning activities to reinforce the learning 
and introducing them in the SIM suites.  

Status: ongoing
Description: launched the student experience fund.

Promote PURE program and other research opportunties to Nursing Students, 
available via: https://research.ucalgary.ca/students; Held social events for faculty 
and students; ongoing commitment; Unknown number of active researcher guest 
lectures. Associate Dean Curriculum and Program Evaluation (Dr. Andrew Estefan) 
has created a database on all Faculty researchers/areas of expertise, and their 
potential areas within curriculum to guest lecture. Increased opportunities for 
students to present at local, national and international nursing conferences. 

New director of wellness initiatives (2019) began; will review 3rd year feedback; as 
a result, self-care initiatives have been delayed. With new curriculum (Fall 2022) 
one of our primary foci will be to address the workload of Term 5. Currently, we 
are working to remove some content from this term and have formed a working 
group to examine N487, 488, 497, 498 courses with respect to content 
saturation. IORs in theory classes offering exam review time to reinforce learning. 
Daily drop in lab times offered in SIM suites to support the skill development and 
practical experiences. 

Revising existing professionalism/ethics strands in curriculum to identify 
classes/labs; Resource handbook on building quality relationships for students 
and faculty is delayed; Delayed opportunity for students to practice dealing with 
conflict in a simulation setting. Offered workshops for Nursing Instructors on how 
to support struggling students, providing meaningful feedback for development 
and creating a safe learning space for students. Working closely with the UC 
Wellness Center, Student Success Center to support student learning. Providing 
information on student accessibility center to accommodate students in their 
learning.
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Faculty Goal Action Items
to support each goal

Timelines
to keep on track

Who
will be involved

Evaluation Methods
for each action item

Action Status

Faculty of Arts

Coming 6-12 months Improvements in academic advising

Two additional limited term advisors have been appointed, increasing our overall 
numbers (at least for now!) from 4-6 advisors;
One advisor provides specialized support to indigenous and international 
students;
New signage in place to help clarify the support offered by ASC and departmental 
advisors;
New proactive email communication to students about upcoming deadlines and 
opportunities.
IN PROGRESS:
Still working on a survey for student post-appointments. Hoping to implement 
Fall 2019;
Still trying to determine options for flexible-length appointments without 
reducing access to appointments.

Opportunity at the beginning of the year to connect. 
i.e. “meet and greet” built into our student 
orientation.

Each Fall term starting in 
2018

Provide at least one social event outside of class – this 
can support other NSSE goals related to increase 
conversations with “those with differing political 
view than my own”.

Ongoing throughout the 
year

Provide opportunity to attend the FSW convocation 
party and teaching awards in Calgary on Wednesday, 
June 6, 2018 at 11 a.m. (before our 2 p.m. 
convocation).

June convocation

Work with SWSA (Social Work Student Association) 
to develop practicum opportunities that involve 
students working with Faculty on improving student 
environment.

Ongoing

Work with all faculty and sessionals to increase HIPs 
in their classroom and encourage instructors to 
provide more in-class application, debate, cases, 
quantitative reasoning opportunities, and skill 
building activities, rather than so much reading.

Quantitative Reasoning opportunities to increase 
number of students who use numerical information 
to examine real-world problem or issue 
(unemployment, climate change, public health, etc.) 
and reach conclusions based on analysis of numerical 
information (numbers, graphs, statistics, etc.).

AD of UPE
Increase in number of students signing up as 
alumni

Field advisors
Increase number of professionals who engage in 
the program

AD of GPE
Track attendance at alumni breakfast at teachers’ 
conventions

Alumni
Track number of returning graduates from UPE 
enroling in graduate program

Academic Advising
Continue and expand use of multimedia and online 
advising sessions, as well as asynchronous self-
orientation.

b) Continue to provide flexible means of advising that includes 
multimedia and online sessions

Continue to be responsive to flexible timing that best 
support students.
More streamlined communication (clear and concise 
information in emails)
Crosslist email communication for key dates by 
posting on UPE website (clarity in multi-places). 
Encourage students to view website.

Public hallway monitor to display both information 
(PPT slides), along with a calendar listing of major 
events for the week/month (split screen).

Student Agency: increase student agency in course selection
To develop flexible course selections in final semester 
of the Education degree.

2019-ongoing
AD of UPE
CCS

Exit survey prior to Field Experience IV.

There has been delay in developing flexible course selections in final semester of 
the Education degree; it will be further explored over the coming two years; 
currently, online sections for various on-campus courses have been added to 
ensure increased flexibility (pilot 2019/20); Exit survey has been completed for 
Winter 2019.

Collective wellness (part of the 2018-2023 WSE 
academic plan) requires resourcing in ways that 
impact student well-being individually and 
collectively.

AD of UPE to work with Dean in resourcing
Increased attendance at social events (e.g, ESA, 
WSE).

Review of parameters of use for EDT 202 to support a 
transition from a workspace to a student space.

Course coordinator for Comprehensive Health
Financial and human resources attached to WSE 
academic plan in support of collective wellness 
that impact students.

Greater integration of wellness for students modeled 
and provided as perennial learning opportunities in 
the Comprehensive Health course (e.g., lab needs to 
be experiential).

Instructors of Comprehensive Health
More presence of students in the student space 
(EDT 202).

AD of UPE

Advisors

AD T&L to help with technology support

Continue to track and monitor performance 
dashboard.

Once a month the advisors go to the student space 
for drop in questions.

Monitor feedback on communication strategy.

Faculty of Social 
Work

Improving Specific Experiences in the Student Environment:

Increase the opportunities for students to socialize outside of class 
with other students and with faculty. In particularly at the 
beginning of the year and throughout their programs for students 
and faculty to connect outside of class.

BSW Committee

Associate Dean (T&L)

Student Services Team

All Faculty

BSW Committee

Associate Dean (T&L)

All Faculty

NSSE results in 2020 will show marked 
improvement

NSSE results in 2020 will show marked 
improvement

Werklund 

Ongoing
Note: Over the past 3 years, a number of changes have occurred 
and continue to occur with academic advising for undergrad 
students in WSE. UPE office currently monitors and reviews 
advising data. For example, from monthly performance 
dashboard (e.g., approximately 4,000 meetings/emails/contacts 
per month) this information is used to assess quantity and nature 
of advising. Further, advisors engage in various activities beyond 
one-to-one advising such as participating in orientation sessions, 
first day of classes, career fair.

2019-2021
Supportive Environment: Enhance student well-being within the 
WSE non-standard professional program

Improving some areas of effective teaching practice:

Increase the percentage of students who responded that the 
teaching they received included Quantitative Reasoning AND High 
Impact Practices (HIPs)

Ongoing

Academic Advising

a) Continue to provide robust career advising for post- graduation

Career sessions to be organized by advisors but led by 
people from the field (e.g., teachers/administrators).

Graduate Programs in Education to attend the career 
fair (post- graduation).

2018-2019

Expanded the use of multimedia and online advising sessions, as well as 
asynchronous self-orientation.
Advising communication has become more streamlined in emails; responsive to 
flexible timing for students; posting updates in multiple places; and using a public 
hallway monitor for major events and calendar information. 
Academic advisors are actively engaged in providing recommendations for further 
work in these areas. They have utilized Zoom to open up on-line career 
development sessions focused on resume development. This suggestion was 
implemented. They have also made the suggestion to IT for an instant messaging 
feature. IT and the advisers are currently working on how this could be made 
possible.

Career sessions are being organized by advisors but led by people from the field 
(e.g., teachers, administrators).
Have yet to organize the Graduate Programs to attend the career fair (post-
graduation).

The Mentorship Program launched in spring 2019; Revisit the focus for the 
Comprehensive School Health lab portion of the course.
Reviewing parameters of use for room EDT 202 to support a transition from a 
workspace to a student space.

Implemented meet and greet” as part of student orientation.
Incorporated professional development in both student & faculty social events 
outside of class.
Examples include: social events in our faculty lounge that connect students and 
faculty with speakers from Indigenous and international communities, offering 
workshops on arts-based social work. Students also have access to the faculty 
speaker series, such as Positive Disruptions Speakers series.
Provided opportunity to attend FSW convocation party and teaching awards in 
Calgary for over 300 guests.
Working with SWSA (Social Work Student Association): no practicum 
opportunities yet; developing online forum to provide social connections, 
informal mentorship opportunities, student led community building.

Ongoing reviews of course outlines are happening to increase HIPs in classroom 
and encourage instructors to provide more in-class application, debate, cases, 
quantitative reasoning opportunities and skill building activities, rather than so 
much reading.
Examples include ongoing dialogues with faculty members through the course 
outline review process to address HIPs, application and integration of quantitative 
reasoning.  In addition, HIPs workshops have been, and will continue to be, 
provided as part of our faculty's PD sessions.
Refining course outlines to include quantitative reasoning opportunities to 
increase number of students who use numerical information to examine 
real-world problem or issue (unemployment, climate change, public health, etc.) 
and reach conclusions based on analysis of numerical information (numbers, 
graphs, statistics, etc.).
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Faculty Goal Action Items
to support each goal

Timelines
to keep on track

Who
will be involved

Evaluation Methods
for each action item

Action Status

Faculty of Arts

Coming 6-12 months Improvements in academic advising

Two additional limited term advisors have been appointed, increasing our overall 
numbers (at least for now!) from 4-6 advisors;
One advisor provides specialized support to indigenous and international 
students;
New signage in place to help clarify the support offered by ASC and departmental 
advisors;
New proactive email communication to students about upcoming deadlines and 
opportunities.
IN PROGRESS:
Still working on a survey for student post-appointments. Hoping to implement 
Fall 2019;
Still trying to determine options for flexible-length appointments without 
reducing access to appointments.

Leadership and Student Engagement Office
Orientation Advisory Board- comprised of 
campus stakeholders involved in Orientation 
programming
Leadership and Student Engagement Office

Office of Institutional Analysis

Taylor Institute for Teaching and Learning
Taylor Institute members to teach and provide 
support to working group as they build content.

Online Orientation Working Group  made up of 
representatives from key areas that interact 
with First Year students (Wellness Centre, SSC, 
Students’ Union, LSE) 

Formal/informal assessments of each learning 
outcome.

Online Orientation Working Group
Program plan will be created mapping out 
timeline for content release over Fall term.

Taylor Institute
All content for first two months to be uploaded to 
D2L by August 2018.

Leadership and Student Engagement Office
Formal/informal assessments of each learning 
outcome.

Online Orientation Working Group
Revised and extended program released to 
students.

Advisor representation on working group from 
most undergrad Faculties
Student Success Centre
Taylor Institute for Teaching and Learning
Advisor representation from most undergrad 
Faculties

Native Centre

Advisor representation on working group from 
most undergrad Faculties

Student Success Centre

Continue to provide professional development and 
training opportunities for all advisors and student 
service professionals via University of Calgary Advising 
Network (UCAN).

Sept 2018-May 2019 
UCAN Steering Committee (made up of 
advisors with a broad range of positions and 
from a broad range of departments)

Assess quality of sessions and determine learning 
needs via surveys to UCAN members.

SES Marketing and Communications team 
Design approach is user-centered with target 
segment research and direct student feedback.

SES senior leadership
Dedicated space for student driven content and 
stories.

Current student feedback groups and survey 
participants

Annual content strategy developed and integrated 
to provide students with up-to-date information 
as they progress through their academic journey.

SES Marketing and Communications team
SES senior leadership

Collect post-launch user data. August-December 2018
SES Marketing and Communications team

SES senior leadership

Google analytics (Behavior flow and event 
tracking), focus group feedback and online surveys 
to determine:
If Student engagement with support services was 
increased due to website visits; If it is easier for 
students to find information they need (less clicks, 
less time spent on page).

SES Marketing and Communications team 
SES senior leadership

Create Indigenous Students Working Group to 
educate, define needs, and enhance cross-campus 
advising support for undergraduate indigenous 
students.

Campus Environment 

Focus on Communicating the Student Experience through a 
revamp of “Current Student” website.

Complete new template design. Jun-18

 Launch new site. Aug-18 High awareness and use of site by students.

Implement follow-up changes according to user data. Jan-19
Analyze data to determine if changes met 
identified gaps and challenges.

Use themes from student and stakeholder feedback to 
develop learning outcomes for Orientation 
programming.

Revisit student and stakeholder data after 
Orientation 2018 to determine effectiveness of 
learning outcomes as related to First Year 
transition.

Ongoing

Develop content and delivery methods for key 
messages in D2L platform, launch program prior to 
fall term for all incoming first year students.

July-Aug 2018

Student 
Experience

August 2018- session 
content finalized, complete 
new assessment linked to 
learning outcomes

Campus Environment

Enhance first year Orientation program to facilitate student success 
and create a supportive campus environment for new students. Work with OIA to develop a new Orientation 

participant assessment tool. 

October 2018- begin 
reviewing assessment and 
making recommendations 
for changes for 2019

Assess learning outcomes and changes to 
Orientation programming through Orientation 
Participant Assessment, student focus groups, and 
stakeholder surveys.

Consult with the Taylor Institute on effective course 
design and teaching and learning activities in an 
online environment.

Campus Environment

Enhance student connection with campus resources and supports 
through implementing term-long online orientation program for 
first year students

Campus Environment/Advising Module 

Improve student advising experience by enhancing collaboration 
and advisor competency across campus

Assess and Launch full Year version of program in 
2019.

January 2019 Assessment to 
all participants

Develop UCalgary Academic Advisor learning 
outcomes based on NACADA advisor competencies.

Apr-19
Learning outcomes developed for each of the four 
competency areas.

Meet monthly starting Sept 
2018

Group will create mandate and 1-2 goals for the 
2018/19 year. Will report regularly to senior 
advisors on progress of goals.

Based on learning outcomes, create robust and 
cohesive advisor training program for training, 
development and onboarding of all Faculty based 
program advisors.

Start implementing content 
in Fall 2019, to be fully 
rolled out in 2021.

Create assessment plan and rubric to evaluate 
advisor learning and performance.

Redesign of the Current Students website completed and launched with student-
focused stories and opportunities for student engagement.
Post-launch user data report is scheduled for completion Sept. 2019.

Inventoried current in-house training materials within NACADA competency areas 
(conceptual, informational, relational).
Advisors/student service professionals access professional development (PD) 
sessions @ 1/month. In 2019/20, advising PD (UCAN) to center on training related 
to advising indigenous students and diverse populations.
Initiate standing agenda item to ensure ongoing discussion, communicate 
training, and share events offered through Writing Symbols Lodge that advisors 
can participate in themselves, and promote to indigenous students in their 
faculties.
Winter 2019 Student Success Centre will meet with Taylor Institute to further 
discuss learning outcome creation.
Senior Advisors committee to engage in discussion (fall 2019) to identify needs 
and existing resources to support indigenous students  as a preliminary step to 
establishing a working group in Winter 2019 (when Sr. Specialist, Academic 
Advising returns).

In 2018, Leadership and Student Engagement (LSE) launched the first Online 
Orientation program on D2L made available to new-to-UCalgary undergraduate 
students.
Online Orientation 2019 launched August 1, following a similar program plan that 
includes timed release of content over fall term.
Assessment tools were developed during the summer of 2019 to gather additional 
student feedback during and after the fall term.
Online community of new-to-UCalgary students monitored by trained Peer 
Helpers who stimulate discussion board activity, provide weekly resources and 
answer questions.
The cross-functional Online Orientation Working Group exploring ways to make 
the course more interactive and engaging for students. 

Assessment committee established summer 2018 involving the Office of 
Institutional Analysis and members of the Leadership and Student Engagement 
office to review and update the Orientation survey.
New “University Transition” and “Student Life” core orientation sessions were 
created. 
Customized and thematic campus tours were introduced in 2018.



APPENDIX 2
Visual story-telling documentation from the NSSE Action Plan workshop in 2018



Walking Parallel Paths
2019 Journey Update

Presenter
Presentation Notes
Office of Indigenous Engagement is supported by Circle of Advisors, Seven Sub-Committees, Three Task Force working groups, and a Student Advisory CommitteeWalking parallel paths with key Indigenous giftsBlackfoot name: ii’ taa’poh’to’p – Andy BlackwaterCultural Symbols – communicate the strategy – Reg CrowshoeTeepee design – using cultural symbolsHonour Song – Rod HunterBuffalo Robe – to be started in 2020 and use to communicate key progress in the years to come



Annual Highlights: Ways of Knowing

• $2.4+ million allocated to Indigenous students through awards, 
bursaries, and scholarships, including $1M from the Province of 
Alberta

• $2.1+ million in Indigenous-focused research and project grants (tri-
council and non tri-council)

• $112K+ allocated ii’ taa’poh’to’p intercultural capacity building 
grants

• 700+ attendance for eight ii’ taa’poh’to’p public lectures  
• Supported Kindling Conversations, highlighting UCalgary Indigenous 

Scholars
• Institutional commitment to four CRC’s, with three candidates 

identified

Presenter
Presentation Notes
Six Indigenous speakers:  1) Shawn Wilson, 2) Maggie Kovach,, 3) Carrie Bourasa, 4) Pamela Toulouse 5) Paul Chartrand 6) Gregory Cajete, Kerry BlackNSERC Tier 2: Integrated Knowledge, Engineering and Sustainable Communities�Submitted, pending decision Gina Starblanket�SSHRC Tier 2: Politics of Decolonization�Submitted, pending decisionJennifer Leason�CIHR Tier 2: Indigenous Maternal Child Wellness�Under development, to be submitted October 2019 No one identified as this is an external search�SSHRC Tier 2: Indigenous Children’s Well-being�Under recruitment (previously failed search)Faculty HighlightsFaculty of Veterinary Medicine: launched the Equine General Practice Community rotation program for 4th year students, providing veterinary services to Tsuut’ina Nation and Siksika First Nations.Continuing Education: engaged Indigenous education leaders to build and support a new learning module on reconciliation for the K-12 system as part of Principal Leadership Qualification standards program.Schulich School of Engineering: appointed Deanna Burgart into a new role as the Schulich Teaching Chair in Integrating Indigenous Knowledge in Engineering EducationHaskayne School of Business: engaged of Indigenous leaders in adventure leadership, executive education, and graduate student programmingWerklund School of Education: received approval for the Revitalization of Indigenous Languages in the Bachelor of Education program.Faculty of Law: increased inclusion of Indigenous issues woven into curriculum; offered place-based learning for first year law students at Blackfoot Crossing.Faculty of Arts: appointed Daniel Voth as the new Director of International Indigenous Studies Program and created of the Indigenous Advisory Council to the DeanFaculty of Science: offered a community-based program called, “Wayfinding Under Blackfoot Skies” at the Rothney Astrophysical Observatory, focusing on astronomy from an Indigenous worldview. School of Architecture, Planning and Landscape: developed a new interdisciplinary senior level studio course titled, Interchange: Cross Culture Approaches to Design, focusing on aspects of urban and community design, through cross-cultural interchange/exchange. This course is  offered in collaboration with the Tsuut’ina Nation. 



Annual Highlights: Ways of Doing

• Completed a comprehensive faculty-based internal scan
• Completed a comprehensive external scan
• Reviewed seven new and revised policies to ensure 

Indigenous inclusion
• Improved processes for honoring cultural protocol with 

respect to: 
• Engaging Traditional Knowledge Keepers 
• Creating additional space and opportunity for smudging space 

and processes
• Identifying place, space, and processes for teepee storage, 

stewardship, and set up



Annual Highlights: Ways of Connecting

• Noted increased community-based academic and 
research-based partnerships 

• Increased community engagement through public events
• IS public report event, Campfire Chats, Indigenous 

graduation, lecture series
• Enhanced community and place-based learning 

• UCalgary Cares, Vet Med, Haskayne, Werklund, Archaeology, 
Law

• Launched new website for Office of Indigenous 
Engagement

Presenter
Presentation Notes
Ways of ConnectingTaylor Family Digital Library: Siksika Language Archive Project - a student led project focusing on the digitization and preservation of language materials hosted by Libraries and Cultural Resources, with support and funding from the School of Languages, Linguistics, Literatures and  Culture in the Faculty of Arts with outside support and funding from Community Futures Treaty 7.Schulich School of Engineering:  Mamawapowin Technology Society - a partnership program that offers support to the Indigenous organization, Mamawapowin Technology Society “to provide a blueprint for sustainable connectivity and access to rural and First Nations communities all across Canada”Cumming School of Medicine: Alberta Indigenous Mentorship in Health Innovation Network - -  the AIM-HI network secured $1 million from the Canadian Institutes of Health Research to increase the number of Indigenous scholars in health research, and provide students with enhanced research and mentorship opportunities.Vice President (Research) Bio-geoscience Institute:  under the auspices of the education team from Biogeoscience Institute worked closely with Stoney Nakoda youth from Exshaw School to create interpretive signs about the ecosystem along the Bow River in Exshaw. This was a project was funded by APEGA (Association of Engineers and Geoscientists of Alberta). Indigenous Community and student engagement – HighlightsCommunity and Elder engagement in the Main Campus landscape plan Vice President (Facilities) Faculty of Veterinary Medicine once again hosted the Verna J. Kirkness Science and Engineering Education Program for Indigenous youth and the Equine Clinical Skills Program for 4th year students, in partnership with Siksika Tsuut’ina First NationUCalgary Cares hosted the sixth annual Indigenous Leadership and Engagement program (Yukon) in partnership with Arctic Institute of North America’s Kluane Field Station and Kluane First NationFaculty of Arts continues to host the ongoing Public Archaeology Program, Cluny Fortified Village in partnership with Blackfoot Crossing Cultural Centre, Siksika First NationCommunity Engagement in cultural events and celebrationsNAPI 2600Campfire Chats 2019, Indigenous Graduation celebration, Public lecture series (120+)IS report 2018 (225+)Indigenous lecture series (600+)Indigenous Graduation banquet and pow-wow (820+)CommunicationsDesigned and launched a new Indigenous Engagement Website of VP (IE)35,000 view of 26+ Indigenous focused stories in U Today 



Annual Highlights: Ways of Being

• 5,500+ attendance over 115+ intercultural 
capacity learning events hosted on campus

• 600+ campus staff have completed intercultural 
capacity training through HR workshops;

• Launched online learning to share the Story of 
ii’taa’poh’to’p. (Dec 2019)

• 212 Indigenous students were granted degrees, 
diplomas, or certificates in 2019, bringing the 
total self-reported UCalgary Indigenous alumni to 
an estimated 2,280 

Presenter
Presentation Notes
Intercultural CapacityStaffStudent FacultyRepresentation and retentionStaffStudents
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Presentation Notes
There is a steady increase in Indigenous students convocating from the University of Calgary in a variety of credit programs.  We also note an increase in the number of Graduate students completing degrees. Tapping into UCalgary Indigenous Alumni will be an important step forward in maintaining connections to a various Indigenous Communities. 



Indigenous Student Enrolment
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Term	Indigenous StudentsFall 2014	578 (1.9%)Fall 2015	538 (1.8%)Fall 2016	624 (2.0%)Fall 2017	733 (2.3%)Fall 2018	853 (2.6%)StoryConsistent upward trend – antidotal assumptions include:Increasing demographics, indigenous populationIncreased presence and profile of UCalgary through a combination of:community profile, (Indigenous strategy, WSL, etc, indigenous faculty)community engagement (Cultural events and inclusion)recruitment effortsTransition and access through ISAP and Indigenous admissions processes



Indigenous Student Awards
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Presentation Notes
UNDERGRAD STUDENTSSpecial Notes: - Provincial ‘Indigenous Careers’ student funding - $496,000 (30+% of allocated awards)•       If these provincial funds are at risk in 2020 – we will see these figures drop substantially- ii’taa’poh’to’p award (secured for 2020-2021)                - SES secured partnership of 100K for two years with InSpire Funding BreakdownUCalgary Awards:                             $734,285.93Indigenous Careers:                        $496,000 Total:  $1,230,285.93GRADUATE STUDENTS Funding Breakdown       •       Indigenous Graduate Award – $645,000 k in 2018 (over 50% of total Indigenous GS support)•       If these provincial funds are at risk in 2020 – we will see these figures drop substantially•       University of Calgary Awards, Bursaries, and Scholarships – $ 570,293•       ii’taa’poh’to’p Graduate Award•       (launched in 2018-2019)•       Annual•       $18,000 Doctoral, •       $13,000 Master’s  



Self-Identified Indigenous Workforce

2015-16 (Dec 31) 2016-17 (Dec 31) 2017-18 (Dec 31) 2018-19 (Dec 31)
Academic Staff 0.82% 1.02% 1.42% 1.16%
MaPs 1.17% 1.30% 1.16% 1.46%
Support Staff 1.09% 1.21% 1.39% 1.49%
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Presentation Notes
Figures are based on the Employee Equity Survey, which averages about 69% response rate each year.Total Staff (All three categories2015-16 (Dec 31) 1.03% 2016-17 (Dec 31) 1.17% 2017-18 (Dec 31) 1.34% 2018-19 (Dec 31) 1.39%Some notes For 2018-2019, MaPs and AUPE increased, but Academic Staff decreasedThere was a methodology change in what is now included in the Factbook. Includes continuing, contingent, limited and FIXED term. All data were updated accordingly This would impact MaPs and Support staff categories Difference from last year: the total reported in IS At-a-Glance was 1.45% and was based on a data pull date of  Oct 31st versus Dec 31st. We are now aligning with factsheet data pull date of December 31st  . Essentially, this means that between October 31 2018 and December 31 2018, we lost Indigenous Staff. Here are Luc Boyer’s notes: There is a story not quite told by these numbers.  In 2017-18 there were 88 self-identified staff (1.34%). In 2018-19 there were 92 (1.39%). A modest improvementOf the 88 self-identified indigenous employees in 2017-18, 12 left in 2018. 16 new self-identified employees were added in 2018.2017-18: 882018-18 88 – 12 + 16 = 92 ------------------------------------------ For academic staff, it was a true loss without replacementOf the 27 self-identified indigenous academic staff in 2017-18, 5 five left in 2018 and were not replaced in 2018.They were in the faculty of Social work (Betty Bastien, Les in 2020), Education (Jacklyn Ottman), Arts (Rob Henry), Nursing (?).2017-18: 272018-19: 27 – 5 = 22 --------------------------------------------- In both cases (Staff and faculty losses), it is not because a self-identified indigenous person became ‘not self-identified’ by re-doing their Employee Equity Survey in 2018. The story behind these numbers is a transient employment status or possibly (?) employee retention issues. 



Non-Tri Council Research Grants
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New non-tri Council research grants, by yearIncludes Research led by Indigenous faculty as well as research that has an Indigenous focus. Spike in  2016-17 - > Cummins received a 424K grant from CRIO for Cancer Prevention Research Opportunity – Level 1, Enhancing HPV Vaccination in First Nations Populations in Alberta (EHVINA Study):  Towards a Sustainable, Community-Driven, Knowledge Translation Strategy. This grant increased the total non-tri-council funds for hat particular year.



Tri-Council Research Grants

2014-2015 2015-2016 2016-2017 2017-2018 2018-2019
CIHR $607,207 $475,883 $1,151,428 $1,311,475 $911,684
SSHRC $357,611 $347,918 $360,234 $420,293 $426,271
NSERC $42,000 $42,000 $89,500 $89,500 $145,500

 $-

 $200,000

 $400,000

 $600,000

 $800,000

 $1,000,000

 $1,200,000

 $1,400,000

 $1,600,000

 $1,800,000

 $2,000,000

Ax
is 

Ti
tle

$1,483,455

$1,821,268

$1,601,162

$865,801
$1,006,818

Presenter
Presentation Notes
�·        Slight decrease in 2018-2019•       Majority of funds are CIHR – ( 40+%  of total Tri-Council)•       Spike in 2017 due to Indigenous Mentorship Network Program 1M incoming grant.



2019 ii’ taa’poh’to’p Grant Recipients

• Traditional Knowledge Keepers in Residence, Lynden Crowshoe, 
Cumming School of Medicine

• Confronting the Reality of Racism that Indigenous Canadians 
Experience in Health Care: A Video and Simulation Project to Spur 
Decolonization in Medical Education, Janet de Groot, Cumming School 
of Medicine

• Wayfinding Under Blackfoot Skies, Jennifer Howse, Faculty of Science
• Indigenous Research Ethics at the University of Calgary: Expanding our 

Capacity, Robert I. Thompson, Office of the Vice President (Research)
• Stoney Nakoda Animal Health Education Partnership, Catherine Wagg, 

Faculty of Veterinary Medicine



Five Year Visionary Goals: 2018-22

Ways of Knowing

The university is one of the top national leaders in 
Indigenization through increased educational 
partnerships and indigenous inclusivity in research 
curricula, and academic programs.

Ways of Doing

The university clearly demonstrates cultural 
capacity within an institutional infrastructure that 
recognizes and actively decolonizes institutional 
policies, processes, procedures, and practices 
presenting barriers to Indigenous people.

Ways of Connecting 

The university becomes a space and place in which 
Indigenous people and their respective communities 
experience inclusivity and representation in university 
landscape, infrastructure, and community-based 
partnerships.

Ways of Being

The university and its students, faculty and staff are 
identified as champions of intercultural capacity 
where the campus community is inclusive, 
respectful, and welcoming of Indigenous people.

Presenter
Presentation Notes
Surveys





GENERAL FACULTIES COUNCIL EXECUTIVE COMMITTEE 
Report to General Faculties Council 

for the meeting held November 27, 2019 

This report is submitted on behalf of the General Faculties Council (GFC) Executive Committee (EC). 

Appointment of One Replacement Academic Staff Member to the Academic Staff Criteria and Processes 
Working Group (ASCPWG) 

The EC nominated, in rank order, academic staff members to be approached by the University Secretariat for 
the appointment of one individual to the ASCPWG. At this time, this work is still in progress. 

Recommendation of Recommended Changes to the Universal Student Ratings of Instruction (USRI) 

The EC learned that a working group has begun reviewing the USRI survey, report and processes, and that 
there are three recommendations for immediate changes to the USRI report and survey coming forward at 
this time. Practices within some units are not considered to be appropriate use of the USRI, and these early 
changes are intended to address this. 

The EC discussed: 

• The recommendation to remove Question 1 (the rating of overall quality of instruction) from the
survey. It was observed that Question 1 is so general that it is not clear what this is measuring, and
that the question may capture biases toward instructors.

• Whether Question 1 should be moved to the end of the survey rather than being deleted
• Whether mode is a legitimately more useful measure than mean, and that meaningful ways to report

the data are needed
• That units need guidance on how to interpret and use the USRI data
• That one practice that could be considered in order to add context to the survey is the compilation

of an instructor dossier, including a reflection statement by the instructor

Following the reading of a statement of objection by the Faculty Association representative, the EC voted to 
recommend that the GFC approve the recommended changes to the USRI report and survey. 

Revisions to Terms of Reference 

The EC approved revisions to the Academic Program Subcommittee and Academic Planning and Priorities 
Committee Terms of Reference, to align with the new University of Calgary Non-credit Professional and 
Continuing Education Credentials Framework and the updated Program Proposal Approval Process, and to 
reflect current practices for the termination of professional and continuing education certificate and diploma 
programs. 

The EC approved a revision to the Faculty of Graduate Studies Faculty Council Terms of Reference, to add the 
Head of the Graduate College to the membership. 
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Statement on Free Expression 
 
The EC reviewed the University’s Statement on Free Expression that was submitted to the provincial 
government on November 13, 2019, and learned that feedback is expected soon. 
 
The EC was reminded that, once feedback from the provincial government is received and the Statement on 
Free Expression is finalised, it will be presented to the Board of Governors on December 13, 2019 for approval 
and then it will be publicly posted by December 15, 2019. 
 
Review of the Draft December 12, 2019 GFC Agenda 
 
The EC reviewed the draft December 12, 2019 GFC Agenda. 
 
 
________________________________________________________________________________________ 
Ed McCauley, Chair and Dru Marshall, Vice-Chair 



 

 
 

ACADEMIC PLANNING AND PRIORITIES COMMITTEE 
Report to General Faculties Council (GFC) 
for the meeting held November 4, 2019 

 
This report is submitted on behalf of the Academic Planning and Priorities Committee (APPC). 
 

Approval of the Campus and Facilities Development Subcommittee 2019-2020 Work Plan 
 
The APPC reviewed and approved the proposed work plan for the 2019-20 year for the Campus 
and Facilities Development Subcommittee (CFDS).  The APPC discussed how the recent budget 
announcement relates to capital funding and the University’s current projects. 
 
Approval of the Creation of a Course-Based Master of Laws (LLM) General 
 
The APPC reviewed a proposal from the Faculty of Law for the creation of a general (course-
based) Master of Laws (LLM) program to expand its current graduate program offerings to reflect 
a wider range of faculty expertise and attract new students. 
 
The APPC discussed the admissions requirements, the differences between the Faculty’s course-
based and thesis-based programs, the intended audience for the general LLM program, and 
anticipated enrolment.  
 
The APPC approved the proposal to create a general LLM with some required revisions to the 
proposal, including clarification around program time-limits, and further explanation as to 
whether the general LLM is a terminal program or if a student can progress from this program to 
a PhD.   
 
Quality Assurance Mid-Term Review Report: Faculty of Kinesiology 
 
The Faculty of Kinesiology reported on the progress made on the recommendations from its 
2016-2017 unit review, specifically noting that the primary focus was on the integration of the 
units within the Faculty. 
 
The Dean highlighted some initiatives resulting from the unit review, including: 
 

• The development of a formal mentor program for new faculty, post-doctoral fellows and 
graduate students, 

• An increase in undergraduate student enrolment, 
• Improving the Faculty’s international strategy, and 
• Hiring a Clinic Manager for the Sports Medicine Centre to assist with integration with the 

Centre and research in the Faculty and improve the facility’s reputation 
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The APPC discussed the Faculty’s methods for increasing undergraduate student enrolment, 
criteria for accreditation and cross-appointments with Medicine and Engineering and the 
interdisciplinary research conducted with those Faculties. 

ACADEMIC PLANNING AND PRIORITIES COMMITTEE 
Report to General Faculties Council (GFC) 
for the meeting held November 25, 2019 

Approval of Revisions to the Admissions Section “Required to Withdraw Students & General 
Admissions Procedures” 

The APPC reviewed revisions to the admissions sections “Required to Withdraw Students & 
General Admissions Procedures” in the University Calendar.  The APPC learned that the changes 
are being made to fix a misalignment with the new Academic Misconduct (AM) Policy regarding 
students who have been suspended and to provide greater clarity around the re-admission 
process for students who have been required to withdraw.   

The APPC discussed the importance of these changes and agreed that the revisions provide 
greater clarity for both Faculties and students.   

The APPC requested some minor amendments to the Calendar language and approved the 
changes to the admissions sections. 

Approval of Revisions to the English Language Proficiency Requirements for Entry to Graduate 
Studies 

The Faculty of Graduate Studies (FGS) brought forward a proposal to revise the English Language 
Proficiency (ELP) requirements for entry to Graduate Studies.  The FGS proposed two changes to 
their English Language Proficiency (ELP) requirements, including allowing the University of 
Calgary’s Academic Communication Certificate (ACC) and the Canadian Academic English 
Language Test as acceptable means of meeting the FGS ELP admission requirement.  It was noted 
that the ACC program will provide an alternate path for students who may have taken the 
International Foundations Program bridging stream, which is now closed.   

The APPC approved the revisions to the ELP requirements for FGS. 
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Quality Assurance Unit Review Report: Haskayne School of Business 
 
The Haskayne School of Business (HSB) reported on the recommendations from their recent unit 
review, which took place in March 2019.  It was noted that, generally, the HSB concurs with the 
recommendations and the suggested direction for the School.   
 
The APPC discussed: 

• How the recent budget cuts may impact the HSB in fulfilling the recommendation relating 
to hiring additional research faculty, 

• Models for developing formal mentorship programs within Faculties, 
• The recommendations relating to graduate programs, in particular growing the number 

of PhD students in program and creating a cohort model within the PhD research streams, 
and  

• The academic research reward system 
 
2017 National Survey of Student Engagement (NSSE) Unit Action Plans and 2019 Progress 
Updates 
 
The APPC received a report and presentation on the progress made by the NSSE-participating 
units, after receiving the 2017 NSSE Report.  It was reported that NSSE will be distributed to 
students again in spring of 2020 with the results likely to be available to Faculties in fall 2020.  
The APPC also learned that the University is exploring developing a complementary survey for 
faculty with the Office of Institutional Analysis.  
 
The APPC noted that the NSSE results are challenging to improve and that it will be interesting to 
see if the work completed by the Faculties can alter the results in 2020.  The APPC suggested that 
it will be paramount to get messaging back to students and staff on the actions and 
improvements taken as a result of the 2017 results.  
 
The GFC will receive the NSSE Unit Action Plans and 2019 progress update at the December 
meeting. 
 
 
 
Prepared by the University Secretariat on behalf of Dru Marshall, Co-Chair and Tara Beattie, 
Academic Co-Chair 
 





TEACHING AND LEARNING COMMITTEE 
Report to General Faculties Council 

for the meeting held November 21, 2019 

This report is submitted on behalf of the Teaching and Learning Committee (TLC). 

Recommended Changes to the Universal Student Ratings of Instruction (USRI) Report and Survey 

The TLC received an update on the work of its USRI Working Group, which was established by the TLC on 
November 22, 2018, and learned that recommendations for three immediate changes to the report and 
survey are coming forward at this time.  

The TLC then discussed: 

• The recommendation to remove Question 1 (the rating of overall quality of instruction) from the
survey, and it was suggested that consideration be given to placing this question at the end rather
than removing it entirely

• That Question 1 is considered to be a risky question, as this is a very general question and because
responses can be influenced by bias and other factors

• That the survey data is complex, and should not be used to judge or compare instructors
• That units need guidance on how to appropriately and effectively interpret and use the USRI data
• That the survey data could be complemented by a teaching dossier

In response to questions: 

• It was emphasised that the Faculty surveys that accompany the USRI are not being reviewed by the
TLC’s USRI Working Group

• The difference between mean and mode and why the working group has determined that mode is a
preferred measure for the USRI data were explained

• It was reported that USRI-related resource materials will be developed and education sessions will
be offered for units, instructors, and students

The TLC learned that the recommended changes will be presented to the GFC Executive Committee on 
November 27, 2019, for recommendation, and then the changes will be presented to the GFC on December 
12, 2019, for approval. The working group will continue its work, and it is expected that further 
recommendations for changes to the USRI survey, report and processes will come forward in the future. 

2017 National Survey of Student Engagement (NSSE) Unit Action Plans and 2019 Progress Updates 

The TLC was provided with an overview of how the 2017 NSSE data was handled, and how the units' resulting 
action plans were developed. 
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The TLC then discussed: 

• That the NSSE provides valuable information on students’ engagement, but that it is also important
to gather information on instructors’ experiences and so a Faculty Survey of Engagement (FSE)
instrument for the University is in development

• The timing of the NSSE, and it was suggested that if the survey were executed earlier, more students
(such as those in Education) might be able to participate

• That the University’s NSSE and curriculum review processes, including the units’ NSSE action plans,
are highly regarded by other institutions

In response to questions: 

• It was explained that the NSSE administering organization sends a link to the survey to eligible
students. It was clarified that some fourth-year students may not receive the survey if they have not
completed enough credits to be considered to be in their final year, and that some Faculties do not
participate.

• It was confirmed that it is acceptable for units to encourage students to participate in the NSSE, but
that students cannot be required to do so

The TLC was reminded that the NSSE will next be delivered to first and final year undergraduate students in 
2020, and it was reported that a communication plan will be developed and shared with the TLC. 

Mental Health Strategy Teaching and Learning Sub-group 

The TLC received a presentation on the initiatives of the Teaching and Learning Subcommittee of the Campus 
Mental Health Strategy’s Implementation Advisory Committee. 

The TLC then discussed: 

• The Embedded Certificate in Mental Wellbeing and Resilience, and in particular the WELL 300 course,
and that the certificate should be promoted to students

• That students and faculty are asked to participate in a number of surveys, and so consideration
should be given as to when and how the proposed needs and strengths assessment will be conducted

Standing Reports 

The TLC received reports on the current initiatives of the Taylor Institute and Students’ Union. 

Prepared by the University Secretariat on behalf of Leslie Reid, Co-Chair 
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	1 Purpose
	2 Scope
	3 Definitions
	4 Policy Statement
	4.1 The University is committed to providing the consistent and high quality supervision that is critical to Graduate Students’ success.
	4.2 Expectations for Supervisors and Co-Supervisors are set out in the Best Practices for Supervisors. Provisions in this policy and the related procedure respecting the granting, renewal, and formal evaluation of Supervisory Privileges apply to the granting, renewal or formal evaluation of Supervisory Privileges for all Academic Staff Members, including Academic Staff Members serving as Co-Supervisors.
	Eligibility for Supervisory Privilege

	4.3 An Academic Staff Member in the Professorial Ranks (including a member of the Senior Leadership Team holding a concurrent academic appointment) is eligible to hold Supervisory Privileges.
	4.4 An Academic Staff Member in the Instructor Ranks is eligible to hold Supervisory Privileges if the appropriate Dean recommends Supervisory Privileges and indicates graduate supervision comprises a component of workload for this Academic Staff Member.
	4.5 An emeritus faculty professor, or adjunct or clinical appointee who has experience and continuing research productivity in the Graduate Student’s field of interest, or a faculty member from another recognized institution holding equivalent supervisory privileges, may also be appointed as a Supervisor on a case by case basis. A Co-Supervisor who is an Academic Staff Member and has unlimited Supervisory Privileges must be appointed under such circumstances.
	Granting of Supervisory Privileges

	4.6 A Dean, Associate Dean or Department Head, in consultation with the Graduate Program Director, may recommend an eligible Academic Staff Member for Supervisory Privileges. The recommendation should specify whether the Supervisory Privileges:
	The Dean, Associate Dean or Department Head who recommended any limitations on an Academic Staff Member’s Supervisory Privileges may, at any time, recommend lifting any of the limitations.
	4.7 The Dean of the Faculty of Graduate Studies will grant initial Supervisory Privileges for a renewable five year term on the recommendation of the appropriate Dean, or delegate. The Dean of the Faculty of Graduate Studies will lift limitations on a Supervisor’s Supervisory Privileges on the recommendation of the appropriate Dean, or delegate.
	4.8 Graduate programs will maintain their own supervisory policies, which cannot contradict this policy. These supervisory policies will specify criteria for granting limited or unlimited Supervisory Privileges and will set out a maximum supervisory load.
	4.9 Prior to being granted Supervisory Privileges for the first time by the Dean of the Faculty of Graduate Studies, all prospective Supervisors must either attend a University Supervisor Development Workshop or complete an approved on-line supervisor development program.
	Renewal and Formal Evaluation of Supervisory Privileges

	4.13 Supervisory Privileges will be subject to renewal every five years. At least six months prior to the expiry of a Supervisor’s Supervisory Privileges, the Faculty of Graduate Studies will alert the Graduate Program Director of the upcoming expiry. In consultation with the appropriate Dean or their delegate, the Graduate Program Director will review the supervisory record.
	4.14 If the review of the supervisory record does not identify any concerns the Graduate Program Director and Dean/delegate will recommend renewal of the Supervisor’s Supervisory Privileges to the Dean of the Faculty of Graduate Studies and the Dean of the Faculty of Graduate Studies will renew the Supervisory Privileges for another renewable five year term.
	4.15 If a review of the supervisory record identifies concerns, such as a pattern of Graduate Student withdrawals or changes in supervision, a pattern of protracted times to candidacy or completion (beyond the norm in the graduate program and not attributable to specificities of the area of study), the Dean of the Supervisor’s faculty will initiate a formal evaluation of the Supervisor’s Supervisory Privileges.
	4.16 Outside of the five year renewal process, a formal evaluation of Supervisory Privileges may be initiated by the Dean of the Supervisor’s faculty: 
	4.17 Formal evaluations of Supervisory Privileges will be conducted under the Procedure for the Formal Evaluation of Supervisory Privileges.
	4.18 Removal of Supervisory Privileges should occur only in exceptional circumstances, or when remedial or mentoring efforts have not changed the patterns or concerns that initiated the formal evaluation.
	Continuity of Supervision

	4.19 In agreeing to supervise a Graduate Student, an Academic Staff Member is committing to supervising that Graduate Student through to completion of their degree or withdrawal from the graduate program.  A Supervisor may be released from this commitment only if:
	4.20 If a Supervisor leaves the University, the Graduate Program Director, the graduate program and the Faculty of Graduate Studies must arrange for alternative supervision, if required.
	Financial Commitments

	4.21 When a Supervisor offers financial support to a Graduate Student, a Supervisor makes a commitment on behalf of the University. This commitment should be co-signed or otherwise approved by the Graduate Program Director.
	4.22 A Supervisor should clearly state in the offer of financial support any expectations associated with the financial support arrangement such as the Graduate Student’s continued registration and progress in a graduate program and contribution to the Supervisor’s research program.
	4.23 In instances of breakdown of the Supervisory relationship, financial exigency or other circumstances, it is the collective responsibility of the Supervisor(s), the graduate program(s) and the Faculty of Graduate Studies to ensure that financial commitments are met.
	Leaves of Absence

	4.24 A Graduate Program Director and the Supervisor must ensure that the Graduate Student is provided with continued supervision during a Supervisor’s long-term leave. If the Supervisor and any Co-Supervisor will be unavailable, an interim Supervisor may be appointed to ensure continuity in supervision.
	4.25 Graduate Students should be informed well in advance about Supervisors’ or any Co-Supervisors’ plans for upcoming research or scholarship leaves.
	4.26 When an interim Supervisor is appointed to cover a Supervisor’s absence, the permanent Supervisor retains responsibility for the continued supervision of the Graduate Student.

	5 Responsibilities
	5.1 Supervisors will:
	5.2 The Dean of Graduate Studies will:
	5.3 The Dean of a Supervisor’s faculty will:
	5.4 The Graduate Program Director will:
	5.5 The Department Head or Associate Dean of a teaching Faculty will:
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	Leaves of Absence
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	4.25 Graduate Students should be informed well in advance about Supervisors’ or any Co-Supervisors’ plans for upcoming research or scholarship leaves.
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